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Message Selection
What do you think?

How would it feel to be restricted to the words, phrases, and stories selected for you by someone else?  Even if you could spell out all of your messages at a rate of about five to seven words per minute, you would still need complete phrases to communicate urgent messages, break into conversation, engage in small talk, or tell a lengthy story.  Obviously, the appropriateness of the messages stored in your augmentative and alternative communication (AAC) system would be very important to you.  If you could pick a few people to select your messages for you, would they be -- people who know a lot about language or people who know a lot about you?  What do you think?
Beukelman & Mirenda (1998), p. 13
The Central Goal of Augmentative Communication is to Provide Individuals with Opportunities and Skills:
· To communicate messages so that they can interact in conversations;

· To participate at home, in school, at work, and during recreational activities;

· To learn their native language;

· To establish and maintain their social roles (e.g., friend, student); and

· To meet their personal needs.

Guidelines for Selecting Messages for an Augmentative Communication System  (based on Light & Binger, 1998)

· Involve the individual who uses augmentative communication as much as possible in the selection of messages.

· Meet with the individual who uses augmentative communication and the facilitators, including family, friends, teachers, etc.

· Generate a list of potential messages.

1. Brainstorm.

2. Observe the individual interacting in naturally occurring situations.

3. Observe peers without disabilities and record the messages that they use.

“Peer informants are perhaps the best source of specific [message] needs and should be used as a resource to guard against the selection of inappropriate [messages]” (p. 161, Beukelman & Mirenda, 1992).

4. Other techniques:

· Keep a journal

· Use a checklist or reference source

· Select the most important messages from the list of potential messages.

· Determine the specific wording for each message.  Consider:

1. The individual who uses augmentative communication (e.g., age, personality, cultural background).

2. The communication partners (e.g., familiarity, age, experience).

3. The situation or conversational demands.

· Determine which means the individual should use to communicate.  Individuals may use several means of communication.  The means should be:

1. Effective (i.e., communicate the message to the partner successfully).

2. Efficient (i.e., communicate the message as quickly as possible).

Example:  Messages to Facilitate Participation in Conversations
· Identify messages to allow the individual to take turns and, thus, participate actively in social interactions.

· Determine the content:

1. Focus on turns that are quick to produce and minimally demanding, and are ones that communicate to the partner that the augmentative communication user is actively involved and interested in the conversation.

2. These types of comments positively influence the perceptions of communicative competence, provided that they are provided relatively quickly by the augmentative communication user (based on research by Light, Binger, et al., 1995).

3. Possible social interjections include:

yeah!
no way!
awesome
poor thing

okay
really?
wow!
you’re kidding?

cool
hurray!
fat chance!
get a life!

neat!
whatever!
I doubt it.
gross!

uh huh
that’s great.
oh no!
gimme me a break

alright!
yes!
yuck!
me, too!

4.
Begin by selecting four or five social interjections to express agreement, enthusiasm, disagreement, and dislike.

· These messages should be able to be retrieved and expressed quickly.

· Introduce more interjections over time; increase the linguistic complexity as well.

· Make sure the messages are age appropriate; observe peers and note their expressions.

· Remember that the individual who uses augmentative communication may express these messages using various means of communication.

Core Messages vs. Topic  Specific Messages
Core Messages
· Most frequently occurring words and phrases 

· Words which can be used in a variety of situations

· Include “function” words that make sentences grammatical

· Include “general” words

· Approximately 70 - 80% of all words said by someone can be accounted for by core messages

Topic Specific Messages
· Words and phrases are related to a specific context or situation

· Word(s) may not be used outside of that situation

Organization of Messages
· Locate core messages in the same location on a page or board to increase memory for these words


- perhaps have the core messages in the center of a page

· Add topic specific messages as needed


- around the edges of the system


- on a topic specific page

Symbol Considerations 
· Always pair text with picture symbols to support literacy

· Add symbols to materials to increase opportunities to learn messages


- add symbols to books 


- add symbols to worksheets


- add symbols labels in the classroom

106 Most Frequently Occurring Words 

Based on Pam Elder (1992) as cited in the 

Unity/128 Language for Life Tour Guide manual, Prentke Romich Company.
Interjections
Pronouns
Adjectives
okay
I
big


me
little

Helping Verbs
you
hot

am
he
cold

are
she
same

be
it
different

can
they
pretty

could

new

did
Questions Words
old

do
what
right

had
where
wrong

has
why
more

have
when

is
who
Prepositions
was
how
about

were

at

will


for

would
Conjunctions
of


and
up

Action Verbs 
but
down

ask
make
because
on

buy
need
if
off

call
put

to

clean
remember

from

come
say

in

eat
start

out

feel
take
Determiners
with

find
tell
all

get
think
this
Adverbs
give
try
that
not

go
turn

now

help
use

here

know
want

there

like
wish

much

look
work

very
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