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This unit may be taught in two ways. The unit may be taught in its entirety as an end of year culminating unit for a large standard which spans many eras of American history. When teaching it this way, the teacher is able to use different significant events from history for analysis since students will already be exposed to these events such as “I Have A Dream” speech etc. The unit may also be divided into 2 parts with the introductory lessons as a unit for primary and secondary sources with the ending lessons using historic events at end of year as a culminating assessment of standard.
Statement of Purpose
	Kentucky  Program of Studies and Core Content Connections

	Program of Studies Applicable Skills and Concepts                                                                                                                                            SS-5-HP-S-1 Students will demonstrate an understanding of the interpretive nature of             history using a variety of tools such as primary and secondary sources.                 
· Investigate and chronologically describe major events in U.S. history using- charts, fictional and report writing, role playing
· Explain and draw inferences about the importance of major events in U.S. history

SS-5-HP-S-2 Students will use information from print and non-print sources (e.g. documents, information passages/texts, interviews, digital and environment
· Examine factual and fictional accounts of events and people in U.S. history

Core Content 

SS-05-5.1.1 Students will use a variety of primary and secondary sources (e.g. artifacts, diaries, maps and timelines) to describe significant events in the history of the U.S. and interpret different perspectives.                           DOK 3 


	What do you want students to KNOW?
	What ATTITUDES or HABITS will students develop?

	· Know the different tools that historians use (primary sources, secondary sources, artifacts, diaries and timelines)

· Know the difference of perspectives that can be shown with different sources

· Know that historians must use multiple sources to get a thorough view of history

· Know how to interpret different perspectives by using primary and secondary sources

· Critical vocabulary
	· Become more introspective

· Develop organizational skills

· Develop attitudes of a historian such as empathy, curiosity, self awareness (personal perspective)

· Develop cooperative attitude



	What do you want students to UNDERSTAND?
	What SKILLS will students develop?

	· Understand that history depends on who is telling the story and what his/her perspective is

· Understand that different parties in history may have totally different perspectives
· Understand how to think in a historical context to understand significant events

· Understand that by interpreting different perspectives, historians are better able to describe events in American history.
	· Describing 

· Interpretation skills

· communicate effectively in speaking, writing, listening, and reading

· note making and summarizing

· explaining

· analyzing

· inferring

· prioritizing

· cooperation skills

· visualizing

· comparison

	Assessment Tasks

	1. Task Rotation addressing Mastery Learners, Interpersonal Learners, Self Expressive Learners and Understanding Learners

2. American History Wax Museum Role Play Culminating Activity-where students must become a primary source from history thus interpreting and describing major events and people in American History


Essential Questions
	What ESSENTIAL QUESTIONS will frame the learning?

	· Why isn’t understanding history simply knowing the factual information of specific events?
· How do you think in a historical context in order to understand significant events?

· Why is it important to understand historical perspective?

· Why is it important to understand the past in order to understand the present and plan for the future?
· How could including only one group’s perspective effect historical knowledge (example-the settler’s viewpoint on Westward Expansion) of American history?


Culminating Assessment
	ASSESSMENT

	How will students show what they know and understand?

1. Students will complete a task rotation addressing each of the four styles.

· Mastery Task- Students sort items into primary and secondary sources piles- list items on Task Rotation and then complete Mastery style multiple choice questions.

· Interpersonal Task- Students play card perspective game and must describe two different perspectives of an event. (Empathy)

· Self Expressive Task- Students imagine they are a historian and are “traveling” back in time. Students must then decide in their opinions which tools would be most important to show multiple perspectives and then describe how the above tools help them to report the event more historically accurately than it is now.
· Understanding Task- Students will complete an ORQ.
2. Students will participate in a culminating project named American History Museum** where students role play a chosen American hero after researching and writing multiple informational pieces. Students interpret history and describe significant events as primary source (someone who was there). These characters from history are performed for audiences in school. Student reporters also interview these historical people to create a news cast movie reporting on different perspectives in history. Students also are asked to compare the information gained from secondary sources as opposed to the “primary sources” of the role play activity.
The History Museum is an extensive undertaking and the unit may be taught without the Museum assessment if time is limited.
**(Idea for Wax Museum was inspired by 2 other teachers  that shared their project with fellow teachers)


	Essential Questions

	Why isn’t understanding history simply knowing the factual information of events?

How do you think in a historical context in order to understand significant events?

Why is it important to understand historical perspective?

Why is it important to understand the past in order to understand the present and plan for the future?         




Guiding Questions

	What are primary and secondary sources?

What are artifacts?

How are primary sources, secondary sources and artifacts similar and different?

How do you represent multiple perspectives when reporting on an event?


	How do people’s feelings and emotions affect their viewpoint of historical events?

Why is it important to try to put yourself in someone else’s shoes in order to understand historic events?

Do you feel it is important to include perspectives of citizens from America’s enemies in wars when teaching students about history? (ex. perspective of Japanese soldier or child in Nagasaki when teaching about WWII, Iraqi students’ viewpoint or British citizen’s perspective on Revolutionary War)



	Why do we need to fully understand primary and secondary sources in order to study history?

How could only including one parties’ perspective effect historical knowledge (example- the settlers’ viewpoint on Westward Expansion)?

What stories of historic events can you see as being only “one side of the story”? (celebrating Columbus Day and why it would not be a day that Native Americans might celebrate)


	If you could re-write an account of history, what would you change? 

How could people who write textbooks be sure to include multiple perspectives when they write history books for American students?

How could we create a perfect- non biased account of historical events?




Vocabulary
	Mapping the Vocabulary for the lesson/unit of study.


	Essential to Know

Historic perspective

Primary source

Secondary source

Significant events

Artifacts

Viewpoint

Important to Know

Timelines

Diaries

Journals

Eyewitness

Autobiography

Biography

Bias

Nice to Know
Museum
Photographs

Encyclopedias

News reports
Multiple

Docent


	Connect
	· Word Walls

· See It, Say It, Show It

· Glossary/ CODE Notebook
· Synonyms activity

	
	Organize
	· Prioritizing Vocabulary
· Vocabulary Notebook

· Group and Label- categorizing

	
	Deep Process
	· Visualizing Vocabulary
· Discussion

· Think Pair Share

· Compare Contrast Writing

· Multi-Sensory Processing

· Storytelling



	
	Exercise           and Elaborate
	· Vocabulary Games

· Write to Learn

· Vocabulary Carousel

· Three’s a Crowd
· Para-Writing




Lesson Sequence
	Standard
	Lesson
	Tools/Strategy
	Product
	Learn Styles

	
	
	
	
	

	Core Content 
SS- 05- 5.1.1 Students will use a variety of primary and secondary sources (e.g. artifacts, diaries, maps, timelines) to describe significant events in the history of the U.S. and interpret different perspectives.  (DOK 3)
	Hook Bridge- 

That’s Not The Way It Happened


	Brainstorming
Reflection

Writing To Learn
Analysis

	Written reflection

	xx
xx


	
	Intro To Vocab
	Vocab look up

Discussion

Brainstorming

Analysis

Comparison

CODE

Synonyms

Think Pair Share


	Vocab Notebook
	xx
xx
xx


	
	Lecture Discussion- History and The Tools To Study It
	Etch a Sketch

Visualizing
	Note taking


	xx
xx
xx


	
	Hands On Classification of Artifacts
	Problem Solving

Analysis

Graphic Organizer
	Written Graphic Organizer
	xx
xx
xx


	
	Passage Read Aloud & discussion

	Compare Contrast

Collaboration

Brainstorming


	Responses to collaborative questions


	xx
xx
xx


	
	Visualizing Vocabulary Activity

	Collaboration

Visualizing


	Group Vocab Cards w/ sketches and explanations
	xx
xx
xx


	
	Tools For Historians
	Brainstorming

Visualizing

Comparison

Analysis


	Y Chart and analysis questions
	xx
xx
xx
xx


	
	Voices From The Past
	Technology

Visualizing

Compare Contrast


	Graphic Organizer
	xx
xx
xx


	
	My  View On Perspective
	Brainstorming

Reflection

Writing To Learn
	Quick Write Reflection using vocab
	xx
xx
xx


	
	All About Perspective- Power Point Game
	Technology

Collaboration
	Index card for additional slide
	xx
xx


	
	Becoming an American Hero
	Collaboration

Questioning

Interpretation

Note taking

Reflection

Role playing
	Index card with questions for interview

Reflection

Notes
	xx
xx
xx
xx


	
	Wax Museum
	Writing to learn

Collaboration

Role playing
	Brochure

Monologue


	xx
xx
xx
xx


	
	Unit Assessment
	Task Rotation

Compare Contrast

ORQ


	Completed responses task rotation
	xx
xx
xx
xx



	Student Learning Goals- Historic Perspective Unit- 

Name__________________

	


	Know

	    As a result of this unit of study, I will:

	· Know the different tools that historians use (primary sources, secondary sources, artifacts, diaries and timelines)
· Know the difference of perspectives that can be shown with different sources
· Know that historians must use multiple sources to get a thorough view of history
· Know how to interpret different perspectives by using primary and secondary sources

· Know how to describe significant events based on multiple perspectives
· Know critical vocabulary


	Understand

	    As a result of this unit of study, I will:

	· Understand that history depends on who is telling the story and what his/her perspective is

· Understand that different parties in history may have totally different perspectives 
· Understand that by interpreting different perspectives, historians are better able to describe events in American history.


	Attitudes

	    As a result of this unit of study, I will:

	· Become more introspective

· Develop organizational skills

· Develop attitudes of a historian such as empathy, curiosity, self awareness (personal perspective)

· Develop cooperative attitude



	Skills

	    As a result of this unit of study, I will:

	· describe
· use interpretation skills

· communicate effectively in speaking, writing, listening, and reading

· make notes and summarize

· explain

· analyze

· infer

· prioritize

· cooperate with others in a group

· visualize


	My Personal Learning Goals

	    My personal learning goals for this unit of study are:

	

	That Is Not The Way It Happened Lesson(My Side of The Story)

Time:  30 -45 minutes

	Day 1


	Thoughtful Questions To Guide Instruction
What stories of historic events can you see as being only “one side of the story”?

How do people’s feelings and emotions affect their viewpoint of historical events?




FOYER
Hook:  

Pose this situation to the class- 

Remember the last time you had an argument with little bother, cousin etc. When little brother (or whichever relative you remember) went and told your mom the story, was his side of the story “the whole truth”?  When you told mom your side of the story, mom then had to put both sides of the story to get “the whole story” or what really happened!

Bridge:  

Explain and discuss what primary source is and what secondary source is to students. (If this is taught at end of year, students will only need to review terms)
Remind students that this is a discussion and we are to try and look at an imaginary event from the outside and not argue about the event (role playing activity)  Create a hypothetical “dispute” between two students (preferably that are best friends, like to be involved in classroom scenarios, have  sense of humor and would never argue—the kids get a kick out of imagining it happening and it seems fun to the  friends) Create a scenario- the more outlandish the better and the lighter the discussion. Create an imaginary scenario about the friends getting in a HUGE problem out on the playground.
LIBRARY – source of information through interviews and processing of new info/evaluation)
*Ask students to role play with you so that you can “interview” the different sources. During the interview process students are given all of the source information for further discussion.
* Brainstorm with the whole group while creating a graphic organizer on the board. 

1. Who might the primary sources in the issue event be?

2. Who are the secondary sources in the issue?

3. How are the accounts of the event different based on who “the teacher” might ask about what happened on the playground? 

4. Are there any artifacts (evidence) left behind from the incident? Ex. A broken toy etc.

5. Why is it important for the teacher to get information from ALL of the different sources before deciding what happened? (historic perspective)

Students are now asked to work in cooperative groups to examine a situation card. Students discuss the historic event on the card and are asked to analyze the situation to decide which people are primary, secondary and if any artifacts exist. 
Students are given 10 minutes for this cooperative group activity analysis and then debrief groups.
After discussion list three categories on the board. 1. Primary Sources 2. Secondary Sources        3. Artifacts (remind students that there might not be any artifacts)

PORCH - Students reflect on what they have learned
Have students reexamine the above event and reflect in their quick write journals who they believe to be the Primary, Secondary sources etc. Also have them analyze the imaginary event and reflect on how the different people might have different viewpoints or perspectives. How would this make versions of the story different?

After reflection, ask students to imagine now that they are historians that are writing a history book about the United States. Explain that to study history we must understand certain critical vocabulary words and the tools that historians use to “get the whole story.” The next lesson will focus on learning the “language” of historians, the vocabulary of the unit.
Scenario Cards for the cooperative groups appear on next page.
Situation Cards for Students
Print and cut out one card for each cooperative group
	Situation 1- Boston Massacre              
Boston Massacre- There were some colonists killed during the Boston Massacre in the time leading up to the Revolutionary War.

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened that day?


	Situation 2- Mayflower
Mayflower Arrival- Imagine the time of arrival of the Mayflower and the Pilgrims on board. After they moved onto land, the Pilgrims made contact with the Native Americans of the area.
Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened that season of the arrival?



	Situation 3- Arrival of Columbus in the New World
Imagine the day of the arrival of Christopher Columbus to the islands in the Caribbean and how this was the first encounter that many of the Native American tribes had ever had with explorers from Europe. 

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened that day?


	Situation 4- Underground Railroad
Imagine the time period when America had the secret Underground Railroad. African American slaves were forced to sneak through the countryside at grave danger to themselves and anyone that helped them in their journey. Think of the people involved in the Underground Railroad and how they might describe the railroad.

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened on the Underground Railroad?

	Situation 5- Lewis and Clark Expedition

Imagine the Expedition of Lewis Clark to explore the newly acquired lands of the Louisiana Purchase in search of the water route to the Pacific Ocean. Think of the interactions between the Native Americans and the people of Lewis and Clark’s expedition. 

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened during that expedition?
	Situation 6- Trail of Tears March to Oklahoma
Imagine the horrific march of the Native Americans who were forcibly removed during the Trail of Tears March. Many people died during this journey to Oklahoma.

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened during the journey?




	Situation 7- The Battle of Gettysburg

The Battle of Gettysburg was one of the worst battles of the Civil War. Thousands of Americans died during the battle from BOTH sides of the war (both North and South).

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened that day?


	Situation 8- The Montgomery Bus Boycott
Rosa Parks’ refusal to sit in the back of the bus after a long day at work was the beginning of the very long Montgomery Bus Boycott. During the boycott, there were protests to help address the segregation of races in the South. Imagine that you are there in Montgomery during the Civil Rights Movement.

Analyze the event and decide the following info---

1. Who are the primary sources?

2. Who might the secondary sources be?

3. Are there any artifacts from the event that might help to clear up what happened that day?



	Vocabulary CODE Notebook Activity And Visualizing Vocab Lesson
Time:  1 hour
Day 2 


	Thoughtful Questions To Guide Instruction

What are primary and secondary sources?

How are primary sources and secondary sources alike and different?

Why is it important to understand historical perspective?


FOYER- students are introduced to vocabulary 
Students are guided through an introduction of the day’s vocabulary activity with the use of guiding questions above.

Students are introduced to critical vocabulary and instructed to record vocabulary words in      their CODE Notebooks.
LIBRARY- students acquire knowledge through collection, organization and processing activity
Students are then asked to work on initial definitions for words- WHAT IT MEANS TO ME section. When this section is complete, students are allowed to begin looking up words using the dictionary, textbook glossaries or the Internet. 

WORKSHOP- students practice vocabulary knowledge gained and extend skills to apply knowledge of words through partner analysis

When both Dictionary and What It Means To Me sections are complete students are instructed to participate in a Think Pair Share activity to analyze and compare the two definitions. After Think Pair Share discussion- ask different students to report out with the comparison of the two definitions.

Students complete the CODE notebook by completing the Synonyms section with a thesaurus and then create a visual icon to help them remember the term.

Students are divided into cooperative groups of 4. Students are provided 2 pieces of colored construction paper and markers.

Groups are assigned 2 vocabulary words each. Each group is instructed to discuss what the word means, and decide what would be the best visual icon to represent the critical vocabulary word. Students are then to choose 2 “artists” to draw their ideas. Other two students are instructed to come up with the best “In My Own Words” definition and description that will then be added to the bottom of the Icon Poster that is created.

Groups are asked to present their posters to the class and explain why they chose what they did.

After completing the Icon Poster, groups are given a giant sticky note poster paper and markers. The groups are instructed to choose their “best” visual icon and to tape it to the poster paper. Groups should write their collaborative In My Own Words definition under the visual icon.
Then the Carousel Activity is explained to students. The groups will travel in a clock wise direction from poster to poster. When students arrive at each poster they are given 3 minutes to read the definition and add details to the definition and take notes to improve their own definitions. 
KITCHEN- students are assessed through the final poster creation
Students rotate through all posters before returning back to their own poster while adding information and taking notes.

Groups are instructed to revise and improve their definition with a “new and improved” version underneath the original definition. Students are assessed on their final product poster.

Vocabulary Code Notebook original appears on next page
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	Lecture Discussion- History and The Tools To Study It- Etch a Sketch Activity

Time:  45 minutes
Day 3

	Thoughtful Guiding Questions

What are primary and secondary sources?

What are artifacts?

How are primary sources, secondary sources and artifacts similar and different?

How do you represent multiple perspectives when reporting on an event?

Why do we need to fully understand primary and secondary sources in order to study history?

How could only including one parties’ perspective effect historical knowledge (example- the settlers’ viewpoint on Westward Expansion)?




LIBRARY
Teacher leads a lecture/ interactive discussion on the Tools of Historians. 

This is a structured note taking activity where students complete the notes area before the sketch. After each concept, teacher debriefs the topic asking guiding questions to lead responses and then calls on various students to share the notes they took. This helps to develop students’ note taking and summarizing skills.

Students then are shown an original STLP Project DVD- “Our Kentucky Adventure”- this movie is a kid’s perspective documentary exploring Kentucky historical and cultural sites. In the movie, a group of students become primary sources as they explore history.
Etch a Sketch Original appears on next page

Etch A Sketch 

History and the Tools To Study It

There are many ways to study history. Historians (people who study history) must use different tools to fully understand the past. Sometimes, piecing together the “puzzle” to really know what happened is a real challenge. Below you will find a list of various tools that historians use. As you listen and participate in the classroom discussion, fill in the organizer for each tool. We will then compare the tools to see which you would rather use as a “Junior Historian”. 

Major Concepts--primary sources

secondary sources
artifacts

timelines

             oral histories

news reports 

photographs
diaries/journals

             encyclopedias

Internet reports

autobiographies
biographies

	Major Concept Sketch
	Ideas from discussion- words phrases

	Primary sources


	

	Secondary sources


	

	Artifacts


	

	Timelines


	


	Hands On Classification of Artifacts of Early Cultures
Time:  45 minutes

Day 4


LIBRARY-students sort and organize primary and secondary sources
Students are presented with a table full of artifacts such as:


Diaries


Journals


Timelines


Encyclopedias


Photographs


Recordings on CD


Newspaper Article


Biography


Autobiography

Arrowheads

Sand paintings

Drums

Gourds


Other misc. artifacts


Hats

Students are asked to sort into piles of artifacts and then label the items with appropriate titles (key vocabulary words)

Students are then asked to find other ways to classify items.

Then students are asked and guided through separating the artifacts based on culture…early Native American culture and West African culture.

As students separate into culture, students are then asked to complete graphic organizer comparing Native American cultural aspects and West African cultural aspects discovered from the artifacts.
Compare Early Cultures

Name_________________


[image: image2]
     Sketch Primary Sources


                Sketch Secondary Sources

	Native American Culture

(Things that are different about Native American culture)

	Things That Are Similar
	West African Culture

(Things that are unique to African culture)

	
	
	


Influences I can see on the American culture…

How are the cultures similar?

Are they more alike or more different?

If you could travel back in time…which culture would you rather belong to? Why?

	Passage Read Aloud & Discussion

Time:  45 minutes

Day 5


	Thoughtful Questions To Guide Instruction

Why do we need to fully understand primary and secondary sources in order to study history?

How can including primary source accounts and secondary source accounts help to shape or influence your perspective on a historic event?

How could only including one parties’ perspective effect historical knowledge (example- the settlers’ viewpoint on Westward Expansion)?

What stories of historic events can you see as being only “one side of the story”? (celebrating Columbus Day and why it would not be a day that Native Americans might celebrate)




FOYER- students are introduced to lesson through a Think Pair Share activity 
Students are asked a question to provoke thought and discussion.

Ask students- How can including primary source accounts and secondary source accounts help to complete your perspective on a historic event?

Tell students that we are now going to read two different accounts on an event in Kentucky history…the founding of Boonesborough. Ask students to look for how the different sources present the information about Boonesborough. Ask students- If we only included primary sources or secondary sources would our account of history be COMPLETE?  

LIBRARY - students acquire different information from using primary and secondary sources
Read aloud from a textbook which contains passages about Boonesborough, KY during the early days of settlement. Students are asked to read both short passages. 
· Primary Source- One passage is from a journal of a Boonesborough settler and describes the experiences and events of the weeks. 
· Secondary Source- The second passage is from a history textbook entry regarding the history of how Boonesborough was settled. 
Students are guided through discussion questions analyzing the information that can be learned from each source and then students are asked to compare and contrast the sources and decide which has the most information. 
WORKSHOP- students are guided through the application of knowledge as they extend learning 
At the end of reading and discussion students are asked which source they would rather use if they were reporting on Boonesborough. Students are guided towards the response- “BOTH SOURCES” since by combining them they are able to get a more well rounded view of the event.
KITCHEN-students assess knowledge gained by completing a quick write activity 


Students are instructed to complete a Quickwrite activity for the following prompt…
PROMPT- How can including primary source accounts and secondary source accounts help to complete your perspective on a historic event?

Source- Houghton Mifflin 4th Grade Social Studies Book

**** If textbook is not available- A primary source and secondary source passage are required to be able to compare side by side.
	Tools For Historians- - Y Chart- Compare Contrast Activity 

Time:  30 minutes

Day 5


	Thoughtful Questions to Guide Instruction

What are artifacts?
Which sources do you think might be the most mysterious or be the most puzzling?



FOYER- students are introduced to how artifacts can fill in gaps of information and how they are primary sources
Students are presented with an artifact such as an arrowhead and a story of the origin of the artifact such as -this arrowhead was found near a stream down the road. I am not sure if it was where the site of a village was or if this was just the hunting ground of a group of Native Americans. 
Students participate in a group discussion brainstorming what the “story” of the arrowhead is.

LIBRARY- students access and process information and evaluate for the comparison
Students are guided through a group Y chart on the board comparing and contrasting Primary and Secondary sources.

KITCHEN- students complete assessment questions
Students are asked to complete the 4 questions requiring them to compare, analyze and then draw conclusions about mysteries that might be left unexplained when you find an artifact (a version of primary source) and do not have the background information on it. 

For example- if you found an arrowhead-


Who did it belong to?


Was it made here or was it lost?

Does finding it lead you to believe that the group that created it lived here or hunted here?
Etc.

Emphasis on what primary sources do NOT tell you.



[image: image3]
	Voices From the Past- Historic Recordings

Time:  1 hour
Day 6


	Thoughtful Questions

What stories of historic events can you see as being only “one side of the story”?

How do people’s feelings and emotions affect their viewpoint of historical events?

How has the use of technology such as video cameras and cameras change our recording and reporting on history?

Has it made our reporting more accurate?




FOYER- students are introduced to the historic event- Dr. Martin Luther King’s I Have A Dream Speech. Students compare the experience of reading about the speech from a secondary source to that of a primary source, the actual speech video tape. 
    ** Other historic people may be substituted for Dr. King to expand cover more events in American history. ***

Read aloud a passage or excerpt from an informational book or from encyclopedia regarding Martin Luther King and “I Have A Dream” speech.
Discuss how this is a secondary source of information. Stress the fact that this is an analysis and fact based account of Dr. King and the speech. Have students record data they learn in graphic organizer.
Internet Primary Source-

LIBRARY
Project website of Martin Luther King’s “I Have A Dream” speech and actual recording onto Smart Board for whole class viewing...


**Websites which include audio and video of speech work best.




http://www.americanrhetoric.com/speeches/mlkihaveadream.htm




or




http://www.holidays.net/mlk/speech.htm
Have students listen in silence and in darkened room while they visualize thousands of people listening to Dr. King’s speech. 

At the conclusion of recording, discuss the differences in the two different sources of information about Dr. King’s speech and the passion that is shown.

Compare the difference in the analysis aspect of information presented by the secondary source as compared to the primary source. Use thoughtful questions above to guide instruction. 
*** To fit other eras- other primary source recordings may be used instead of Dr. King

Students complete graphic organizer
KITCHEN – students complete an ORQ on the comparison of using primary sources and secondary sources to report on a historic event.
· ORQ appears directly after this lesson

PORCH- students reflect and complete a Quickwrite activity to the following prompt. 

· Do you think that the use of cameras to record an event helps a historian later to better understand the perspectives of Dr. King and other Civil Rights Leaders and to preserve the “feel” of the time for future generations?

Voices From The Past

Name_______________




           Type of Information given /Facts
Advantages of this type of source

	Encyclopedia Passage/

Informational Book

	
	

	Recording/Video of Historic Speech


	
	


Name____________________

Voices From The Past

Assessment
SS-05-5.1.1 Students will use a variety of primary and secondary sources (e.g. artifacts, diaries, maps and timelines) to describe significant events in the history of the U.S. and interpret different perspectives.                           DOK 3
For many 5th grade students, the Civil Rights Movement is a far away struggle that ended before they were born, while others understand that the struggle continues still today.
A. Describe the I Have A Dream Speech as you observed it on the recording.

B. Put yourself in the shoes of Dr. King, and interpret the feelings that you might have felt before the speech that motivated you to speak out against segregation.

Porch
	Multiple Sources Reflection

Time:  30 minutes

Day 7


Junior Historian

Writing to Learn
Multiple Sources Reflection

Students read the writing prompt with teacher. After a reflective Think Pair Share discussion with partners, students are to write in their Quick Write Journal using: 

· 2 essential vocabulary words

· 2 important to know words

· 1 nice to know vocabulary word
Discuss with partner and then record your findings using the 2-2-1 formula above. 
Prompt for discussion and Quickwrite reflection
Historians use many tools to unravel the whole story of a historic event. Discuss why it is important to use multiple sources to discover the whole story or unbiased account of a historic event. 

Essential Vocabulary
Important Vocabulary
Nice To Know Vocabulary

Historic perspective


timelines



photographs                                                                                                            

Primary source


diaries



encyclopedias

Secondary source


journals



news report

Significant events 


eyewitness


multiple

Artifacts



biography



museum
Viewpoint



bias



docent




autobiography





	Becoming an American Hero
Time: 1 hour 30 minutes
Day 7


	Thoughtful Questions

How do people’s feelings and emotions affect their viewpoint of historical events?

Why is it important to try to put yourself in someone else’s shoes in order to understand historic events?

Do you feel it is important to include perspectives of citizens from America’s enemies in wars when teaching students about history? (ex. perspective of Japanese soldier or child in Nagasaki when teaching about WWII, Iraqi students’ viewpoint or British citizen’s perspective on Revolutionary War)




FOYER- students are introduced to content through essential questions and discussion
Students are asked the above questions to promote discussion.
Earlier in the year students started researching an American Hero or Famous American. During this lesson students prepare to be interviewed by creating a short list of applicable questions for their heroes to be interviewed as if the reporter traveled back in history.

LIBRARY- students are allowed to gather information about historic figures using their own student-created informational brochures
Divide students into cooperative groups. Students should have their own informational brochure they created earlier in the year to remind them of historic facts about a person.

In cooperative groups, students brainstorm a list of 3-4 questions specific to their own character to try and bring the character’s perspective to life. Explain that the object here is to BECOME a primary source. Students are given a note card for each character and are told to label the card with the character’s name and list the 3-4 questions below.

Sample questions they might create

· So, Mr.________ why do you feel you are so famous in American history?

· What are some of the hardships that you faced as an American?

· Why did you feel so strongly about…..?

· What is the part of the story that you think most people don’t know?
WORKSHOP- students are allowed to practice the interviewing skills required to “become” a primary source. Teacher helps to guide practice.
After students complete the questions they are given time to practice the mock “interviews” with fellow students while teacher monitors and guides practice.
Students are given time to gather costume materials from costume boxes and garment racks. If you do not have costumes or hats available, students are asked to bring them from home.

KITCHEN- students are assessed on their knowledge of hero in American history as a primary source.

Teacher then becomes a time traveling reporter who goes back in time. Call up students (they give you the card of questions) and interview on camera. After you have completed interviews (next day) students view the movie clips to discuss the difference that becoming a character effects learning about an event or era as opposed to simply reading about the person.

Students take notes on information they gather during observing the interviews and complete attached comparison questions.

PORCH- students reflect on the experience.
After viewing and discussion, student is asked to reflect on the experience and the following prompt.

· How does including a personal perspective change the details or facts of a historical event? Do you feel that it is important to include different people’s perspectives when studying history?
Name_________________________

Back In Time Primary Source Interviews
	Historic Figure Name
	What I know about the person….
	What information or perspective I gained from interview info…
	Did this information change my interpretation of the historic event this person was involved in? Yes or No

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


1. Choose a person from above graphic organizer and describe the historic event that made him/her famous or his/her contribution to history.
2. Interpret the historic event from the perspective of the famous person. How does this person’s perspective reflect what you already knew about history or differ from what you already knew about history? Is this person’s perspective the one that we learn about in our history books?

Porch
	Reflection- My View on Perspective

Time:  30 minutes

Day 8


Junior Historian

Writing To Learn
My View on Perspective

Students read the writing prompt with teacher. After a reflective Think Pair Share discussion with partners, students are to write in below using: 

· 2 essential vocabulary words

· 2 important to know words

· 1 nice to know vocabulary word
Discuss with partner and then record your findings using the 2-2-1 formula above. 
Prompt for discussion and Quickwrite reflection
Learning the different perspectives on a historic event is an important part of being a historian. Discuss with your partner what perspective is and how having only one side of the story represented in documented history gives a slanted or biased view.

Essential Vocabulary
Important Vocabulary
Nice To Know Vocabulary

historic perspective


timelines



photographs                                                                                                            

primary source


diaries



encyclopedias

secondary source


journals



news report

significant events 


eyewitness


multiple

artifacts



biography



museum
viewpoint



bias



docent




autobiography




	All About History and Perspective Power Point (Family Feud style) Game

Time:  30 minutes

Day 8


WORKSHOP- Students compete on teams in the Family Feud contest on Smart Board technology game. Questions are Mastery Style questions.

After game completion, students are asked to create a question card with an additional perspective represented that will be added to the game later.

**** Print out of Power Point game appears on CD in electronic form.

	AMERICAN HISTORY WAX MUSEUM- this project is a long term project with day 9-10 serving as final culminating performance

Time:  various

Day 9-10


KITCHEN- the wax museum project is started months ahead of time. This activity is a cross curricular activity with Reading class and Writing class integration.

There are 7 main phases to the Wax Museum Project.

a. Students choose a famous American to research and become. Students are given a Wax Museum packet (packet follows after lesson master) with due dates and overview 3 months out from final Wax Museum. Parent letters are sent home.

b. With help from Librarian/Media Specialist, students research and find a biography of the famous person. The students must use 

1. at least 1 biography

2. 1 Internet source

3. 1 additional source (encyclopedia/trade book or other Internet source)

c. Students take notes on famous character to use in the next phase.

d. Students create an informational brochure on the historic character following a guide or structure for information. Students must demonstrate different stages of the writing process. 

1. Quick notes sheet serves as graphic organizer

2. Rough Draft is turned in

3. Conferencing takes place with writing teacher

4. Final draft is turned in

e. Students gather costume materials. I keep a supply of hats and general accessories from garage sales and thrift stores on hand to assist and end up helping to create the costumes of about 75% of students.

f. Students change from creating secondary source (brochure and quick notes) to “becoming” a primary source. Students create a 30-45 second monologue.
g. Students turn in the monologue for teacher feedback and coaching.

All of the above stages are performed in the months leading up to the unit.

2 Days of Wax Museum

Students help set up the space for museum. We use the library and set up a chair for each character. 

Students create a name plate for their character.

Teacher organizes the students into historic eras or centuries.

Selected fourth grade students are trained on what a docent does in a museum.

Teacher coordinates other classes’ tours of the museum. Teacher introduces younger students to the Wax Museum concept. It is explained that the characters from history are “asleep” just like in the movie “A Night at the Museum.” The way that the characters will come to life is if the docent tour guide and the group of students snap their fingers to awaken the figures.
Younger students are divided into small groups and guided through the museum.

I video tape one of the tours to use later in the week as a debriefing tool for the class and unit.

American History Wax Museum Packet For Students
Assignment: Student will “adopt the persona” of a famous American in History. Students will then research and create several projects around the person (secondary sources) and then perform in a 5th Grade American History Wax Museum as an imaginary primary source.

Assignments- Check off as you complete

· Choose a historic figure
· Check out and read at least 1 biography on your person
· Conduct further research using the Internet, magazines, trade books, encyclopedias etc. (Failure to conduct research outside of the initial source or book will result in a lower grade.) 

· Complete a Quick Facts sheet= 1 Grade in Social Studies 1 Grade in Reading----Due by Feb 28th
· Complete a Tri Fold Brochure- 

· Rough draft due by March 4th = 1 grade in Social Studies  1 Grade in Writing

· Final draft due by March 15th

· Complete a 30-45 second Monologue – final written monologue due April 1st- 1 Test grade in Social Studies   1 Grade in Reading

· Begin practicing and memorizing Monologue ---must be complete before May 1st
· Begin gathering hand props and appropriate “costumes” to help communicate your character. ** Elaborate costumes are not needed ---hand made props such as construction paper hats etc are fine. You just want the character to be as historically accurate as possible… you are BECOMING a primary source. If you have questions please feel free to call Mrs. French- Due in school by May 1st

· Wax Museum performances for K-4th grade TBA at later time

*** Main Assignment is HAVE FUN!!!!! This is a great way to learn through DOING and research! We also will be “helping” our younger friends out by TEACHING them about famous people in American History!!!

Historic Monologue Student Requirements
Assignment

Create a 30-45 second monologue to teach younger students about contributions to American History of chosen historic figure. You will “become” a primary source for those 30-45 seconds. Monologue is first to be written down and turned in and then later memorized.

Monologue Specifics

· Written down

· Checked for correct grammar and spelling

· Catchy “hook” to get audience attention

· Historically correct and based on research
· Length is based on normal rate of speech- 30-45 seconds.

· Monologue explains to the audience “your” perspective on the historic event you are famous for.

Quick Notes Sheet

Due April 16th
Name________________________

Historic Person_________________________________________

Quick Bio Facts

Date of Birth


Place of Birth

Date of Death

Gender




Area of Historic Significance (Politics/Military/Sports etc)

Nicknames- if any

Other info

Historical Significance

What is this person famous for?

What obstacles did the person overcome in life to achieve? (Lack of education- unequal rights etc)

Why I chose this person
Why this person- what interested you in the beginning?

Interesting facts about the person other people might not know…things you have discovered during your research.

Resources
Quick Notes (Continued)

What are the sources of my information?

Books- list title /author/ # of pages

Encyclopedias- list name of series/ issue/ pages

Magazines- list name of magazine/ Title of article/ author/ pages

Internet- list website address

Additional resources I found but did not use (for example extra websites) where people might find additional information if they wanted to.

Historic Figure Brochure Scoring Guide

Student Name_________________

Historic Figure________________

Student followed all instructions and criteria for format of brochure          ____________worth 40 pts
Student demonstrated depth of knowledge           


____________ worth 30 points

Student brochure is neat and visually appealing

               ____________worth 15 points

Student brochure is interesting showing knowledge of figure that is different, unusual or shows varied research sources.







             

____________ worth 5 points

Student brochure is grammatically correct

             

____________ worth 10 points







           

______________ Total points

**** Extra credit points for outstanding research, extra creativity or going above and beyond expectations






                           

____________ extra points
TOTAL SCORE                                                                        ___________________

Kitchen
	Task Rotation Assessment

Day 10


TASK ROTATION

Students complete the following task rotation the next day after Wax Museum

Task Rotation
Tools For Historians

As an end of unit assessment- complete the following task rotations to show how much you have learned about the KY standard below---


SS-05-5.1.1 Students will use a variety of primary and secondary sources (e.g., artifacts, diaries, maps, and timelines) to describe significant events in the history of the U.S. and interpret different perspectives.  DOK 3 

	Mastery
Sort the sources on Native American history into two piles- a pile of primary sources and a pile of secondary sources. List the items in each pile below and then complete the multiple choice questions on back.

Primary Sources

Secondary Sources
Describe the different types of information that can be learned from a primary source as compared with a secondary source.

	Interpersonal

Draw a perspective card from the stack. It is your job to describe two different perspectives (sides) of the historic event to your partner. After describing the different perspectives, record your answer below.

Perspective 1___________________

Perspective 2____________________

Which perspective do you feel is the easiest to relate to in this event?

	Understanding
On the back of this form complete the following ORQ to demonstrate deep understanding of the standard.
Historic perspective is important in learning about history. 

1. Choose a historic event from American history that we have studied. Interpret the event from 2 different lenses or people’s perspectives.
2. Explain what historical perspective is and why it is important to understand multiple perspectives of significant historic events.  
3. Describe how the telling of a historic event or who tells the story effects or shapes the story of history.

	Self Expressive
If you were a historian you might use many different tools to explore history. Choose the 3 tools that you believe might be the most important to get multiple perspectives on a historic event. For this task you can imagine that you were traveling back in time- you are not limited to the tools that were available in the historic time period.
Historic Event  you will travel back to will be the arrival in a slave state of a ship after making the Middle Passage voyage.
Sketch of tools (label the 3 tools) that you would help to report on the event.
Describe how the above tools help you report the event differently or more accurately (correctly) than it is reported now.  What if primary sources at the event had had these tools, imagine how the story of history might be different?



Task Rotation Side 2

Mastery Section Cont.

1. A journal is an example of a 

a. Secondary source

b. Primary source

c. Timeline

2. Showing historical perspective is another way of saying

a. Showing how to do something

b. Explaining how a machine works

c. Showing a point of view

3. Why is it important to use multiple sources when examining historic events?

a. To show that you are educated

b. To show that you worked very carefully on the evidence

c. To show the different perspectives of the historic event

4. A Native American drum that is preserved in a museum would be an example of

a. A timeline

b. A secondary source

c. An artifact

5. Whose perspective might be represented in older or more traditional textbooks when viewing American Westward Expansion?
a. A settler’s

b. A Native American’s

c. Neither

6. Showing multiple perspectives in history textbooks has ALWAYS been a priority for writers.

a. True

b. False

7. Using multiple perspectives in reporting a historic event helps to avoid historical__________

a. Facts

b. Bias

c. Context

____________________________________________________________________________________________________________

Understanding Section Cont.

Write your answer below the ORQ

Historic perspective is important in learning about history. 

1. Choose a historic event from American history that we have studied. Interpret the event from 2 different lenses or people’s perspectives.

2. Explain what historical perspective is and why it is important to understand multiple perspectives of significant historic events.  

3. Describe how the telling of a historic event or who tells the story effects or shapes the story of history.
Situation Card Masters for Interpersonal Task Rotation

	Significant Historical Event
The Boston Massacre

Describe at least 2 different perspectives of the above event.

	Significant Historical Event

The Middle Passage

Describe at least 2 different perspectives of the above event.



	Significant Historical Event

The Civil War

Describe at least 2 different perspectives of the above event.


	Significant Historical Event

The Arrival of The Colonists at Jamestown

Describe at least 2 different perspectives of the above event.



	Significant Historical Event

The California Gold Rush

Describe at least 2 different perspectives of the above event.


	Significant Historical Event

The removal of Native Americans to reservations to make room for American settlers during Westward Expansion

Describe at least 2 different perspectives of the above event.



	Significant Historical Event

The American Revolution

Describe at least 2 different perspectives of the above event.


	Significant Historical Event

The Industrial Revolution

Describe at least 2 different perspectives of the above event.




Ways they are different 





Primary Sources Differences





Secondary Sources Differences





Ways that primary sources and secondary sources are the same





        Tools for Historians





Are they more alike or more different?





As a Junior Historian do you think it is easier to use primary sources or secondary sources? Why?








Describe two challenges a historian might have in using primary sources.














Which sources do you think might be the most mysterious or be the most puzzling?																																																																									
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