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	District Name:
	Bowling Green Independent Schools

	District Number:
	042

	Date(s) of District Review Meeting(s):
	3/23/2010
	4/26/2010
	     
	     
	     


	Names and Titles of the people who served on the District Review Team: (Including at least one parent of a student with disabilities):

	Name
	Title
	Name
	Title

	Vicki Writsel
	Director of Special Education
	Patty McDougal
	Special Education Teacher

	Jennifer Davis
	District Assessment Coordinator
	Marisa Duarte
	Special Education Teacher

	Shanna Paul
	Psychologist
	Laura Lawson
	Counselor

	Amanda Collins
	Psychologist
	Cindy Dawson
	Special Education Teacher

	Sharon Eagles
	Psychologist
	Margie Clevenger 
	Special Education Teacher

	Elizabeth Forbes
	Intervention Coordinator
	Beverly Allen
	General Education Teacher

	Debbie Ecton
	School Improvement Coordinator
	Jim Reed
	Parent

	Cinny West
	Assistant Principal
	Dennis Curry
	Parent

	Will King
	Literacy Coach
	Angie Slocum
	Counselor

	Betsy Madison
	Special Education Teacher
	Michael Wix
	Principal


Indicator 3
	Indicator 3:
Participation and performance of children with IEPs on statewide assessments: 

A. NA.  This is a state level indicator
B. Participation rate for children with IEPs.

C.
Proficiency rate for children with IEPs against grade level; modified; and alternate academic achievement standards.
OSEP Requirement:
State Performance Plan Indicator 3

	State Target: 

FFY 2008
Measurable and Rigorous Targets
Indicator

3B - Participation for Students 
with IEPs
3C - Proficiency for Students 
with IEPs

Targets for
FFY 2008 (2008-2009)
Reading

Math

Reading

Math

100%

100%

39.82%

38%

Actual State Data for 
FFY 2008 
(2008-2009)
#

%

#

%

#

%

#

%

48,148

100.00

47,193

100.00

20,178

41.91

18,088

38.33



	Data Source:  
Offices of Assessment and Accountability Student Data Tool and District Performance Report


	Indicator 3 Data

	FFY 2008
	Measurable and Rigorous Targets

	Indicator
	3B - Participation for Students with IEPs
	3C - Proficiency for Students with IEPs

	Targets for FFY 2008 (2008-2009)
	Reading
	Math
	Reading
	Math

	
	100%
	100%
	39.82%
	38%

	Actual District Data for FFY 2008 (2008-2009)
	EnrolledWith IEPs
	Tested
	Percent Participation
	Enrolled With IEPs
	Tested
	Percent Participation
	Percent   Proficient
	Percent    Proficient

	
	286
	286
	1
	286
	286
	1
	34.04
	33.05



When entering percents, enter as a value four places after the decimal point so that 55.25% would be entered as ‘.5525’.  
100.00% should be entered as a whole number of “1” without decimal points.
Data for 3B. and 3C above comes from the third and fourth pages of the district wide NCLB AYP Report for 2009 found at this link:  http://applications.education.ky.gov/ktr/default.aspx

Indicator 3 Continued on Next Page

Indicator 3
	Data Analysis

	     A review of the No Child Left Behind Adequate Yearly Progress Report shows that 100% of students with disabilities participated in statewide achievement testing.  The district did meet the state target for participation.  However, the district did not meet the state target of 39.82% for Percent Proficient for students with disabilities in Reading or 38% for Percent Proficient for students with disabilities in Math.  Only 34.04% of our students with disabilities were Proficient in Reading and 33.05% of our students with disabilities were Proficient in Math.
In Spring 2008, 35% of students with disabilities scored Proficient in Reading and 32..86% of students with disabilities scored Proficient in Math.  The data for Spring 2009 show a slight decrease in the percentage of students with disabilities scoring Proficient in Reading and a slight increase in the percentage of students with disabilities scoring proficient in Math.

Using the Student Data Tool and individual school NCLB AYP reports, the data show that 56% of elementary students with disabilities scored at the Proficient level in Reading.  However, only 25.23% of middle school students with disabilities and 15% of high school students with disabilities scored at the Proficient level in Reading.  Among students completing alternate assessment, fewer than 20% scored Proficient in Reading at any grade level.

Sixty two percent of students with disabilities at the elementary level scored at the Proficient level in Math.  But only 24.03% of middle school students scored at the Proficient 

level in Math.  While 17.52% of high school students scored at the Proficient level in Math.  Among students completing Alternate Assessment, 17% of elementary students scored at the Proficient level in Math and 29.73% of secondary students scored at the Proficient level in Math.
Student performance data for students with disabilitise declines significantly at the 6th grade level and again at the 9th grade level.

The DRT determined that the Intervention System is much stronger in the elementary schools than it is in the middle and high school.  Elementary general and special education teachers administer benchmark assessments quarterly, study student data in Professional Learning Communities, and utilize research based curricula for intervention instruction to accelerate student learning.  Progress is monitored weekly.  The Intervention System at the middle and high school level was not nearly as robust last year.  Teachers did not use data to inform instruction.  Additionally, the collaborative teaching model is more powerful at the elementary level.  All students participate in 90 minutes of core reading and math instruction in the general program.  Intervention in Reading and Math is provided during 30 to 60 minute small group sessions.  
With respect to alternate assessment, the weakness seems to lie in the lack of complexity in the learning tasks that students are requested to complete.  FMD teachers lack knowledge of the scope and sequence of the general education curriculum in Reading and Math.




Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Root Causes

	Root Causes for Districts that DID NOT MEET Target
(Place an X by the root cause that most significantly impacted performance)
	
	Root Causes for Districts that MET Target
(Place an X by the root cause that most significantly impacted performance)

	 FORMCHECKBOX 

	Not all students have access to core content and higher order thinking skills
	
	 FORMCHECKBOX 

	ALL students have access to the core content and higher order thinking skills 

	 FORMCHECKBOX 

	Staff have lower expectations for students with disabilities and their instructional practices reflect this belief
	
	 FORMCHECKBOX 

	ALL staff have high expectations for students with disabilities and their instructional practices reflect this belief 

	 FORMCHECKBOX 

	Failure to differentiate instructional practices based on individual needs of students with disabilities
	
	 FORMCHECKBOX 

	Professional development and support for teachers and administrators on differentiation of instructional practices based on individual needs of students

	 FORMCHECKBOX 

	Failure of district and/or school administration and teachers to monitor individual students who are not meeting targets
	
	 FORMCHECKBOX 

	Assessment data is disaggregated down to the individual student

	x
	Failure to match evidence-based instructional practices and interventions to the specific needs of the student.  Failure to track on-going progress to modify instruction
	
	 FORMCHECKBOX 

	Instructional practices and interventions are specifically selected to meet the individual needs of the student and progress is tracked to modify instructional practices

	 FORMCHECKBOX 

	Teachers do not receive PD on evidence-based instructional practices and interventions with built in follow-up and monitoring
	
	 FORMCHECKBOX 

	Teachers receive PD on evidence-based instructional practices and interventions with built in follow-up and monitoring  

	 FORMCHECKBOX 

	Other (Specify):
	     
	
	 FORMCHECKBOX 

	Other (Specify):
	     


Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Explanation and Evidence of Root Causes

	     DIBELS, MClass Math, GRADE and GMADE assessments are administered quarterly to children in grades K-3.  Discovery Education Predictive Assessments are administered quarterly to all children in grades 3-8.  At the elementary level, teacher teams study student data and develop intervention plans for students who are not performing at benchmark in Reading and Math.  Progress is monitored weekly. If students do not make satisfactory progress, instruction is adjusted.  All elementary schools employ research based core reading and math instruction.  Research based intervention curricula include Wilson Reading, Earobics, Fountas and Pinnell Leveled Reading, Voyager Reading,, Read 180,  System 44,  My Reading Coach, SRA Reading Mastery,  Great Leaps, VMath, SRA Number Worlds, Cognitive Tutor by Carnegie Learning, and Great Leaps Math.
While assessment data is available for middle and high school teachers, special and education and general education teachers do not study the data together.  General education and special education do not meet regularly to study student work.  Instruction is not adjusted if a student is not making progress.  The focus at the high school level is on covering the content and completing course credits.  The core curriculum is not research based at the secondary level.  Courses are leveled at the secondary level.  Frequently inexperienced general education teachers are assigned to teach lower level courses.
At risk students struggle at the sixth grade and at the ninth grade because instruction becomes much more impersonal.  Elementary schools are much smaller learning communities.  Principals, counselors and teachers know each student’s name and a strong support system is in place to accelerate learning.  Academic and behavioral interventions take place at the moment a student starts to falter.  At the middle school, each grade is divided into two “families”, however, teachers do not study student data or work together and significantly, general education and special education teachers do not plan instruction collaboratively.  At the high school level, Professional Learning Communities have not been formed.  Teachers work independently and meet together infrequently.  Teachers do not study student data and use the data to inform instruction.  


Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Activities with Action Steps, Resources, Explanation of Progress and Progress Status

	Activity 1

 Professional Learning Communities, comprised of general education teachers and special education teachers, will be formed at the 6th grade level and 9th grade level to plan collaboratively, jointly study data and student work, and implement behavioral and academic interventions before students fall behind.

	Action Steps for Activity 1

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	Professional development will be offered for 6th grade and 9th grade teacher teams during June and July 2010 regarding effective, research based practice for Professional Learning Communities.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	During the 10-11 school year, sixth grade teacher teams and freshmen teacher teams will share the same group of students and they will meet weekly during common planning to discuss student progress and plan preventive intervention for students with disabilities who are struggling academically and/or behaviorally.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	Research based interventions will be implemented and  individualized goal charts will be developed by students with teacher/counselor assistance.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	Progress of students not meeting benchmark will be monitored weekly and reports will be sent to parents and all teachers.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

Title II Teacher Quality Funds, Title I funds and IDEA  will be used for Professional Development for teacher teams.  Technical assistance and training will be provided by  the Green River Regional Educational and Caveland Educational Support Services Center.

	Activity 2

Research based core instruction and intervention in Reading and Math will be implemented at secondary level.

	Action Steps for Activity 2

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	During April and May, 2010, BGJH teachers and central office staff will review research based curricula for teaching Reading/Language Arts to middle grade students.     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	BGJH and BGHS general education teachers and special education will receive professional development regarding content literacy strategies.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	BGJH and BGHS general education teachers and special education teachers will provide direct instruction on specific literacy strategies and integrate those strategies into ongoing content instruction for students.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	General education and special education teams will meet regularly to student work and student progress data and instruction will be adjusted based on student needs.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

Title I, Part A, IDEA, Title II funds to purchase research based core program and to provide training for teachers.  Technical assistance and training from the Green River Regional Educational Cooperative and the Caveland Educational Support Services Cooperative.


Indicator 8
	Indicator 8:
Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.
OSEP Requirement:
State Performance Plan Indicator 8

	State Target: 
Twenty-nine and a half percent (29.5%) of parents with a child receiving special education services report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.

	Data Source:  
KDE Parent Survey.

	Indicator 8 Data

	According to the Caveland Educational Support Services Cooperative Director, the response rate to the survey sent by KDE to all parents of students with disabilities in the state of Kentucky was very low.  Parents are more likely to respond to a survey when they believe that the result s will be tabulated locally and will impact services directly.  


Indicator 4 Continued on Next Page

Indicator 8 – (Continued)
	Data Analysis

	Parents are more likely to respond to a survey regarding parent involvement as a mechanism for improving services for students with disabilities if the survey is mailed from the district office or hand delivered at the ARC.  School staff have not been aware that parent surveys were being mailed.  If school staff remind parents of the forthcoming survey they are more likely to respond.  Staff did not know that they were supposed to be routinely giving information to parents about organizations that provide support for children with disabilities.


Indicator 8 Continued on Next Page

Indicator 8 – (Continued)
	Activities with Action Steps, Resources, Explanation of Progress and Progress Status

	Activity 1

School staff will be routinely provide information to parents about transition options for their child and organizations that provides support for parents of children with disabilities and district staff will send parents notice requesting that they complete KDE’s online survey at the time of deployment.

	Action Steps for Activity 1

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	School staff will receive training about requirements for transition planning including the requirement that parents be given options for their child after high school.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	School staff will be given training regarding their obligation to provide information about organizations which provide support for parents of students with disabilities and a resource directory for parents.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	The DOSE will attend 50 ARCs at random to monitor whether parents are being given information about transition options and parent support groups.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	Parents will be invited to attend professional development sessions that are relevant to the education of their children with disabilities.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	Parents will be given a resource directory regarding agencies which serve students with disabilities in our region.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

IDEA funds for professional development, copies of resource directory.

	Activity 2

     

	Action Steps for Activity 2

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:
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