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Tier One:   Whole Group/Core Program

(Instruction for Everyone)

WHAT THE CORE PROGRAM LOOKS LIKE:

READING:

WHO:   

· The classroom teacher is responsible for instruction.  

· All students assigned to the classroom receive instruction.

WHAT:   

· Reading instruction in a core program, i.e., basal that is research-based and instructs in the five essential components of reading instruction – phonemic awareness, phonics, comprehension, vocabulary, and fluency.

· All students in the classroom participate in the same set of activities that include 1)  direct instruction from the teacher 2)  group work  3) individual practice   4)  assessments

· If your school uses a literature-based program in grades 4 – 6, you must use an alternate basal that instructs in the five essential components for students scoring Stanine 3 or below on the approved screening assessment.

· This time may not include writing portfolio, Accelerated Reader or Mountain Language.  Writing that supports Reading targeted skills (Writing to Learn) is permissible.  No editing or conference during Core Reading time.

WHEN:   

· 90 minute uninterrupted block per day in Primary. 

· 60 minute uninterrupted block per day in gr. 4 – 6. 

· Children with IEPs meet the same core time requirements.     

· This instructional time does not include writing instruction or writing portfolio.    

WHERE:   

· Regular classroom

PURPOSE:   

· All students K – gr. 6 will receive reading instruction daily.  

· The goal is to provide initial instruction that is appropriate to the needs of the majority of the students in the class.  

MATH:

WHO:  

· The classroom teacher is responsible for instruction.

· All students assigned to the classroom receive instruction.

WHAT:   

· Math instruction in a core program, i.e., basal that is research-based and instructs in the essential components of mathematics –Number and Operations, Measurement, Geometry, Data Analysis and Probability, Algebra, Problem Solving, Reasoning, Communication, Making Connections, and Designing and Analyzing Representations. 

· Mountain Math or Amazing Equations may be included in this time if they are taught at the instructional level of the students – i.e. small homogeneous groups.

· K must be included.

WHEN:   

· 60 minute uninterrupted block per day

· Children with IEPs meet these same core time requirements. 

WHERE:  

· Regular classroom

	BOTH READING AND MATHEMATICS WILL USE THE SCREENING ASSESSMENTS TO PLACE STUDENTS APPROPRIATELY AT THEIR INSTRUCTIONAL LEVEL IN THE CORE PROGRAM.


Assessments:  Summative and Formative

WHAT RtI ASSESSMENTS LOOK LIKE:

Screening Assessments: (Summative assessment:  Purpose is identification)

· GRADE and GMADE will be used , as outlined in the chart below. 

	
	
	Fall


	Winter
	Spring

	Grades 1 – 5


	Testing Window
	
	Thanksgiving to Xmas Break (all students)
	Last  two weeks of April to end of year (all students)



	
	Test Form
	
	A on grade level
	B on grade level



	Grade 6


	Testing Window
	
	Thanksgiving to Xmas Break (all students)


	March 15 to Spring Break



	
	Test Form
	
	A on grade level
	B on grade level



	Kindergarten


	Testing Window
	Start of School to Fall Break
	Only Students Stanine 3 and below on Fall administration take the test(s) Thanksgiving to Feb. 1


	Last Two Weeks of April to end of year




	
	Test Form
	A off level
	A on grade level
	B on grade level



	New Students with No Current Scores


	Testing Window
	Enrolling at First of Year:  Before Labor Day


	Enrolling After Labor Day:  within 20 school days
	

	
	Test Form
	Form A - off level up to Labor Day


	On level after Labor Day
	


· Reading First schools are exempted until the grant ends but will use the data they gather for RF to make determinations.   They will give GMADE as outlined in this document.

· Cut score for determining students at risk and/or served is Stanine 3.

· Any school may decide to exceed the above assessment schedule.   

Progress Monitoring Assessments:  (Formative assessment:  Purpose is progress monitoring)

· Given to children in Tier 2 and Tier 3 interventions.   These are given weekly or more frequently to assist with planning instruction.

· Progress monitoring assessments cannot be used to exit a child from Tier 2 or 3, but may be used for grouping and to decide who to test for potential exit after Spring break.
· Examples are:

· Chapter and unit tests of the basal and intervention program

· Weekly probes

· Quick Phonics Screener

· DIBELS

· Think Link

· Informal Reading Inventory

· Running records

· ADD+ Advantage (Math screener)

Determining Response to Intervention:

· In moving students from Tier 2 to Tier 3, standard scores on GRADE and GMADE will be used, along with formative data and teacher judgment, to make the decision.

	Definition of Unresponsiveness (Fuchs & Fuchs: 2009):

Two parts to the determination:

1) Underachievement -  unexpected failure to benefit from validated instruction

2) Unresponsiveness – performance is substantially below level of peers and learning rate is substantially below that of peers.




Tier Two:  Supplemental

(More Time)

What Tier 2 looks like:

READING:  

WHO:  

· The classroom teacher or a designated teacher or parapro is responsible for instruction.

· Students at Tier 2 include all scoring 3rd stanine or below on GRADE or DIBELS (for fluency only)

· Kindergarten students must have two sets of data prior to being moved to Tier 2 (Fall and Winter administration)

WHAT:   

· Additional time learning targeted skills from the basal reader.

· Supplementary activities may vary from core reading time in Content, Delivery, and Scope and Sequence.

· One group is working directly with the teacher while the others are engaged in meaningful literacy practice.

Examples of materials to use with the differentiated small group instruction include:

· Intervention materials that accompany the basal reader used in the school (Sidewalks, Soar to Success, Connections)

· Basal activities used in core reading time, with more emphasis on practice to mastery. 

· GRADE Resource Library

· Great Leaps for fluency only

· Compass Learning software, Open Book to Literacy software

· Accelerated Reader is not a supplemental program, but may be used with on grade level students during supplemental/intervention time as a reinforcement tool.

WHEN:   

· 30 minutes daily

WHERE:   

· Regular classroom or pullout

PURPOSE:   

· To supplement, enhance, and support Tier One instruction for children who need more time to master the concepts.

MATH:

WHO:  

· Students scoring 3rd stanine or below on GMADE

· Kindergarten students must have two sets of data prior to moving to Tier 2 (Fall and Winter administration)

WHAT:  

· Additional time learning targeted skills from the math core program.  

· Supplementary activities may vary from core math in Content, Delivery, and Scope and Sequence.

Examples of materials include:

· Building Blocks

· e-Tools Software

· GMADE Resource Library

· Orchard software

· Success Maker software

· Voyager software

· Accelerated Math is not a supplemental program, but may be used with on grade level students during supplemental/intervention time as a reinforcement tool.

WHEN:  

· 30 minutes daily 

WHERE:   

· Regular classroom or pullout

	There are two guidelines for supplemental materials:

1) software must be self-correcting and tutorial in nature (not just practice)

2) less is more – select one or two excellent supplementary programs and use them well.


Tier Three:   Intervention

(Something Different)

WHAT TIER 3 LOOKS LIKE

READING

WHO:

· Students who have been in Tier 2 and made no progress as reported on screening  assessments and progress monitoring assessments

· Students who are referred and in evaluation process and are making no progress on screening assessments

· Students who did not qualify for special education and continue to make little or no progress as reported on screening assessments and progress monitoring assessments

· NOTE:   In moving students from Tier 2 to Tier 3, standard scores on GRADE and GMADE will be used, along with formative data and teacher judgment, to make the decision.

WHAT: 

· Individual or small group instruction planned by an interventionist following a RtI Action Plan

WHEN:  

· 30 minutes daily.   

· These students will not be in Tier 2 Reading at the same time as Tier 3.

WHERE: 

· Pullout with an interventionist

· The school may elect to use a classroom teacher as interventionist and have a person fill in for enrichment 

PURPOSE:  

· Intensive intervention is provided to prevent students from needing special education services.   

MATHEMATICS

WHO:

· Students who have been in Tier 2 and made no progress as reported on screening assessments and progress monitoring assessments

· Students who are referred and in evaluation process and are making no progress on screening assessments

· Students who did not qualify for special education and continue to make little or no progress as reported on screening assessments and progress monitoring assessments

· NOTE:   In moving students from Tier 2 to Tier 3, standard scores on GRADE and GMADE will be used, along with formative data and teacher judgment, to make the decision.

WHAT: 

· Individual or small group instruction planned by an interventionist following a RtI Action Plan

· Number Worlds  (Other options will be available within the next two years)

WHEN:  

· 30 minutes daily.   

· These students will not be in Tier 2 for Math at the same time as Tier 3.

WHERE:  

· Pullout with an interventionist

· The school may elect to use a classroom teacher as interventionist and have a person fill in for enrichment

	ALL TIER 3 CHILDREN IN THEIR SECOND ROUND OR MORE AT THIS LEVEL WILL BE FOLLOWED BY A CHILD STUDY TEAM (CST) OR ARC.

i.e:  Preferral – served but not followed by CST

Referral – followed by CST or ARC

Not eligible for special ed. – followed by CST

At this point the CST will use an RtI Action Plan for Reading and/or Math to outline services for the child.        Because special education is individualized, the IEP drives instruction and the ARC makes instructional decisions about placement for Reading/Math instruction.


