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· SS HS 5.2.1 Students will compare and contrast the ways in which various Reconstruction plans were approached and evaluate the outcomes of reconstruction.
· SS HS 2.3.1 Students will explain reasons why conflict and competition may develop as cultures emerge in the modern world and the United States.
· AE 2.15, 2.17, 2.20
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	Student Learning Goals

	


	Mastery Learning Goals

	    As a result of this unit of study, I will:

	· read and interpret historical documents;

· use a variety of note making tools;

· evaluate the impact of post Civil War reconstrution upon the South;
· explain reasons for conflict after the war;
· communicate ideas through writing, speaking, and listening;
· explain different approaches to reconstruction after the Civil War;
· use graphic organizers to make comparisons and organize writing.



	Understanding Learning Goals

	    As a result of this unit of study, I will:

	· understand the difficulties of reconstructing values, beliefs, attitudes, and behaviors;

· understand that racial and/or religious hatred is as destructive as a war;
· understand reconstruction is more than rebuilding physically and takes time to  gradually reshape social norms;

· understand causal relationships that made reconstruction of the south difficult;

· understand the historical lesson to be learned from the reconstruction period.





	Interpersonal Learning Goals

	    As a result of this unit of study, I will:

	· appreciate history from different perspectives;

· reflect upon the effectiveness of reconstruction;

· develop personal awareness of my own perspectives and examine where they stem from;

· rank  and evaluate effectiveness of different approaches taken to reconstruction;
· 
learn the value of cooperation/compromise


	Self Expressive Learning Goals

	    As a result of this unit of study, I will:

	· Create essays, summaries, persuasive arguments, charts, and/or speeches to demonstrate understanding of Reconstruction of the South..


	My Personal Learning Goals

	    My personal learning goals for this unit of study are:

	·      


	DRAFT

	


	Vocabulary 
reconstruction
tenant farmer

segregation

amnesty

mandate

impeach

sharecropper

black codes

Carpetbagger

disenfranchise

radicalism


	Core-Content
Students will compare and contrast the ways in which various Reconstruction plans were approached and evaluate the outcomes of reconstruction:
1. significant social, political and economic changes

2. extension of civil liberties
3. push/pull factors
4. physical-human characteristics of regions create advantages and disadvantages for human activities
5. majority rules, minority rights
6. compromise/cooperation
Knowledge
What do you want students to know?
·  Reconstruction is a process of rebuilding a society and is not easy because of social norms, attitudes, and mental models.
·  The United States approached reconstruction in the south in multiple ways.
·  Changes brought about by reconstruction had both positive and negative results.
Attitudes
What habits of mind do you want students to develop?
·  Perspective:  To appreciate different perspective and empathy for the hardships people endured post Civil War.
·  Open Mindedness:  To keep an open mind and examine underlying truths.
· Cooperation:  To work with others to complete tasks on time.

·  Respect:  To develop respect for differing points of view.
·  Appreciation: To develop an appreciation for the lessons history can teach us.
Understanding
What big ideas, concepts, or generalizations do you want me to understand?
·  Reconstruction was a political restoration of the South, but not a cultural restoration.
Skills
What skills do you want me to develop?
·  Effective Note-making
·  Compare and Contrast
·  Drawing Conclusions
·  Analyzing primary sources
·  Summarizing
·  Communication Skills:  Reading, Listening, Writing, and Speaking
·  Vocabulary Development
                                         Essential Questions
1. How was reconstruction of the South both a success and a failure?

2.  Why do people resist change?
3.  What lesson is to be learned from this period of reconstruction after the Civil War?
4. Why is historical perspective important?

5. How does a nation rebuild a society?



Sequence of Learning Activities
	Standards
	Activity
	Strategy/Tool
	Product/Assessment
	Learning Styles

	SS HS 5.2.1
Essential Question:

How does a nation 

Rebuild a society?

Lesson 2
	Interview with Sarah Pringle


	Do You Hear What I Hear?
	Notes

Group Responses

Article:  Writing

Questioning in Style
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ST   FORMCHECKBOX 

 FORMCHECKBOX 
  NF
	

	SS HS 2.3.1
Essential Questions:

How does a national rebuild a society?

What lesson is learned from this period of Reconstruction after the Civil War?

Lesson 4


	Lessons for Iraq from Gettysburg


	Glossing

Compare and Contrast

1-2-3-4
	Notes

Organizers

Opinion Paper

Open Response

Timeline
	ST   FORMCHECKBOX 

NT   FORMCHECKBOX 

	

	SS HS 5.2.1
Essential Questions:

How was Reconstruction in the South both a success and a failure?

Why do people resist change?

Lesson 1
	Post War Change


	Graphic Organizers

Think Pair Share
	Table

Notes

Discussions

Perspective Writing

Essay
	 FORMCHECKBOX 
  SF
 FORMCHECKBOX 
  NF
	

	SS 5.2.1
Essential Question: Why is historical perspective important?

Lesson 3
	In the Eye of the 
Beholder


	3 Way Reporting

First Draft Reading

Second Draft Reading
Interactive Lecture

Graphic Organizer

What’s My Line? 

Think Pair Share
	Notes

Interpretations of Political Cartoons

What’s My Line?

Letter to the President

Song or poem
	ST SF
NT   FORMCHECKBOX 

	


Foyer  

Hook:  Ask students to work in groups of four to make a construction using “Lincoln Logs.”  Provide ample time for the students to make a complex design.  

As students near completion of their construction, walk around the room and destroy the models by knocking them all down to demonstrate the destruction of the Civil War.

Ask students to brainstorm, “How is war like a bulldozer?”

Then ask students to recreate their model, again provide time for students to reconstruct their original design.

Bridge:  Just as you have worked to build a structure, watched as it was demolished, and worked again to rebuild, so did the south during the Civil War period.  Let’s think about what you went through and relate it to the south:
1. What actions caused your structure to fall?

2. Why was it important to recreate your model?

3. What steps did you take to rebuild?

4. How did you feel about the destruction of your model?

After the Civil War, reforming changes swept this nation and left the nation with many questions to be resolved as well.

1) What was the relationship between the former Confederate states and the federal Union? What should be demanded of those states before they were regarded as reconstructed?
2) Who was responsible for the Confederate rebellion? Who, if anyone, should be punished for it?
3) What should be the position of the newly-freed slaves? What responsibility did the government have to extend basic rights to them? Which rights?
4) How should the Southern economy be converted from one based on slave labor to one based on free labor?
All of these questions can be summed up into one big question:  “How does a nation rebuild a society?”  This question will focus our work for our unit.
Lesson # 1:  Post War Change

Essential Questions: Why do people resist change? How was Reconstruction of the South both a success and a failure?
	Foyer:  How will you connect to prior knowledge?

	Think of your greatest high school rivalry.

Think about how tense feelings are during a tournament game.

How would you feel if the two schools were consolidated?

Would there be resistance to such a change?

Reconstruction was a consolidation of two very separate social groups.  This was a major change.  Today we are going to research and examine actions taken to create change in the south.



	Library:  How will students acquire new learning?

	Using any U.S. history textbook, review and make notes on the role of the Reconstruction Acts, Lincoln and Johnson’s Plans, Freedman’s Bureau, and the 13th, 14th, and 15th Amendments to the Constitution.

Note, Think, Pair, Share

Review your notes with a partner to gather any missed information.



	Workplace:  How will students practice and rehearse the new learning?

	Work with a new partner to complete the following chart:

Exact Intent/ Wording

As Implemented

Effective/Explain

Reconstruction Act of 1867

Lincoln’s Initial Plan

Johnson’s Initial Plan

Freedman’s Bureau

13th Amendment

14th Amendment

15th Amendment




	Kitchen:  How will students demonstrate their understanding?

	Choose one of the following:

Freedman’s Bureau

Reconstruction Acts

Reconstruction Amendments (13th, 14th, 15th)

Write a paper from the point of view of a Freeman on how your life would be different without the measure.




	Reflection:  How will students look back on the learning?

	Ticket Out the Door

Rank the Freemen’s Bureau, Reconstruction Acts, and Reconstruction Amendments based on their successfulness in bringing change to the South with “1” being the most effective to “3” being the least.  Explain your rankings.


Student Chart: Reconstruction Plans/Implementation

	
	Exact Intent/ Wording
	As Implemented
	Effective/Explain

	Lincoln’s Plans for Reconstruction


	
	__________________
	

	Johnson’s Plans for 

Reconstruction


	
	
	

	Reconstruction Act of 1867
	
	
	

	Freedman’s Bureau


	
	
	

	Congressional Reconstruction- Amendments
	
	
	

	13th Amendment


	
	
	

	14th Amendment


	
	
	

	15th Amendment
	
	
	


Lesson # 2: Interview with Sarah Ann Pringle
Essential Question: How does a nation rebuild a society?

	Foyer:  How will you connect to prior knowledge?

	Think of a time when you had to deal with a change that was hard.
What made it difficult to change?  Did you like the change?  How did you deal with the change?
During Post Civil War in the south, people had to deal with many changes.  What changes do you think might have been the most difficult to face?  What might have made these changes difficult?  Why do you think people resist change?


	Library:  How will students acquire new learning?

	Do You Hear What I Hear?

Sarah Ann Pringle’s perception of reconstruction.

Teacher reads aloud the Sarah’s description of reconstruction twice.  The first time students just listen for the gist and flavor of the reading. The second reading, students make window notes collecting facts, reactions to attitudes, questions or causes for Sarah’s perceptions, and new ideas.


	Workplace:  How will students practice and rehearse the new learning?

	Group Consensus

Sarah Ann Pringle’s perception of reconstruction.
Students work in small collaborative groups to answer four central questions about the reading.

1. What can you tell about change from Sarah’s writing?

2.  Would you agree or disagree with the Sarah’s statement?
…” once more when the white men who had fought for their state rights, as they were given      back their citizenship peace decended upon us."
     3.  What is Sarah’s attitude toward white Southerners and their treatment by the federal government? What do you think accounts for her views?
    3.  Would people with different views agree with her conclusions about "peace" in the South? Why or why not?


	Kitchen:  How will students demonstrate their understanding?

	Suppose you were the newspaperman/woman interviewing Sarah about reconstruction.  Write a newspaper article about what you have learned about change and reconstruction.  The purpose of your article is to raise awareness of the difficulties of social reconstruction and restructuring social norms within a society. 


	Reflection:  How will students look back on the learning?

	Think of a challenge you may be faced with which involves change or “reconstruction” of your ideas or behaviors.  What are five things you can do to help you remain open to change? Rank them in order of importance with the most important at the top.  

Why is it important to examine your own perceptions before rejecting change?




Lesson 2:  Interview with Sarah Ann Pringle

Do You Hear What I Hear?
Sarah Ann Pringle was born in Mississippi in 1845. She moved to Texas with her family right after the Civil War. In this interview, which took place in the late 1930s, Sarah Ann Pringle recalls some of the events that occurred during Reconstruction. 

When we came to Texas following the close of the war, the state was going...thro' the reconstruction period. The state was under military rule and Pease was Governor. Congress passed a law that every white man in the South must take an oath whether he had held any state or Federal office before the war and if later he had aided the cause of the Confederacy. Those who had done these things were disqualified as voters in the elections. This naturally barred most of the leading white citizens of the state. This gave the Negro the right to vote and hold office. . . . the effect was [to?] [place?] the government in the hand of what we called the "carpetbaggers" [white?] men from the North and the freed Negroes. . . . 

"In the campaign of 1873 when Richard Coke of Waco ran against Davis we had some real exciting times. I remember when my brothers went to Marlin to vote. The white men from all over the voting box were instructed to come armed and to vote, if necessary, at the point of the gun's. The Judge of the election was a white man he calls the "carpet-bagger Judge", he had been ..lectioneering to the Negroes all up and down the Brazos bottom and they came in droves on Election Day. 

"The white men also came in droves and if any of them came unarmed they were furnished something to . . . shoot . . . with and were told if they were refused the privilege of voting, to commence shooting. Some man decided to try shooting to scare the Negroes off and so he started shooting, I think, on the Court House lawn. When the Negroes heard this they piled into their wagons and buggies and left town. Then the white men went ahead and had their vote. I remember that we were so uneasy about my brothers when they did not return that night, we were afraid there had been some trouble, but when day break came they returned and said they had to stay to celebrate the victory at the polls. . . . 

"I remember an amusing anecdote about Gov. Cokes campaign. Once when he was making a speech I heard him tell this story. He compared the days of reconstruction and the War Between the States to a fight between two goats, [one?] was a big goat and the other a little one. "The big goat kept eating the little one up until there was nothing left but the little goats tail, but the little goats tail just kept right on wagging. So it was with the South, it kept right on fighting as long as there was anything to fight with and now in the days of reconstruction, [please] God, they would still fight on for their rights. 

"From the time Governor Richard Coke took the office of Governor, and the rangers were doing their part under Captain Ross, things began to change and gradually times became normal. The negro soldiers and guards were done away with, and once more when the white men who had fought for their state rights, as they [s?] it, were given back their citizenship peace decended upon us."

Questioning in Style

Work with your group to reach consensus on each of the following questions:

	Mastery
	Interpersonal

	What can you tell about change from Sarah’s writing?


	What is Sarah’s attitude toward white Southerners and their treatment by the federal government? What do you think accounts for her views?

	Would you agree or disagree with the Sarah’s statement?

“…once more when the white men who had fought for their state rights, as they were given back their citizenship peace decended upon us."

Evidence

Support                            Refute


	Would people with different views agree with her conclusions about "peace" in the South? Why or why not?



	Understanding
	Self-Expressive


Lesson # 3 :  In the Eye of the Beholder

Essential Question: Why is historical perspective important?

	Foyer:  How will you connect to prior knowledge?

	Think about writing, how do you go about finalizing the piece you write?

Any good writer knows that a piece goes through several revisions or drafts.  The same should hold true of reading.  We will call this a “first draft reading,” and a “second draft reading.”  The first draft is to give us an overall idea of what the piece is about, the second draft reading is to read more deeply, to find out what the writer ‘infers’ or lefts unsaid for the reader to think about.

Let’s explore how this works.  

Read Humpty Dumpty

“It may surprise you to hear that Humpty Dumpty is really not about an egg.  What do you think it might really be about?” 

Even historians argue about the origins of this rhyme.  Here are some leading theories;

1. The rhyme refers to King Richard III, who fell from his horse in the Battle of Bosworth Filed.  Richard was surrounded by enemy troops in the battle and butchered on the spot.

2. The rhyme refers to Charles I of England, who was toppled by the Puritan majority in Parliament.  The King’s army could not restore his power and he was subsequently executed.

3. Humpty Dumpty was the name of a powerful cannon during the English Civil War.  It was mounted on the top of St. Mary’s at the Wall Church in Colchester in 1648.  The church tower was hit by enemy fire and was knocked off, sending the cannon tumbling to the ground.  It was damaged so severely that it could never be repaired.

Today we are going to examine historical perspective, in other words, we want to read to see more than just the egg. You will be reading first on the literal level as a first draft reading and reading again on a deeper, second draft level to see what is left unsaid about perspective.


	Library:  How will students acquire new learning?

	Read Debow's Review "Designs of Radicalism,” an excerpt from Dubois’ “Our Spiritual Survival,” and an article called, “Movements of the Mystic Klan.” Complete a “first draft reading” asking “What is the writer saying literally?” and make notes, then complete a “second draft reading” asking “What is left unsaid? Or What does the author mean?


	Workplace:  How will students practice and rehearse the new learning?

	Meet with a partner to compare your notes and thoughts about each of the pieces.  Add any missed details or new thoughts that come to you during your discussion of the three pieces.

Teacher will facilitate discussion using an Interactive Lecture with the larger group and modeling the completion of the organizer using the discussion and notes from the students.

         Questions to pose during the lecture: 
1. How does perspective color the writing of each piece?

2. What is being said in each piece?

3. What is left unsaid from each writer’s perspective?

4. How is perspective like a mirror?


	Kitchen:  How will students demonstrate their understanding?

	What’s My Line? 
Students play a historical perspective game.  3 to 4 cards will be created by each of the students. Players will have to determine who’s telling the story. (e.g. it could be a widow of a Confederate soldier, a carpetbagger, a plantation owner after the war, a Freedman, a KKK member, etc.) Example:  “My father was one of the great many who cleansed our public offices of Negroes, carpetbaggers, and scalawags.  I can very well remember the dark days of reconstruction, when the white people of the South were oppressed and mistreated by this ungodly corruptible group.” (What’s my Line? Daughter of a KKK member looking back on reconstruction)

Political Cartoon Analysis:  Think Pair Share—Work with a partner to analyze the perspectives portrayed in the political cartoons.  End with whole class discussion.


	Reflection:  How will students look back on the learning?

	Reflective Journals: What have you learned about reading from a historical perspective? Why is it important for readers to understand history from multiple perspectives



Reading 1
	A Southern Perspective

Debow's Review
"Designs of Radicalism"

	

	 In this excerpt the editor of Debow's Review lambastes the Radical Republicans' idea that the races can live together peacefully. He argues that the Northerners would not be so eager to advocate equal rights if African-Americans were more numerous in the North.

It is absurd to say that two races so dissimilar as the whites and
blacks, when their numbers are equal, can live in peace where they
enjoy equal political privileges, where they sit on the same juries,
serve in the same legislature and hold similar offices. It is an         impossibility. One race or the other must be subordinate. So it has
always been and so it will always be. Does any one believe that
the white people of Massachusetts or any Northern State would give
the negroes the same political rights with the whites if they were
equal or nearly equal in numbers? Where there are only a few
negroes it makes but little difference, for then the white race will be
the dominant and governing race. But it is not so in the Gulf
States. If the negroes enjoy equal political privileges with the
whites, one race or the other must leave the country.
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The conduct of the New England radicals shows that it is their
design to place the country in such a condition that not only will
there be no immigration to the South, but even the whites that are
now here will be under the necessity of leaving.
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The Southern whites, as a general rule, are disposed to treat the
blacks with kindness and liberality, and to protect them in the en-
joyment of civil and personal rights. The white men of Mississippi
and Alabama are giving the blacks one-fourth or one-third
of the gross products of their farms. Are any Northern manufacturers giving their operatives one-fourth or one-third of the gross proceeds of their factories? It is to the interest of the land owner, when labor is high, to protect his laborers, so as to win their confidence and secure their services.

 Source: Debow's Review, November 1867, p. 536.


	


Reading II: Excerpt  

Part I: Of Our Spiritual Strivings

W.E.B. DuBois’ The Soul of Black Folks

"Shout, O children!
Shout, you're free!
For God has bought your liberty!"

Years have passed away since then,--ten, twenty, forty; forty years of national life, forty years of renewal and development, and yet the swarthy spectre sits in its accustomed seat at the Nation's feast. In vain do we cry to this our vastest social problem:-- 

"Take any shape but that, and my firm nerves
Shall never tremble!"

 The Nation has not yet found peace from its sins; the freedman has not yet found in freedom his promised land. Whatever of good may have come in these years of change, the shadow of a deep disappointment rests upon the Negro people,--a disappointment all the more bitter because the unattained ideal was unbounded save by the simple ignorance of a lowly people.
 The first decade was merely a prolongation of the vain search for freedom, the boon that seemed ever barely to elude their grasp,--like a tantalizing will-of-the-wisp, maddening and misleading the headless host. The holocaust of war, the terrors of the Ku-Klux-Klan, the lies of carpet-baggers, the disorganization of industry, and the contradictory advice of friends and foes, left the bewildered serf with no new watchword beyond the old cry for freedom. As the time flew, however, he began to grasp a new idea. The ideal of liberty demanded for its attainment powerful means, and these the Fifteenth Amendment gave him. The ballot, which before he had looked upon as a visible sign of freedom, he now regarded as the chief means of gaining and perfecting the liberty with which war had partially endowed him. And why not? Had not votes made war and emancipated millions? Had not votes enfranchised the freedmen? Was anything impossible to a power that had done all this? A million black men started with renewed zeal to vote themselves into the kingdom. So the decade flew away, the revolution of 1876 came, and left the half-free serf weary, wondering, but still inspired. Slowly but steadily, in the following years, a new vision began gradually to replace the dream of political power,--a powerful movement, the rise of another ideal to guide the unguided, another pillar of fire by night after a clouded day. It was the ideal of "book-learning"; the curiosity, born of compulsory ignorance, to know and test the power of the cabalistic letters of the white man, the longing to know. Here at last seemed to have been discovered the mountain path to Canaan; longer than the highway of Emancipation and law, steep and ragged, but straight, leading to heights high enough to overlook life. 

  Up the new path the advance guard toiled, slowly, heavily, doggedly; only those who have watched and guided the faltering feet, the misty minds, the dull understandings, of the dark pupils of those schools know how faithfully, how piteously, this people strove to learn. It was weary work. The cold statistician wrote down the inches of progress here and there, noted also where here and there a foot had slipped or some one had fallen. To the tired climbers, the horizon was ever dark, the mists were often cold, the Canaan was always dim and far away. If, however, the vistas disclosed as yet no goal, no resting-place, little but flattery and criticism, the journey at least gave leisure for reflection and self-examination; it changed the child of Emancipation to the youth with dawning self-consciousness, self-realization, self-respect. In those sombre forests of his striving his own soul rose before him, and he saw himself,--darkly as through a veil; and yet he saw in himself some faint revelation of his power, of his mission. He began to have a dim feeling that, to attain his place in the world, he must be himself, and not another. For the first time he sought to analyze the burden he bore upon his back, that dead weight of social degradation partially masked behind a half-named Negro problem. He felt his poverty; without a cent, without a home, without land, tools, or savings, he had entered into competition with rich, landed, skilled neighbors. To be a poor man is hard, but to be a poor race in a land of dollars is the very bottom of hardships. He felt the weight of his ignorance,--not simply of letters, but of life, of business, of the humanities; the accumulated sloth and shirking and awkwardness of decades and centuries shackled his hands and feet. Nor was his burden all poverty and ignorance. The red stain of shame, which two centuries of systematic legal defilement of Negro women had stamped upon his race, meant not only the loss of ancient African chastity, but also the hereditary weight of a mass of corruption from white adulterers, threatening almost the obliteration of the Negro home. 

 A people thus handicapped ought not to be asked to race with the world, but rather allowed to give all its time and thought to its own social problems. But alas! while sociologists gleefully count his bastards and his prostitutes, the very soul of the toiling, sweating black man is darkened by the shadow of a vast despair. Men call the shadow prejudice, and learnedly explain it as the natural defence of culture against barbarism, learning against ignorance, purity against crime, the "higher" against the "lower" races. To which the Negro cries Amen! and swears that to so much of this strange prejudice as is founded on just homage to civilization, culture, righteousness, and progress, he humbly bows and meekly does obeisance. But before that nameless prejudice that leaps beyond all this he stands helpless, dismayed, and well-nigh speechless; before that personal disrespect and mockery, the ridicule and systematic humiliation, the distortion of fact and wanton license of fancy, the cynical ignoring of the better and the boisterous welcoming of the worse, the all-pervading desire to inculcate disdain for everything black, from Toussaint to the devil,--before this there rises a sickening despair that would disarm and discourage any nation save that black host to whom "discouragement" is an unwritten word.

Reading 3
Reading taken from  Newspaper report from the Shelby County Guide (Columbiana), December 3, 1868, of Klan activities in central Alabama: 
Movements of the Mystic Klan 

A reliable correspondent writes as follows to a friend in Memphis from Florence, Alabama: 

About a week ago Saturday night the Ku Klux came into town to regulate matters. They were here from eleven p.m. to three o'clock a.m — five hundred in all. They shot one very bad negro, putting six balls through his head. Many heard the noise, but did not know what was going on. They also hung three or four negroes nearly dead, and whipped others severely in order to make them tell them about their nightly meetings, and what their object was in holding the same; also, as to who their leaders were. They made a clean breast of the whole matter, telling everything. The strongest thing about these Kuklux was that they did not hesitate to unmask themselves when asked to do so; and out of the whole party none were identified. —Every one who saw them says their horses were more beautiful than, and far superior to, any in the country round about. They spoke but little but always to a purpose. They went to several stores and knocked; the doors were opened at once. They then called for rope, and at each place a coil was rolled out to them. They cut it in suitable length to hang a man with. No one asked for money and they offered none. They did not disturb any one else, nor did they take any thing except some few Enfield rifles which were found in possession of some very bad negroes. —They called on the revenue officer and passed a few remarks with him. What transpired is not known, but it has made a great improvement in his conversation. The visitants advent has been productive of much good and benefit to the community, though all regret such steps should have to be resorted to, every one says "give us peace," and really I believe them to be truly sincere. 

2.  On July 11, 1870 Klansmen lynched Canadian Methodist minister William Luke in Cross Plains, or Patona, Calhoun County. Luke's offense, in the eyes of the Klansmen, was having instructed black freedmen in reading and writing, thereby "stirring them up" to insubordination. Before they hung him, the Klansmen acceded to Luke's request to write a farewell letter to his family. After the murder, the farewell note gained wide currency in Northern newspapers. 

My Dear Wife: 

I die tonight. It has been so determined by those who think I deserve it. God only knows I feel myself entirely innocent of the charge. I have only sought to educate the negro. I little thought when leaving you that we should thus part forever so distant from each other. But God's will be done. He will be to you a husband better than I have been, and a father to our six little ones. . . . 

Your loving husband, 

William
Student Notes

	
	What does the writer say?
	What is left unsaid?
	What does it mean?
	Perspective/

Purpose

	“Designs of Radicalism”
	
	
	
	

	“Of Our Spiritual Strivings”
	
	
	
	

	“Movements of the Mystic Klan” 


	
	
	
	

	New Ideas or Missed Information:




What’s My Line?

Examine the quotes below.  Whose perspective is this? What did they say?  What did they mean? Find three statements taken out of context of the writing to see if others can play “What’s My Line?” 

		Who?
	What did they say?
	What do they mean?


	"Now that victory is near, I must make some difficult decisions. We have spent much of our wealth, much of our blood, and many tears during this terrible civil war. We must soon make a lasting peace between North and South, black and white, and rich and poor in order to preserve the union. Together we must all lead the nation to a brighter future."
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"no negro or freedmen shall be allowed to come within the limits of the town of Opelousas without special permission from his employers. . . . Whoever shall violate this provision shall suffer imprisonment and two days work on the public streets, or pay a fine of five dollars."
			
	“Only at the moment when Lee handed Grant his sword was the Confederacy born; or to state matters another way, in the moment of death the Confederacy entered upon it immortality."
			
	“..from Winchester to Harrisonburg, scarce a crop, fence, chicken, horse, cow or pig was in sight…Extreme destitution prevailed throughout the entire valley.  All able bodied negroes had left; only those unfit to work remained.  The country between Washington and Richmond was like a desert.”

			
	“It was not merely that violence and even death resulted from clashes between soldiers and ex-Confederates; the white people felt shocked and insulted by the Negro troops in their midst, being jostled from the sidewalks by dusky guards among whom they recognized, in some cases, their former servants.”

			
	Custom, manners, morals, religion, are all on its side everywhere in the South; and when you add the ignorance and servility of the ex-slave to the intelligence and accustomed authority of the master, you have the conditions, not out of which slavery will again grow, but under which it is impossible for the Federal government to wholly destroy it, unless the Federal government be armed with despotic power, to blot out State authority, and to station a Federal officer at every cross- road
			

	


Perspective in Political Cartoons

Political cartoons have long played a role in sending messages with few words.  Examine the political cartoons below.  What are they saying?  What are they leaving unsaid for the reader to think about?  
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Lesson # 4: Lessons for Iraq from Gettysburg

Essential Questions: How does a nation rebuild a society? What lesson is learned from this period of reconstruction after the Civil War?
	Foyer:  How will you connect to prior knowledge?

	Have you ever learned a lesson the hard way?  Sometimes we learn more from our mistakes than we learn from our successes.  History is a great teacher to mankind if we bother to read the lines.  The story of Reconstruction of the South after the Civil War has many lessons that are applicable today as the United States works in Iraq to help the war torn nation try to rebuild.  Today we are going to examine an article from the Washington Post called “Lessons for Iraq from Gettysburg.”


	Library:  How will students acquire new learning?

	Read the article “Lessons for Iraq from Gettysburg” use the tool of glossing to highlight key words or phrases in each paragraph. After a first reading, reread the article and write a sentence or two to summarize each paragraph.  Meet with a partner to discuss the important lessons for Iraq that can be learned from mistakes made during reconstruction after the Civil War.


	Workplace:  How will students practice and rehearse the new learning?

	Research and Learn

Compare and Contrast reconstruction after the Civil War and reconstruction in Iraq. What are the important similarities?  What are the important differences?  What mistakes should be avoided as the United States works with Iraq to rebuild their nation?


	Kitchen:  How will students demonstrate their understanding?

	Take a stand on an issue.  
The article states, “Don't attempt a wholesale transformation of another society unless you have the troops and political will to impose it. Above all, don't let racial or religious hatred destroy democratic political institutions as in the post-bellum South. Giving up on reconstruction led to a social and economic disaster that lasted nearly a century. That's a history nobody should want to repeat, least of all the Iraqi insurgents.”  
With that in mind, where do you stand on the removal of U.S. troops in Iraq?  How would the removal of U.S. support impact reconstruction in Iraq?  Could history repeat itself in the story of reconstruction?


	Reflection:  How will students look back on the learning?

	Tool 1-2-3-4
What important lesson is found in the story of reconstruction of the south?

Write three details that will help you to remember the lesson.

What question do you still have?

What is a personal connection you made to this lesson for today’s times?



Lessons for Iraq From Gettysburg

By David Ignatius


Wednesday, May 4, 2005; Page A19 

GETTYSBURG, Pa. -- The most famous battlefield of the American Civil War might seem an unlikely place to look for lessons about Iraq. But as historian James McPherson leads a group of Pentagon officials in a discussion of postwar reconstruction, some startling common themes emerge.
The Pentagon officials gathered here last weekend for a conference on "Transition From Crisis." The meeting was organized by the Highlands Forum, a discussion group sponsored by the secretary of defense and the Pentagon's research arm, the Defense Advanced Research Projects Agency. Usually, the group's meetings focus on the military implications of new technologies, such as nanotechnology or computer networking robotics. But this session was about how to rebuild societies, rather than defeat them militarily. It was Colin Powell's famous "Pottery Barn rule" revisited. You broke it, and now you own it. So how do you put it back together?

To prepare for the discussion, McPherson guided the Army generals and Pentagon civilians along the rocky slope of Little Round Top to where the 20th Maine volunteers launched the mad bayonet charge that saved the Union army's flank, and then to the open field where Confederate Gen. George Pickett made his disastrous charge against the Union lines on Cemetery Ridge. After walking the battlefield, McPherson and the group explored what happened when the war ended -- and the intriguing parallels between postwar Iraq and the postwar South.

The Civil War, like the invasion of Iraq, was a war of transformation in which the victors hoped to reshape the political culture of the vanquished. But as McPherson tells the story, reconstruction posed severe and unexpected tests: The occupying Union army was harassed by an insurgency that fused die-hard remnants of the old plantation power structure with irregular guerrillas. The Union was as unprepared for this struggle as the Coalition Provisional Authority was in Baghdad in 2003. The army of occupation was too small, and its local allies were often corrupt and disorganized.

Reconstruction suffered partly because of a mismatch between a transformational strategy and haphazard tactics. Northern radicals such as Rep. Thaddeus Stevens wanted to break the old slaveholding aristocracy and remake the South into a version of New England, with former slaves and poor whites dividing up the plantations. But within weeks of Abraham Lincoln's assassination, President Andrew Johnson was moving to protect the privileges of the old regime. Even after Johnson was impeached, the government balked at enforcing the tough land-reform strategy evoked by the slogan "Forty Acres and a Mule."

For a time, it still seemed that reconstruction might work. "In 1870 things looked pretty good -- if not rosy, at least optimistic," says McPherson, who won a Pulitzer Prize for his 1988 narrative, "Battle Cry of Freedom." A black man was serving in the U.S. Senate and Northerners were investing in what they believed would be a new South.

But the insurgency was potent and took more than 1,000 lives. Along with the Ku Klux Klan, there were underground groups such as the White Brotherhood and the Knights of the White Camellia, determined to preserve the old regime's power. White insurgents staged bloody riots in Memphis and New Orleans in 1866. The rebels also drew support from the remnants of irregular Confederate units such as Quantrill's Raiders, which produced the outlaws Frank and Jesse James. "It was a matrix of lawlessness," says Oregon law professor Garrett Epps, who chronicles the period in a forthcoming book, "Second Founding."

The poison that destroyed reconstruction was racial hatred. The white elite managed to convince poor whites that newly freed blacks were their enemies, rather than potential allies. There's an obvious analogy to the Sunni-Shiite divide that has poisoned postwar Iraq. In the South, the die-hard whites began to believe that if they held tough, the North would abandon the campaign to create a new, multiracial South. And it turned out they were right.

By 1877, says McPherson, the North essentially gave up. Demoralized by the economic depression of 1873, Northern investors pulled back from projects in the South and turned their attention to the West. The troops occupying the South were withdrawn. White Southerners, defeated in war, had won the peace. The South slipped into more than 80 years of racism, isolation and economic backwardness.

What lessons does this dismal history convey for U.S. forces in Iraq? First, what you do immediately after the end of hostilities is crucial, and mistakes made then may be impossible to undo. Don't attempt a wholesale transformation of another society unless you have the troops and political will to impose it. Above all, don't let racial or religious hatred destroy democratic political institutions as in the post-bellum South. Giving up on reconstruction led to a social and economic disaster that lasted nearly a century. That's a history nobody should want to repeat, least of all the Iraqi insurgents.

davidignatius@washpost.com
Compare and Contrast

	Reconstruction after the Civil War
	             Criteria
	Reconstruction after War in Iraq

	
	Tests
Unexpected Challenges

       Social

     Political

   Economic
Poisons


	

	Important Similarities

Reconstruction of the South & Reconstruction of Iraq



	Important Differences

Post Civil War
	Important Differences

Post War in Iraq




Conclusion Phase
1. Is reconstruction in Iraq today more similar to or more different than reconstruction in the south after the Civil War?

2. What are some of the reasons for the similarities?  What are some of the reasons for the differences?

3. What important history lesson is to be learned about reconstruction in the south after the Civil War could be very helpful to remember in the reconstruction of Iraq?

4. What makes reconstruction more difficult than destruction?
On Demand Writing Prompt
Today some people argue that the United States should withdraw her troops and bring them safely home instead of risking lives to help with the reconstruction of Iraq after the war.  Others argue that “if you break it you must fix it.”  Where do you stand?  Write a speech, a persuasive essay, an article or an editorial explaining your personal point of view.  

Reconstruction:  Grade 11
Assessment Activities
	The Hook
Some people say, “…the South will rise again,” you might hear the Civil War referred to as the “great inconvenience,” you might even hear people say that the South really fought two wars, a physical war and a social war.  

In high schools across the South, students can still be seen wearing shirts with Confederate flags.  Girls wear shirts celebrating the idea of being a “Dixie Chick.”

These symbols make reference to the confederacy and the long standing differences between the North and the South that has existed since the Civil War.   Post Civil War was called Reconstruction and it was an attempt to recreate one union; however, many feel it was unsuccessful.  The North and the South continued to be distinctively separate after the Civil War despite efforts to rebuild both physically, emotionally, politically, and socially.  

Choose each of the tasks below which will help you to examine and draw your own conclusions regarding post war reconstruction of the South.


	  Mastery
	Interpersonal

	  Help or Hindrance?

Activity 1:  There were two motivations for reconstruction, one political and one societal.  List the attempts to reconstruct the south.  Place your data in a timeline showing the major individuals and both approaches to reconstruction.  

.


	Activity 2:  Matter of Perspective

Take a perspective:

A Southern Landowner 

A Freedman

A Northern Industrialist

It is 1877, write a letter to the president with a list of grievances that you feel need to be addressed.  Be sure to use proper letter form.



	Activity 2:  Did Reconstruction Succeed?

Agree or Disagree

“By 1877, the south was no different than it was before the Civil War except it did not have slavery.”

What evidence supports your opinion?

Write a brief essay explaining your argument, be sure to cite evidence to support your opinion.
	Activity 4:  Put it in Song

Write a song or poem telling the story of reconstruction.  Choose your voice, tell the story from any perspective you want (e.g. a freedman, a child, a plantation owner, a carpetbagger, etc.).  

	Understanding
	Self Expressive




Open Response Question

Reconstruction of the South during post-Civil War times was a difficult task.  Some argue the reconstruction was not successful and that a second war really was fought in the south after the Civil War.  This was a social war, rather than a physical war.

A. Name three conflicts that arose after the Civil War that made reconstruction difficult for the south.

B. Are fighting social norms and beliefs harder than fighting on the battlefield? Defend your position.

C. What lesson is there to be learned for future generations about reconstruction?
Criteria for Evaluation

· Completely answers all parts of the question correctly.

· Correctly uses evidence to support ideas.

· Purpose is clearly established and writing is focused.

· Demonstrates a thorough understanding and explanation of why conflict and competition developed as the South underwent reconstruction.


	Scoring Guide

	

	
	Looking Good
	Sounding Smart

	Knowledge of Content
	· Correctly answers all parts of the question.

· Correctly identifies causes of conflict arising after the Civil War and impact upon different members of society.
· Demonstrates accurate knowledge of historical facts, events, and groups of people who played a major role in reconstruction.
	· Uses proper terminology including, Reconstruction Amendments, Black Codes, Freedman Bureau, Jim Crowe, 

	Explanation
	· Explanation is focused and well organized.

· Explanation demonstrates a thorough understanding of historical facts and problems faced during reconstruction of the south after the Civil War.
	· Writing uses clear and precise evidence to support opinions and ideas.

· 

	Clarity of Understanding
	· Writing demonstrates an understanding of the difficulties people face when trying to reconstruct norms, attitudes, beliefs, and behaviors.

· Writing demonstrates an understanding of an appreciation for the struggles people must overcome when undergoing any form of reconstruction.

· Writing demonstrates an understanding of historical perspective and empathy for groups of people dealing with conflict.
	· Writing is clear and concise.

· Writing uses a variety of sentence structures and interesting words.

· Writing is focused on a purpose and well organized.







Notes:


Read each of the pieces first on the literal level and ask yourself “What is the writer saying?”  Pay attention to the literal meaning of the writing.





Read each of the pieces in a second draft reading to read between the lines and ask yourself, “What does it really mean? What is left unsaid? What does perspective have to do with the implied meaning?”





Collect your notes and thoughts and have a discussion with your group after each reading.








Remember, to look beyond the word, “see more than just the egg.”
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