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	Who are you, and how can I tell?

· AH-HS-3.3.1  Students will explain how literature communicates universal themes

· SS-HS-5.2.4  Students will explain and evaluate the impact of significant social, political, and economic changes during the Progressive Movement, WWI, and the Twenties                            

· WR-HS  Students will communicate effectively in a reflective piece by employing elements of Content, Structure, and Conventions 

· RD-11-5.0.3  Students will analyze the author’s use of literary devices in a passage  

· AH-HS-2.4.1  Students will analyze or evaluate how factors such as time, place and ideas are reflected in visual art.

· SS-HS-5.1.2  Students will analyze how history is a series of connected events shaped by multiple cause and effect relationships, tying past to present.

· RD-11-2.0.5  Students will interpret concrete or abstract terms using context from the passage

· RD-11-4.0.1  Students will make connections from text to their lives, real-world issues, and/or other texts




	Identify Your Purposes

	


	Vocabulary 
Integrity

Hypocrisy 

Irony

Imagery

Metaphor

Symbolism 

Parallelism

Transcendentalism

Materialism

Existentialism

Determinism


	State Learning Goals


Essential Questions


1.  What devices do authors employ to enhance meaning?

2. How are time and place reflected in a literary composition?

3. What is integrity?  Is it an important element of human existence?  What does it look like to possess it?  What does its absence look like?

4. Is a philosophy of life essential?

5. Is a person defined by him/herself, or by others?  By beliefs, actions, possessions, expectations?

Knowledge
What do you want students to know?

· Emerson, Thoreau, Hemingway, and Fitzgerald, are four of America’s most celebrated authors
· The 1830s was an optimistic time in America, as opposed to the pessimism of the post WWI-era
· Definitions and applications for literary elements (imagery, metaphor, symbolism, irony, allusion)
· All literary elements contribute to meaning in a superior work of literature
Attitudes
What habits of mind do you want students to develop?

· Responsibility—for their actions
· Integrity—an integration of belief and action
· Respect—for their beliefs and those of others
· Awareness—of “pull” of materialistic values
Understanding
What big ideas, concepts, or generalizations do you want students to understand?

· Important beliefs are manifested
· Environment influences perspective 
· Determinism and existentialism are opposite ways of viewing the life experience
Skills
What skills do you want students to develop?

· Summarize the main idea of a reading passage
· Infer multiple meanings from a reading passage
· Communicate through writing 
· Control of their own choices



______________________________________________________________________________

	Integrative Assessment


	Mastery Task

Identify a literary element from each reading and write another example of your own.
	Interpersonal Task

With which reading do you most connect and why?

With which reading do you feel the least connection, and why?

	Understanding Task

Explain how each fictional piece expresses a belief system, a coherent approach to the challenges of life.  
	Self-Expressive Task

Write a poem or a song expressing your philosophy of life and how you came to embrace this particular one.


Culminating Assignment

Submission of essay to National Public Radio’s

“This I Believe” segment

Sequence of Learning Activities

	Standards
	Lesson Title
	Strategy/Tool
	Product
	Learning Styles

	Arts and Humanities—Time, Place and Ideas reflected in art

Arts and Humanities—Literature communicates universal themes

Reading—Analysis of literary devices


	Emerson’s Nature and Self-Reliance

Hudson River School

paintings


	Reading for Meaning
	Identification of similes,  metaphors and parallelism, Main idea log
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Reading—Analysis of literary devices


	Excerpts from Thoreau’s Walden 
	S.Q.R.R.
	Personification identification, Reader’s response
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Social Studies—Impact of social, political and economic changes


	On Civil Disobedience
	New American Lecture
	Timeline of events with relevance of each to Thoreau/Emerson explained
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Reading—Analysis of literary devices


	Hemingway’s “In Another Country”
	Physical barometer
	Symbolism and Irony defined and identified from the story, example from own life
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Arts and Humanities—Time, Place, Ideas reflected in art

Arts and Humanities—Relationships among the arts

Social Studies—Impact of social, economic, and political change

Reading—Analysis of literary devices


	“The End of Something”

Ashcan School paintings
	1-2-3-4

Compare and Contrast
	Symbolism shared by painters and Hemingway
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Arts and Humanities—Time, Place, Ideas reflected in art

Social Studies—Impact of social, economic, political change

Reading—Analysis of literary devices


	Fitzgerald’s “Winter Dreams”

Edward Hopper paintings
	Questions in style
	 Hopper paintings as setting for Fitzgerald work
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 


	Reading—interpretation of concrete and abstract terms

Reading—make inferences, draw conclusions from passage

Social Studies—analysis of history as series of connected events with multiple cause and effect relationships


	Concepts connected
	Concept Map
	critical vocabulary
	 FORMCHECKBOX 
   FORMCHECKBOX 

 FORMCHECKBOX 
   FORMCHECKBOX 



Foyer

Hook:
Has there ever been a time when you were asked for an opinion and you didn’t have one?  Why did you not have one?  Expect various answers, like “didn’t care” “no relevance to me” “didn’t know anything about subject”, etc.

Bridge:  What we are going to talk about in this unit is life (relate to the various answers above—concern, relevance, knowledge, etc.).   Everybody has a stake in this one, right?  We are going to look at the works of two groups of writers from different periods in American history, each of whom had definite philosophies of life.  Their beliefs certainly influenced what they wrote, and they still influence us today because of the power of their words.  

So I ask you, “What is your philosophy of life?  Do you live that philosophy, or do you just live?”  Think about that as we go through the next week or so, studying the works of these authors and some artists, as well.  I hope you can articulate your beliefs by the time we are finished and then maybe even do a little analysis of yourself—do you live up to your beliefs?  Can you?  Should you?  Is belief acquisition accidental or conscious?  Is that good or bad?  Let’s look at these guys, then look at you, and draw some conclusions about each. Here are the essential questions for this unit—some typical school stuff and some more provocative…

Essential Questions: 

1. What devices to authors employ to enhance meaning?

2. How are time and place reflected in a literary composition?

3. What is integrity?  Is it an important element of human existence?  What does it look like to possess it?  What does its absence look like?

4. Is a philosophy of life essential?

5.  Is a person defined by him/herself, or by others?  By beliefs, actions, possessions, expectations?
Lesson Day One

Reading for Meaning

Texts:  Nature, Self-Reliance by Ralph Waldo Emerson

Do you agree or disagree?

1.  You are what your circumstances determine you do be.

2.  To be great, you have to be like other great people.

3.  Traditional beliefs are important and must be maintained.

4.  Self-satisfaction is the paramount goal of life.

Read the assigned excerpts from Emerson in your textbook.  

Would Emerson agree or disagree with the statements you responded to above?

1.

2.

3.

4.

Using any of the above statements, write a reply to Emerson.

Please state the main idea of each piece, as you interpret it.  How are they related?

How does the use of parallelism help him make his point more clearly?

Identify a simile and a metaphor from the two works.  Explain the impact of each.

Look at the examples from the Hudson River School of painting that hang in the front of the classroom.  How are they related to the Emerson texts?

Lesson Day Two

Long reading from Walden—do so at school’s pond, weather permitting—break at 30 minute intervals to go over notemaking logs as a class.

1.  As you do your reading today, I am going to ask you to take notes on the S.Q.R.R. pages provided:

Questions:

Main ideas:

Details that I like or that support main idea:

Reflections:

2. How does Thoreau’s use of personification, simile, and metaphor contribute to his work?  Give an example of each from the work to support your explanation.

3. Have your connections to nature ever been as intense as Thoreau’s and Emerson’s?  Explain your answer in terms of your personal experiences and in terms of your attitude toward the outdoors in general.

4.  Find four quotes that explicitly state personal values held by Thoreau.  Respond.

5.  A person with integrity speaks and acts in accordance with his/her beliefs.  They have integrated their actions, their beliefs and their words.  Does Thoreau have integrity?  Do you?

Explain.

6. The opposite of integrity is hypocrisy.  Assess the validity of that statement.

Lesson Day Three

New American Lecture over Mexican War and Manifest Destiny

Questions to be asked as we move along…


Mastery—Who was America’s enemy in the Mexican War?


Understanding—Why were some people so against the War?


Interpersonal—Have you ever been against a government policy?


Self-Expressive—How would you show your discontent with a local government decision with which you disagreed?

Read “Civil Disobedience” 

Talk about Thoreau’s influence on more recent events

Timeline exercise using notes, humanities textbook and history textbook with relevance of five explained for work of Thoreau and Emerson—must include 15 items from years 1820-1850, some of which must be political, social, economic

End class with New American Lecture over post WWI America

Questions to be asked as we move along…


Mastery—Why did American ostensibly go into WWI?


Understanding—How did the war’s end contribute to the “lost generation’s” philosophy?


Interpersonal—Have you ever sensed that life might be meaningless?  What brought you out of it?


Self-Expressive—Sketch or explain what you would include in a sketch for a magazine cover of the 1920s that has materialism juxtaposed with the darker aspects of the period.

Assign “In Another Country” as homework

Lesson Day Four

Must surrender individual will to state sometimes—Physical barometer showing agreement or disagreement with that statement.

Talk about the effect of war on the men in the story and how it relates to today, or does not relate to today.  

How would you characterize the belief system of the men in the story?  That is, who has a coherent philosophy of life, and what is the effect of such?

Symbols and their meanings:


The machines


The hospital


Two more of your choice from the story

Find three objects you encounter in your daily life.  Explain how each could symbolize a larger idea.

Irony is most evident in restraint and detachment.  How does this statement relate to “In Another Country”?  Cite examples from the story to support your point.

How can surrender of self create both a sense of wholeness and a sense of incompleteness?  Use this story as you support your answer.  Do you see a connection here to Thoreau or Emerson?  Please explain.

Read “The End of Something” for homework tonight and complete a 1-2-3-4 sheet over it.  We will use these in our class assignment tomorrow.

Lesson Day Five

Look at the paintings at the front of the room from the Ashcan School, contemporaries of Hemingway’s.  Complete a 1-2-3-4 sheet over each painting. 

Compare and contrast Hemingway stories and Ashcan paintings in terms of big idea, details, and viewer/reader reaction using the top hat organizer below.

	Unique to Hemingway


	Unique to Ashcan School

	              In common




Write a paragraph discussing the relationship between the paintings and the stories.  (Are they more alike than different?  Explain how and why them are both different and similar.)

Read “Winter Dreams” by F. Scott Fitzgerald for tomorrow.  

Lesson Day Six

Questions in style over the story


Mastery—What was the theme of this story?


Understanding—Why were Dexter’s goals called “winter dreams”?


Interpersonal—Have you ever had something that you could not get, no matter what your effort?  How did that make you feel?


Self-Expressive—How would you have responded to the news of Judy’s new state?

Pick Hopper painting from group of them to serve as setting.  Explain similar themes that you see in each.  

What is more important—what we want or what we get?  Answer this for yourself and in relation to “Winter Dreams.”

Is Dexter permanently scarred by the news of Judy?  Support your answer.  

Do you have winter dreams?  How do they relate to your values?

Search the art website provided and choose a painting to serve as a setting for a scene from your life.  Explain its relevance.  How are you using imagery as you complete this task?

Lesson Day Seven

Create the following concept map using the critical vocabulary from the unit.

Which vocabulary term relates most closely to you?  Explain.

Day Eight

Traditional Assessment—25 multiple choice and 2 open response questions (not included)

Day Nine

Integrative Assessment—see page 3

Day Ten

Culminating Assignment—see page 4
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