Description of RTI Behavior Interventions – Tier II
	Program
	Tier
	Target Population
	Description
	

	Behavior Contracting
	II
	Pre-K  - 12th
	“Behavior contracts are formal written agreements regarding behavior, which are negotiated between a child and a school staff member, parent, or other individual. These contracts are effective in altering behavior in students of all ages. Contracting has contributed significantly to behavioral changes in children and youth who are disruptive, delinquent, or antisocial. The contract should include these things: a clear definition of the behavior the child is expected to exhibit; the positive consequences for performing the desired behavior; the negative consequences for not performing the desired behavior; what the student -- and each adult involved -- is expected to do; and a plan for maintaining the desired behavior. The contract should be in written form with copies for all parties involved.” 

Excerpt from: National Education Association, www.nea.org 

	

	Check and Connect
	II
	Pre-K - 12
	“…a simple, but powerful card-carry system in which students are given the opportunity to receive structured (positive) feedback throughout the day as well as check in and out with an adult in the building. This program allows the teacher in a grade level or a learning community to decide which three behaviors they believe are the most important to evaluate for struggling students, thus giving the teachers design control of the intervention. All students placed in the program carry a card that lists those three behaviors. That keeps the evaluation process simple for teachers, who each may have several students in the program. This program gives students responsibility for picking up the card, getting it signed, and taking it to their parents. This is an effective program for many students and one we recommend that all schools have in place.” Behavioral Response to Intervention (2009) Sprick et. al (p. 63)

	

	Homework Room
	II
	K – 12th
	“This piece of your framework is not meant to be homework detention, but instead a place where students can get help with homework during lunch and before and after school. They key to making homework rooms effective is to have enough academically competent people to provide immediate help when a student needs it. If a student hast to wait 10 minutes to get his question answered, the student won’t likely come back.” 
Behavioral Response to Intervention (2009) Sprick et. al (p. 64)

	

	Positive Peer Reporting
	II
	4th – 12th
	Positive Peer Reporting is a clever classwide intervention strategy that was designed to address the socially rejected child who disrupts the class by seeking negative attention. Classmates earn points toward rewards for praising the problem student. The intervention appears to work because it gives the rejected student an incentive to act appropriately for positive attention and also encourages other students to note the target student’s good behaviors rather than simply focusing on negative actions. Another useful side effect of positive peer reporting is that it gives all children in the classroom a chance to praise others—a useful skill for them to master! 
Source: Jim Wright, www.interventioncentral.org 

Examples of Positive Peer Reporting in Action

Middle and High Example

http://www.youtube.com/watch?v=pql3XgbxccM
Elementary Example

http://www.youtube.com/watch?v=1smEzgTWhz0

	

	Participation in School-Based Counseling
	II
	1st – 12th 
	Anger Management Group

Greif Counseling  Group


	

	Meaningful Work
	II
	Pre-K – 12th
	“Providing a student with a specific and meaningful job within the school can be a great way to meet a student’s basic needs, whether it is a need for attention, for purpose and belonging, or simply to get to school on time. Often, giving a student a responsibility will motivate the student to rise to the occasion. It is important to have a range of jobs available to meet various student needs and personalities, and it is important to have a cross section of the student population participating in the program. First, you want to avoid stigmatizing the jobs program as something for only problem children. Second, the high-achieving, adaptive student workers model appropriate and desired student behaviors.”
Behavioral Response to Intervention (2009) Sprick et. al (p. 64)

	

	Mentoring-Based Programs
	II
	9th -12th 
	“A critical goal of supports is to build a connection between the student and the school... The mentor meets daily with his or her assigned students to foster a positive mentoring relationship. The mentor coaches the student to make positive behavior changes in school, monitors the student’s behavior and academic performance in school, and, most importantly, provides the presence of a trusted adult at school.” 

RTI and Behavior (2008) Sprague et. al (p. 46)
	

	Referral to Community Based Mental Health
	II
	Pre-K-12
	n/a
	

	School to Home Notes
	II
	Pre-K -8th
	“School-home notes are an evidence-based intervention that has been shown to effectively reduce student problem behavior and enlist parental involvement and support in the educational service delivery process. School-home notes require parents and teachers to join efforts in establishing expectations for social behavior performance at school, teachers to rate students on any number of target behaviors, and parents to provide consequences based on the evaluation. When implemented correctly, this is a powerful intervention, because students are able to learn that behavior at school determines whether they have access to privileges or earn predetermined rewards. School-home notes…require little assessment and are relatively easy to develop and implement. “
RTI and Behavior (2008) Sprague et. al (p. 49)

	

	Self-Monitoring
	
	2nd -12th
	“Self-monitoring is an evidenced-based intervention that supports at-risk students in the development of self-determined behavior. Self-monitoring interventions make students aware of their own behavior by monitoring it at present or random time points throughout the school day. For example, students can keep track of  and record the number of minutes they remain on-task during a specific period in which they are likely to engage in off-task, disruptive behavior. Teachers tend to love self-monitoring interventions because it requires little time to implement, and students are held accountable for monitoring and tracking their own behavior. “
RTI and Behavior (2008) Sprague et. al (p. 47)

	

	Social Skills Instruction – Group
	II
	
	“Social skills training has been established as an evidence-based intervention for students with or at risk for emotional and behavioral disorder. ..Social skills lessons incorporate a variety of strategies including:  describing or modeling the behavior to be learned; role playing to allow the student the chance to demonstrate and practice the behavior while receiving feedback, and homework to facilitate the use of the newly acquired skills in other settings. “
RTI and Behavior (2008) Sprague et. al (p. 46)

	

	Structured Recess
	II
	Pre-K -6th
	“Think of this program as Recess 101, similar to driving school for adults. When a student hast too many problems on the playground for too long, the student can be placed in a structured/staff-supervised recess to relearn the “rules of the road.” 
Behavioral Response to Intervention (2009) Sprick et. al (pgs. 64-65)

	

	Structured Lunch
	II
	Pre-K – 12th
	Similar to structured recess, but for cafeteria behavior. (See above.)


	

	Targeted Special Attention
	II
	Pre-K – 12th
	“This program allows interventionists to single out students with need lots of additional attention. It can be as simple as showing a student’s photo at a staff meeting and asking teachers to make a special pint of interacting positively with the student at every opportunity, even something as simple as a brief ‘hello’ in the hallway. The cumulative effect can be tremendous for the targeted students. “
Behavioral Response to Intervention (2009) Sprick et.al (p. 65)
	


Description of RTI Behavior Interventions – Tier III
	Program
	Tier
	Target Population
	Description
	

	PASS Program
	III
	
	“…there is a classroom within the school run by a skilled teacher with knowledge of behavioral issues. This class is the home base for students when needed, but for the most part, those students are in general education classrooms with support from the PASS teacher as needed.” 
Behavioral Response to Intervention (2009) Sprick et. al (p. 64)
	

	Functional Behavior Assessment & Behavior Intervention Plan
	III
	
	An individualized plan created for the student which is centered on strengths and focused on needs.  The plan contains behavioral goals, objectives, and data supported interventions.  Family, school, and community all play a role in the development and implementation of the plan.
Excerpt from the Kentucky Center for Instructional Discipline, www.kycid.org

	

	Social Skills Instruction - Individual
	III
	
	“Social skills training has been established as an evidence-based intervention for students with or at risk for emotional and behavioral disorder. ..Social skills lessons incorporate a variety of strategies including:  describing or modeling the behavior to be learned; role playing to allow the student the chance to demonstrate and practice the behavior while receiving feedback, and homework to facilitate the use of the newly acquired skills in other settings. “
RTI and Behavior (2008) Sprague et. al (p. 46)
	

	DJJ/CDW Involvement
	III
	
	n/a
	

	
	
	
	
	


