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	District Name:
	Caverna Independent School District

	District Number:
	113

	Date(s) of District Review Meeting(s):
	4/21/10
	4/22/10
	     
	     
	     


	Names and Titles of the people who served on the District Review Team: (Including at least one parent of a student with disabilities):

	Name
	Title
	Name
	Title

	Alisha Richardson
	Director of Special Education
	April Bowersox
	School Psychologist

	Debbi Lindsey
	Principal, CHS
	Stephanie Karl
	Special Education Teacher, CHS

	Barry Nesbitt
	Principal, CMS
	Ellen Holley
	Special Education Teacher, CMS


	Robert Summers
	General Education Teacher, CMS
	Nathan Wyatt
	Principal, CES

	Daniel Risner
	Special Education Teacher, CES
	Broderick Davis
	General Education Teacher, CES

	Kevin Calvert
	Parent
	Tonya Handley
	CHS Special Education Teacher

	Cornelius Faulkner
	Assistant Superintendent
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     

	     
	     
	     
	     


Indicator 3
	Indicator 3:
Participation and performance of children with IEPs on statewide assessments: 

A. NA.  This is a state level indicator
B. Participation rate for children with IEPs.

C.
Proficiency rate for children with IEPs against grade level; modified; and alternate academic achievement standards.
OSEP Requirement:
State Performance Plan Indicator 3

	State Target: 

FFY 2008
Measurable and Rigorous Targets
Indicator

3B - Participation for Students 
with IEPs
3C - Proficiency for Students 
with IEPs

Targets for
FFY 2008 (2008-2009)
Reading

Math

Reading

Math

100%

100%

39.82%

38%

Actual State Data for 
FFY 2008 
(2008-2009)
#

%

#

%

#

%

#

%

48,148

100.00

47,193

100.00

20,178

41.91

18,088

38.33



	Data Source:  
Offices of Assessment and Accountability Student Data Tool and District Performance Report


	Indicator 3 Data

	FFY 2008
	Measurable and Rigorous Targets

	Indicator
	3B - Participation for Students with IEPs
	3C - Proficiency for Students with IEPs

	Targets for FFY 2008 (2008-2009)
	Reading
	Math
	Reading
	Math

	
	100%
	100%
	39.82%
	38%

	Actual District Data for FFY 2008 (2008-2009)
	EnrolledWith IEPs
	Tested
	Percent Participation
	Enrolled With IEPs
	Tested
	Percent Participation
	Percent   Proficient
	Percent    Proficient

	
	78
	     
	     
	78
	     
	     
	NA
	NA



When entering percents, enter as a value four places after the decimal point so that 55.25% would be entered as ‘.5525’.  
100.00% should be entered as a whole number of “1” without decimal points.
Data for 3B. and 3C above comes from the third and fourth pages of the district wide NCLB AYP Report for 2009 found at this link:  http://applications.education.ky.gov/ktr/default.aspx

Indicator 3 Continued on Next Page


Indicator 3
	Data Analysis

	Indicator 3 Data Analysis:
Caverna Independent School District did not meet AYP for the 2008-09 school year. The district did meet AYP for the 07-08 and 06-07 school years.  With that being said, the students with disabilities have not been included in the data used to calculate AYP due to the small number of students testing in most grades. The district was in Tier 1 of consequences during the 05-06 and 06-07 school years. 

Due to the size of the district and the small number of students being assessed at each grade level, review team members from each school looked at individual student data for their school during analysis discussion.  

Caverna Elementary:
Caverna Elementary has met AYP for 5 consecutive years. 
*In the area of reading Caverna Elementary students with disabilities exceeded the state target of % proficient.  

*Had students who scored Apprentice High moved to the proficient category there would be only a 6% difference in the scores of students with disabilities and students without.

*Instruction in reading for most students with disabilities occurs in the general education classroom with the use of research based teaching strategies implemented for ALL students. Donna Link, Literacy Consultant with Caveland Educational Cooperative, has worked with CES for 3 years, instructing in research based reading strategies and implementing instruction based on best practice.

*All Students in the building have an individual reading plan.

*Student level data is monitored and progress is tracked in the area of reading using DIBLES.  The assessment is given 3 times per year.  Data is used to determine where instruction needs to be modified, interventions are needed and help guide individual reading plans.

*In the area of math Caverna Elementary students with disabilities are below the state target of percent proficient and had a decline in proficient scores in math from the 2008 to the 2009 school year.

*Student level data has not consistently been monitored for the purpose of moving toward proficiency.

*Use of Aimsweb formative assessment began in fall of 2009.  Assessment data from 2009-2010 school year will help guide future instruction in the area of math. 

*Instruction in math for most students with disabilities occurs in the general education classroom with the use primarily of standard text and materials.  

Caverna Middle School:

*Caverna Middle met the ‘n’ group size for students with disabilities for the 2009 AYP Report.  

*Caverna Middle School did not make AYP for the 2008-2009 school year because students with disabilities did not meet the target in either math or reading.  This is the only sub group that could be reported that did not meet targets.  

*The proficiency rate for students with disabilities rose 8.3% in the area of reading from   2008 to 2009. 

*In the area of reading if students scoring Apprentice High had scored Proficient the proficiency rate would have been 43.5%, which would be above the state target, but there would still be a significant gap between students with disabilities and students without.

 *The proficiency rate for students with disabilities rose 17.4% in the area of math from 2008 to 2009.  Even with increase there continues to be a significant gap between proficiency rates for students with disabilities and students without disabilities.  

*In the area of math if students scoring Apprentice High had scored Proficient the proficiency rate would have been 38.4%, which would be above the state target, but there would still be a significant gap between students with disabilities and students without.

*Prior to the 2009-2010 CMS did not use systematic school wide formative assessment to help drive instruction and determine individual student needs.

Caverna High School

*Caverna High School has had a very small student representation for numbers of students assessed in both reading and math for both the 2008 and 2009 assessments.  
*In both math and reading the percent of students with disabilities scoring proficient is well below  the state target.  However, in the area of reading had apprentice high scores been proficient, scores would have been close to state target. 
*Caverna High School has not met AYP for the last 3 years.  For the 2008-2009 testing year CHS did not meet AYP in both reading and math.  

*Prior to the 2009-2010 school year formative and systematic school wide assessment was not utilized to help drive instruction and determine individual student needs. 


Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Root Causes

	Root Causes for Districts that DID NOT MEET Target
(Place an X by the root cause that most significantly impacted performance)
	
	Root Causes for Districts that MET Target
(Place an X by the root cause that most significantly impacted performance)

	 FORMCHECKBOX 

	Not all students have access to core content and higher order thinking skills
	
	 FORMCHECKBOX 

	ALL students have access to the core content and higher order thinking skills 

	 FORMCHECKBOX 

	Staff have lower expectations for students with disabilities and their instructional practices reflect this belief
	
	 FORMCHECKBOX 

	ALL staff have high expectations for students with disabilities and their instructional practices reflect this belief 

	 FORMCHECKBOX 

	Failure to differentiate instructional practices based on individual needs of students with disabilities
	
	 FORMCHECKBOX 

	Professional development and support for teachers and administrators on differentiation of instructional practices based on individual needs of students

	 FORMCHECKBOX 

	Failure of district and/or school administration and teachers to monitor individual students who are not meeting targets
	
	 FORMCHECKBOX 

	Assessment data is disaggregated down to the individual student

	X
	Failure to match evidence-based instructional practices and interventions to the specific needs of the student.  Failure to track on-going progress to modify instruction
	
	 FORMCHECKBOX 

	Instructional practices and interventions are specifically selected to meet the individual needs of the student and progress is tracked to modify instructional practices

	X
	Teachers do not receive PD on evidence-based instructional practices and interventions with built in follow-up and monitoring
	
	 FORMCHECKBOX 

	Teachers receive PD on evidence-based instructional practices and interventions with built in follow-up and monitoring  

	 FORMCHECKBOX 

	Other (Specify):
	     
	
	 FORMCHECKBOX 

	Other (Specify):
	     


Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Explanation and Evidence of Root Causes

	Root Cause 1: 

Failure to match evidence-based instructional practices and interventions to the specific needs of the student.  Failure to track on-going progress to modify instruction. 
*While evidenced –based instruction practices and interventions are used to meet individual student needs prior to a referral for special education occurring, they are not used consistently and with fidelity with all students in the district.  

*Special Education teachers in most instances utilize the same teaching materials as the general education teachers.  

*The use of formative assessments and evidenced-based instructional practices has proven to be best practice for ALL students, not just students with disabilities.  Reading data from Caverna Elementary School is beginning to demonstrate what a concentrated effort of using formative assessment data to drive instruction can do for individual student achievement.  The process for implementing these practices into the elementary has taken 4 years.  

*Special education teachers are taking ongoing progress data and do modify instruction based on that data, but data is not systematically reviewed and analyzed to determine effectiveness and increase in student  performance.  

*Teachers at the elementary maintain student data and meet regularly with other teachers and parents to discuss individual student progress. Percent of students with proficient scores in reading has steadily increased for the last 4 years.

CHS has begun implementing evidenced-based programs in the last 2 years.  Programs such as Reading Plus, Think Link, and Carnegie Math are in various stages of implementation.  CHS administration and teaching staff report that they are beginning to see student gains.  At this time a regular ongoing process for systematically monitoring this data is not in place. 

 

	Root Cause 2:
Teachers do not receive PD on evidence-based instructional practices and interventions with built in follow-up and monitoring.
Each school in the Caverna School District determines their own professional development needs.  

Teachers at Caverna Elementary have had extensive ongoing professional development in reading/literacy.  All staff members have received professional development in the 5 areas of reading.  Professional development at the elementary level in reading has been high quality and the staff has had follow up and monitoring by staff from Green River Educational Cooperative.  There has not been a great deal of professional development in math at the elementary level.  There was a slight decrease in math scores this in 2009.  (Plans for high quality professional development in math is being planned for summer 2010).  
Teachers at Caverna Middle School have attended content specific professional development.  Teachers are expected to bring what is learned back to implement in the classroom.  Follow up and monitoring of this implementation is not consistently monitored.

Teachers at Caverna High School have participated in professional development for their specific content areas and specific response to intervention training.  Future plans at Caverna High School include specific time built into the weekly schedule for teachers to provide evidenced-based interventions and time for teachers to work together to analyze student level data.
Recent District level data reviews for both this document and scholastic audits have shown that while the schools in the district are implementing programs and beginning to collect and analyze data there is no one at the district level that is specifically responsible for ensuring that follow up and monitoring is maintained.  


Indicator 3 Continued on Next Page

Indicator 3 – (Continued)
	Activities with Action Steps, Resources, Explanation of Progress and Progress Status

	Activity 1

Implementation of ongoing formative assessments in all three schools.

	Action Steps for Activity 1

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	Identify appropriate formative assessments for math and reading for all three schools.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	Assess students district wide using formative assessments three times per year.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	Implement a team approach for analyzing data gathered from these assessments. 
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	Train teachers on how to use data to drive instructional practices. 
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

Caveland Educational Cooperative, Literacy Coach and Math Coach provided by KDE,  Content specific consultants from Green River Educational Cooperative

	Activity 2

Implementation of a district level process for ensuring assessment information and progress monitoring data transfers from one school to another in a systematic and efficient way.

	Action Steps for Activity 2

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	Development of electronic database to track student progress data.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	Training provided for Caverna staff to give guidance in how to use the data within the database to guide instructional practices.      
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	Ongoing input into the database as new data for each student is obtained.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

KDE, District Technology  Coordinator, Tech support from various companies used to purchase formative assessments


Indicator 8
	Indicator 8:
Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.
OSEP Requirement:
State Performance Plan Indicator 8

	State Target: 
Twenty-nine and a half percent (29.5%) of parents with a child receiving special education services report that schools facilitated parent involvement as a means of improving services and results for children with disabilities.

	Data Source:  
KDE Parent Survey.

	Indicator 8 Data

	      Because KDE does not currently have parent involvement data for every district, the State is focused on improving results for Indicator 8 statewide. 
The two lowest ranked survey items are:
         Item #2:  In preparation for my child’s transition planning meeting I was given     information about options my child will have after high school
         Item #7:  I was given information about organizations that offer support for parents of students with disabilities.  



Indicator 4 Continued on Next Page

Indicator 8 – (Continued)
	Data Analysis

	Supporting Parent Involvement :
*Overall Caverna has excellent parent involvement at ARC meetings.  Caverna High has an excellent history in ensuring parent s are in attendance at ARC meetings.  Specific direction has been given to teachers on how to have the parent be active in the meeting and that their input is reflected in the plans developed.
*Teachers build rapport with the families of the students they serve. 

*Special education teachers typically call to ensure parent ‘s schedule is the first consideration in planning ARC’s.

*Teachers make frequent contacts with parents throughout the year and not just during an annual ARC. 
*Special Education Teachers are trained to specifically ask for parent input during each ARC.

*Secondary schools are beginning to host Internet Café nights to encourage parent participation in district level surveys while allowing those without access to the internet at time for internet use. 

*Students are encouraged to participate in extra curricular activities such as band and sports.  Student participation in these activities draw the parents into the school and make them more comfortable in the school setting.

*Caverna High School is implementing a mentoring program.  Each student is assigned a mentor that will remain with that student all four years of high school.  Mentors will make at least  2 home visits per year to the student’s home to meet with parents.  

*Parent education activities are provided by Family Resource Center.

*District utilizes One Call System to provide reminders for parents of district activities. 

*CHS principal personally calls parents to invite them to activities at the school.

*High School teacher works to ensure parents participate in transition meetings.  She gets parent attendance and participation by making personal phone calls and sending written documentation to inform them of post high school resources that will be discussed during transition meeting.  Appropriate community resource representatives are often in attendance at ARC meetings to provide parents with information to assist in transition.


Indicator 8 Continued on Next Page

Indicator 8 – (Continued)
	Activities with Action Steps, Resources, Explanation of Progress and Progress Status

	Activity 1

Develop Transition Planning folder to send to parents with the notice of transition ARC meetings (annual reviews).  

	Action Steps for Activity 1

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	Develop Transition Planning folder appropriate for each grade, beginning with the transition ARC from middle school to high school. 
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	Discuss contents of folder during ARC.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	Obtain parent input (via survey) to determine effectiveness of Transition Planning Folder. 
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

Transition One Stop website; Local Agency written materials; District Procedures; Caveland Educational Cooperative; Local Agency Representatives

	Activity 2

Educate staff and parents on importance of transition survey response.

	Action Steps for Activity 2

	Action Steps
	Status by Date*
	Explanation of Progress

	
	     
	     
	     
	     
	

	1
	Include information about KDE survey in district level training for special education teachers.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	2
	Teachers allow time for parents to complete survey before or after annual ARC meeting.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	3
	Provide student mentors with survey information to take paper copies to the student’s parents.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	4
	Make personal phone calls to encourage parents complete survey.
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	5
	     
	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	 FORMDROPDOWN 

	     

	* NI = Not Implemented; I = Implemented; IP = In Progress; O = Ongoing; C = Completed; D = Discontinued

	Resources:

KDE, High school computer access, student mentors, DoSE
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