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Colonial Culture

Focus:

Colonial Games
Colonial Games

Team: The Patriots

Members:  Penny Gaskins, Norma Simpson, Joan Tinnell, Sheri Turpin

This lesson was developed to enhance student understanding of the colonial culture with emphasis on games played for both recreation and education.  The complete lesson will take three to four days.  The first part of the lesson may take one or two days.  Students will use clues to discover information about colonial games, and then students will have an opportunity to play some of the games they researched.  Finally, teachers will assess student understanding.

The teacher will need to spend some time setting up the lesson, but once it begins it is student-driven. Students will discover many modern games were also played during the colonial period.  The lesson has a strong link to economics because students will discover most of the toys of the period were made of everyday items (scarcity, natural resources, and limited resources).

When comparing games of the colonial period to today, students will contemplate what the games of today will say to future generations about our culture.

GRREC’s Teaching American History Grant

 History as Mystery Lesson Plan
Lesson Topic: __Colonial Games_____________________________

Team Name: __Patriots____________________________

Teachers’ Names:__Penny Gaskins, Sherri Turpin, Norma Simpson, and Joan Tinnell__________________________

	1.  History Mystery Question

	What types of games did children in Colonial America play?




	2.  Targeted Standards:  (KY Core Content, Program of Studies, Academic Expectations)

	Core Content
SS-05-2.1.1   Students will identify early cultures in the US and analyze their similarities and differences.

SS-05-3.1.1   Students will describe scarcity and explain how scarcity required people in different periods in the US to make economic choices and incur opportunity costs.

SS-05-5.1.1   Students will use a variety of primary and secondary sources to describe significant events in the history of the US and interpret different perspectives.

SS-05-5.2.3   Students will compare change over time in communication, technology, transportation, and education.

Program of Studies
SS-5-CS-S-1  Students will understand how culture in the US has been influenced by languages, literature, arts, beliefs, and behaviors of diverse groups.

SS-5-E-S-1     Students will demonstrate an understanding using information from print and non-print sources of the connection between resources and scarcity.

SS-5-HP-S-1   Students will demonstrate an understanding of the interpretative nature of history using a variety of tools.

Academic Expectations

2.16   Students observe, analyze, and interpret human behaviors, social groupings, and institutions to better understand people and the relationships among individuals and among groups.

2.18  Students understand economic principles

 and are able to make economic decisions that have consequences in daily life.

2.20   Students understand, analyze, and interpret historical events, conditions, trends, and issues to develop historical perspective.




	3.  Critical Vocabulary     (What vocabulary will they need to know?  How will you teach it?)


	Culture

Natural Resources

Limited Resources

Scarcity

Wants

Needs

Games

Economy

Students will be familiar with vocabulary from use of  Adventures in Economics and US History  Volume 1 Colonial America lessons.



	4. The Lesson Hook   (Encountering the Problem) 

	During an archeological dig a box of colonial toys was discovered.  You have been asked to help analyze these artifacts to see what we can learn from them.  Use the following questions as a guide:

What games do we still play today that were played during colonial times?

What resources were games and toys made of?

What lessons were children to learn from the games played?

What can we learn about colonial culture by studying the games played?




	5.  Examining and Interpreting the Clues  (Include all clues or sources that students will use to answer the mystery. Include directions for students, amount of time required, resources needed, specific instructions for implementing the lesson, etc.) 


What games would be played by colonial children?

LESSON#1

Clues 1 – 16 will be given to students as a PowerPoint handout and also displayed on the ActivBoard.

Students will then travel in groups to stations to investigate key questions.

Station 1- Game artifacts (toy whip top, whirligig, toss top, game nine pins, cup and ball, wax toy)

                  Others: dice, cards

Station 2-  Resources (rope, string, stones, sticks, paper, rags)

Station 3-  Computer 

Station 4- Game instructions and books (instructions from the provided games, pamphlet of games from Chowning’s Tavern)  Other: If You Lived in Colonial Times,  Toys and Games from Times Past
Guiding Questions:

What games do we still play today that were played during the colonial period?

What were games and toys made of?

What lessons were children to learn from the games played?

What can we learn about colonial culture from studying the games played?

What will the games you play teach future generations about our culture?

Possible timeline:

Day 1: “History as  Mystery” lesson

Day 2:  Students will play colonial games and make cup and ball (Instructions attached)

Day 3:  Open Response (attached)

After exploring other elements of colonial culture, students can write an article about colonial culture (Prompt and rubric attached)

Clues 1-5 are pictures (drawings)  from the internet

Clue #1-   Boys playing marbles

Clue#2-  Blind man’s bluff

Clue #3-  Rag doll

Clue #4-  Hopscotch kit

Clue #5-  Shuttlecock

Clue #6-  Passage about lessons to be learned

Clues 7-15 are pictures taken in Jamestown and Williamsburg

Clue #7-  kite

Clue #8- doll

Clue #9-  Nine pins

Clue #10- Hornbook and game board

Clue #11- Alphabet blocks

Clue #12- Wooden horse, doll

Clue #13- Alphabet blocks

Clue #14- Game board (similar to checkers)

Clue #15- Cards

Clue #16- Movie Maker of students playing games

Clues will also be gathered as students rotate stations.

Station 1 includes toys from the period (top, whirligig, nine pins, cup & ball)

               Students will record information about the items on their handout.

Station 2 includes items that may have been used to make toys (sticks, rocks, cloth, etc.)

Station 3 is the computer and students have two websites to visit for information.

Station 4 includes the instructions from the provided games along with any other helpful books.

After students have explored all clues, they will answer the key questions and provide evidence to support their answers.

These activities may need to take place over a couple of days.  Following the mystery lesson students will have a day to play some of the games (instructions are attached).  Another day will be for assessment (open response attached). 

LESSON#2

Six stations will be set up to allow students to play some games from the colonial period.  Students can rotate in small groups to each of the stations. 

Game instructions are attached.

LESSON#3

Assessment- students will complete an open response (attached).

	6. Establishing the Hypothesis (Include the instructions for students as well as a graphic organizer for them to use for collecting data.)

	Students will take notes on the PowerPoint handout beside clues and as they rotate stations.  Final conclusions will be recorded on the data sheet.

See attached handout


	7.  Explaining the Hypothesis  (What product will students use to explain their hypothesis?  Include the rubrics for assessment of products and student self-reflection.)


	Students will turn in their handouts following the activity.   Students will later have an open response assessment.  Information gathered through these activities may also be included in an article about colonial culture.

Open Response and Rubric Attached

Article Prompt and Rubric Attached




	8.  Resources Used in the Lesson  (Include a thorough bibliography of books, articles, websites, etc.)



	BOOKS:

Barden, Cindy. Life in the Colonies. Mark Twain Media, 2001

Carlson, Laurie. Colonial Kids. Chicago: Chicago Review Press, 1997

Gallagher, Suzanne and Martha C. Hopkins. Economics and US History Volume 1. Richmond:   

     EconFun, LLC, 2007

Hoffman, Nancy, ed. Colonial America. California: Teacher Created Resources, 2005

Kalman, Bobbie. Colonial Life. New York: Crabtree Publishing Company, 1992

Kalman, Bobbie. Tools and Gadgets. New York: Crabtree Publishing Company, 1992

King, David. American Kids in History Colonial Days. New York: Roundtable Press, Inc., 1998

McGovern, Ann. If You Lived in Colonial Times. New York: Scholastic Inc., 1992

BROCHURES AND PAMPHLETS:

Colonial Williamsburg Company. Gambols Games. Brochure. Williamsburg, VA: Author, 2005

Cooperman Fife & Drum Co. Whip Top. Pamphlet. Bellows Falls, VT: Author, 2007

Cooperman Fife & Drum Co. Whirligig. Pamphlet. Bellows Falls, VT: Author, 2007

Historical Folk Toys. Buzz Saw. Pamphlet. Nashville, IN: Author, 2004

Historical Folk Toys. Toys & Games from Times Past and Still Enjoyed Today. Nashville, IN: 

     Author, 2004

Historical Folk Toys. Wooden Dice. Brochure. Nashville, IN: Author, 2004

Homestead Toys. Battlecore &Shuttlecock. Pamphlet. Nashville, IN: Author, 2005

Homestead Toys. Nine Pins. Pamphlet. Nashville, IN: Author, 2005

Homestead Toys. Old Fashioned Hardwood Top. Pamphlet. Nashville, IN: Author, 2005

WEBSITES: 
Noah Webster Colonial Games & Toys

Topic:  Research of games from the Colonial period

http://noahwebsterhouse.org/games.html
Solomon Schechter Day School of Bergen County

Topic: Research of games from the Colonial period

http://www.ssdsbergen.org/colonial/games.htm
The Beeline

Topic: Pictures of Colonial toys and quote about colonial games
www.bton.com/store/aftgem/games.html

Colonial Williamsburg

Topic: Research of games and pictures of Colonial toys

www.colonialwilliamsburg.org
The Sutler of Mt. Misery

Topic: Pictures of Colonial toys
www.ggodwin.com
Heritage History

Topic: Pictures of Colonial toys

www.heritage-history.com
Heritage Products

Topic: Pictures of Colonial toys

www.heritage-products.com
Historical Folk Toys, LLC

Topic: Pictures of Colonial toys

www.historicalfolktoys.com/guide/colan.html
History Lives

Topic: Pictures of Colonial toys

www.historylives.com/toysandgames.htm
Homestead Folk Toys

Topic:  Pictures of Colonial toys

www.homesteadtoys.com
Squidoo

Topic: Pictures of Colonial toys

www.squidoo.com/1780
MUSIC:

Eye of the Tiger. By Survivor. Online Music. Frankie Sullivan, 1981.



Colonial Games
Lesson 1

(1 or 2 days)

PowerPoint

Data Collection Sheet

	Key Question
	Answer
	Evidence

	What games do we still

play today that were played during the Colonial Period?
	
	

	What materials were games and toys made of?
	
	

	What lessons were children to learn from the games played?
	
	

	What can we learn about colonial culture from studying the games played?


	
	

	What will the games you play teach future generations about our culture?
	
	


Colonial Games

Lesson 2

Station #1 (10 minutes, 6 groups)

Ball and Cup

Colonial children did not have many toys.  They often made toys from common materials.  One such toy was the ball and cup.

Students will make their own ball and cup.  Each student will need

Cup, string, Popsicle stick, bead

Masking tape to hold, put names on with marker.

When they have made their toy, let them play.

Materials:

Small plastic cups

Popsicle sticks

String or yarn

Wooden beads with holes
Station #2 (10 minutes, 6 groups)

Beetle (Dice Game)

Show students wooden dice that would have been used in colonial period.  Explain that many games were played with dice.  

Students will work with partners (2 or 3 per group).  Each group needs paper and pencil and 2 dice.

Each student writes a number 1-6 on the top of their paper.  The first person rolls both dice; if they get their number they draw the head of the beetle.  If they roll doubles they can draw 2 parts.  If they do not roll their number they pass the dice to the next person.  The first person to completely draw the beetle wins.

Beetle Sections:

Head

Body

Eye                     Each group will need dice, pencils, and paper.
Eye

Feeler

Feeler

Leg

Leg

Leg

Leg

Leg

Leg

Station #3

Reeds (A Native American Game)

Many games were played with items from nature.  This game would be played with sticks or reeds (long grass stems).  Other games played with sticks included pick up sticks where players tried to remove sticks from a pile without moving the other sticks.

This game was played by Native Americans to teach their children quick reflexes for hunting and counting.

Students need to be in groups of three.  Give each group 50 Popsicle sticks.  Two players need to stand about 5 feet apart and face each other.  The third person stands where they can see both partners, they are the scorekeeper.  They will need a pencil and paper.  One player holds all 50 sticks.  WITHOUT counting or looking they toss some sticks to the other player.  Immediately the two players must call out the number of sticks.  The thrower tells how many they think they threw, the other tells how many they think are at their feet.  They then really count and the player who was closest gets a point.  They then switch positions of thrower and catcher.  The first person to get five points wins.  If time play more than once so the scorekeeper can be a game player.

Materials:

Popsicle sticks
Station #4

Rolling Hoop

Jump Rope

These were common games played by colonial children because the tools needed were easily available.  Hoops were usually rings from barrels.  They only needed a stick to play rolling hoop or a rope for jump rope.

Other common games still played today include hopscotch, leap frog, tag, and tug of war.  Again these games required little or no real materials to play.

Divide the group into 2 teams.    This game will combine hoops, jump rope, and relays.  The two teams will compete to see which can finish first.  The lead player must roll the hoop across the gym and back with the stick (no hands) the next player in line jumps rope until they arrive.  Then they take over the hoop and the person who finished goes to the back of the line.  The team only finishes when every player has jumped and rolled.

Materials:

Hula hoops

Dowel rods

Jump ropes
Station #5

Nine Pens

Begin by reading the history of the game.  They will play the table top version.  Students need to be with a partner.  Each team will need paper and pencil, nine pens, and a ball.  One partner sets up the pens in the nine pen diamond; the other player rolls the ball and knocks down as many pens as possible.  Record the number of pens knocked down, under the player’s name.  They set the pens back up and switch positions, each time recording the number of pens knocked down.  The first player to knock down 50 pens is the winner.

Materials:

Clothes Pins

Small balls (Nerf balls for ball guns work well)
Station #6

My Ship Sails (Card Game)

Card games were common in the colonial period.  They played many games such as war.  Students should be in teams of five or six to play.  The cards are dealt face down until each player has 7 cards.  The object of the game is to get all cards of the same suit (hearts, diamonds, clubs, or spades).  Each player decides what suit they want to collect, but that can change during the game.  Play starts with each player passing a card to the player on their right that they no longer want.  Each time each player must either keep the card and discard another or pass the card on.  Play continues until a player has 7 cards of the same suit and they yell, “My ship has sailed.”

Materials:

Deck of cards for each group
Colonial Games

Lesson 3

Assessment

Colonial Games Open Response

We have explored many games that would have been played by Colonial America children.

A. Name 3 games still played today that were played in the Colonial America period.

B. Describe a game from the period that is no longer played.

C. What did you learn about Colonial America culture from the games played?

4 *Student correctly names 3 games still played 

*Student clearly describes a game no longer played

*Student provides clear details about the colonial culture linked to games

3 *Student correctly names 3 games still played

*Student gives details about a game no longer played

*Student provides details about the colonial culture linked to games

2 *Student correctly names 2 or 3 games still played

*Student gives limited details about a game no longer played

*Student provides limited details about the colonial culture linked to games

       1 *Student correctly names 1 or more games still played

            *Student attempts to give information about a game no longer played

            *Student shows little understanding of the colonial culture

                                                       OR

             *Student only answers part of the question

0 *Student response is blank or totally incorrect

Part A:  hopscotch, jump rope, Blindman’s bluff, hide and seek, tag, tug of war

Part B:  DESCRIBES ball and cup, reeds, hoop and stick, beetle, my ship has sailed, whirligig, tops

Part C:  Discusses lessons children learned, limited resources, skills to be developed, values       
Colonial Games
Extension Lesson

Of 

Colonial Culture

(1-2 days)

Colonial Culture

Feature Article

We have explored many aspects of colonial culture in social studies class.  You will use your acquired knowledge to write a feature article about colonial culture.  Your article should include a title, introduction, headings, and conclusion.  Choose 3 of the following culture topics to use as headings in your article.  

Crime and Punishment

Education

Games and Recreation

Music and Dance

Economy

Jobs
	The writing:

· Lacks purpose 

· Lacks awareness of audience

· Lacks idea development; may provide random details

	The writing:

· Attempts to establish a general purpose; lacks focus

· Indicates limited awareness of audience’s needs

· Demonstrates limited idea development with few details and/or weak support; may attempt to apply some characteristics of the genre
	The writing:

· Attempts to establish and maintain a narrowed purpose; some lapses in focus

· Indicates some awareness of audience’s needs; makes some attempt to communicate with an audience; may demonstrate some voice and/or tone 

· Demonstrates some idea development with details/support; support may be unelaborated, irrelevant and/or repetitious; may apply some characteristics of the genre
	The writing:

· Establishes and maintains an authentic focused purpose throughout 

· Indicates an awareness of audience’s needs; communicates adequately with audience; conveys voice and/or appropriate tone

· Demonstrates depth of idea development with specific, sufficient details/support; applies characteristics of the genre
	The writing:

· Establishes and maintains an authentic and insightful focused purpose throughout 

· Indicates a strong awareness of audience’s needs; communicates effectively with audience; sustains distinctive voice and/or appropriate tone

· Demonstrates reflective, analytical and/or insightful idea development; provides specific, thorough support; skillfully applies characteristics of the genre

	0
	1
	2
	3
	4

	STRUCTURE

Organization:  unity and coherence; Sentences:  structure and length

	The writing:

· Demonstrates random organization

· Lacks transitional elements

· Demonstrates incorrect sentence structure throughout
	The writing:

· Demonstrates ineffective or weak organization 

· Demonstrates limited and/or ineffective transitional elements

· Demonstrates some ineffective or incorrect sentence structure
	The writing:

· Demonstrates logical organization with lapses in coherence

· Demonstrates some effective transitional elements

· Demonstrates simple sentences; may attempt more complex sentences but lacks control of sentence structure
	The writing:

· Demonstrates logical, coherent organization

· Demonstrates logical, effective transitional elements throughout

· Demonstrates control and variety in sentence structure
	The writing:

· Demonstrates careful and/or subtle organization that enhances the purpose

· Demonstrates varied and subtle transitional elements throughout
· Demonstrates control, variety and complexity in sentence structure to enhance meaning 

	0
	1
	2
	3
	4

	CONVENTIONS

Language:  grammar and usage, word choice; Correctness:  spelling, punctuation, capitalization, abbreviation and documentation

	
	The writing:

· Demonstrates lack of control in grammar and usage

· Demonstrates incorrect or ineffective word choice

· Demonstrates lack of control in correctness

	The writing:

· Demonstrates some control of grammar and usage with some errors that do not interfere with communication

· Demonstrates simplistic and/or imprecise word choice

· Demonstrates some control of correctness with some errors that do not interfere with  communication
	The writing:

· Demonstrates control of grammar and usage relative to length and complexity

· Demonstrates acceptable word choice appropriate for audience and purpose

· Demonstrates control of correctness relative to length and complexity 
	The writing:

· Demonstrates control of grammar and usage to enhance meaning

· Demonstrates accurate, rich and/or precise word choice appropriate for audience and purpose

· Demonstrates control of correctness to enhance communication



	Scoring Criteria
	
	Complete/Incomplete Portfolios

	Purpose/Audience:  The degree to which the writer maintains a focused purpose to communicate with an audience by

· Narrowing the topic to establish a focus

· Analyzing and addressing the needs of the intended audience

· Adhering to the characteristics of the form (e.g., format, organization)
· Employing a suitable tone

· Allowing a voice to emerge when appropriate


	
	A portfolio is incomplete if it does not contain

· A table of contents page* which indicates the following:
· Required writing in each category (reflective, personal or literary, transactive, transactive with analytical or technical focus [12th grade only])
· Required number of pieces in each category

· 4th grade—3 pieces (1 in each category)

· 7th grade—3 pieces (1 in each category)

· 12th grade—4 pieces (1 in each category)
· Required number of content pieces identified by content area class

· 4th grade—no content piece is required to be identified

· 7th and 12th—one content piece other than English/language arts identified by content area class

· A signed Student Signature Sheet

A portfolio is also incomplete if any piece 
· is proven to be plagiarized
· is different from those listed in the Table of Contents
· is written in a language other than English

· demonstrates only computational skills
· consists of only diagrams or drawings
· represents a group entry
*Use of the Table of Contents page in the Kentucky Writing Handbook is recommended.

If a portfolio contains too many pieces, remove the first piece that may be removed without making the portfolio incomplete.  Repeat this process until the portfolio contains the correct total number of pieces, the correct number of content pieces, and the correct number of pieces in each category.

	Idea Development/Support:  The degree to which the writer develops and supports main ideas and deepens the audience’s understanding by using

· Logical, justified and suitable explanation

· Relevant elaboration

· Related connections and reflections

· Idea development strategies appropriate for the form (e.g., bulleted lists, definitions)

	
	

	Organization:  The degree to which the writer creates unity and coherence to accomplish the focused purpose by

· Engaging the audience and establishing a context for reading

· Placing ideas and support in a meaningful order

· Guiding the reader through the piece with transitions and transitional elements

· Providing effective closures

	
	

	Sentences:  The degree to which the writer creates effective sentences that are
· Varied in structure and length
· Constructed effectively
· Complete and correct

	
	

	Language:  The degree to which the writer demonstrates

· Word choice

· Strong verbs and nouns

· Concrete and/or sensory details

· Language appropriate to the content, purpose and audience

· Concise use of language

· Correct grammar/usage


	
	

	Correctness:  The degree to which the writer demonstrates

·  Correct spelling, punctuation and capitalization

·  Appropriate documentation of ideas and information from outside sources (e.g., citing authors or titles within the text, listing sources)
	
	


