
Kentucky ASD Problem Solving Model 

I. Problem Identification 

Meeting introductions and rationale: Why are we here?  

A. Identify and discuss the key problems, issues, or behaviors of concern.  Ask guiding questions to understand details of current situation.  
B. Initially prioritize the behaviors/ issues of concern.  

1. Safety issues – identify any crisis issues and plan immediate response

2. Greatest issue of immediate concern?
3. Easiest or quickest to fix?

4.  Domino effect?
C. Determine whether crisis, targeted or comprehensive planning is needed.
II. Gather Relevant Information & Collect Data Needed to Verify & Clarify Problem
A. Further discuss/explore issues to gather information about the context of the behaviors, problems or issues of concern. 

B. Indirect Assessments  - Level 1 :  Gather information in the following areas… 

1. Student Information: 
· Interview key people who know the student and related factors / context.  

· Identify the strengths of the student (e.g., ISSI, 100 Things Poster, etc.).

· Discuss current status of communication, pragmatics, and social skills.    

· Determine the Antecedent(s), Behavior(s), and Consequence(s) that correlate to the concerns (e.g., collect info needed for ABC analysis and FBA).

· Determine the underlying characteristics of Autism Spectrum Disorder (e.g., complete Underlying Characteristics Checklists (UCC) – Classic or High/HF).
· Identify the possible motivators and interests of the student (e.g., Motivational Assessment Scale). 
· Consider the student’s history (medical, biological, environmental, or educational factors that may contribute to the behavior/ issues of concern). 

· Explore mental health factors (e.g., anxiety/ depression?).

2. School / Classroom information: 

· Gather information on the classroom environment (e.g., classroom checklists, teacher descriptions of the daily routines, demands and expectations, etc.). 

· Discuss previous interventions and results (e.g., Response to Intervention (RtI)).  

3. Parent / Guardian information: 

· Communicate with the parent(s)/guardian(s) to determine their concerns.  

· Gather information about the context of their concerns at home & school.  
C. Determine Sufficiency of Information/Data - Is there enough information to fully understand, clarify, and solve the problem?  Consider all existing information/data from indirect assessments; assess scope and fidelity. 
a. Consider if the team needs to gather more comprehensive information or is able to effectively complete problem analysis needed to begin intervention planning.
i. If information is sufficient, proceed to/ complete problem analysis steps.

ii. If information is insufficient, decide to collect additional data, including direct observations and assessments.
b. Determine what, if any, specific additional information/data is still needed (to develop an intervention plan) and assign persons to conduct direct observations and additional assessments of the student-classroom-total context and summarize/report back.

D. Direct Assessments – Level II:  Gather Additional Information if needed 

1. Collect additional student information, if needed, which may include: 

· Conduct formal observation of the student in a variety of settings. 
· Assess student’s communicative competence/pragmatic language.
· Assess the cognitive and academic levels of the student, if necessary.

· Assess the social/emotional status of the student. 

· Conduct preference / motivational assessments. 

· Assess career interests & aptitudes for secondary students. 
· Re-assess ABCs of student’s behavior and investigate relationship to corresponding underlying characteristics of ASD (e.g., UCC checklist items).
2. Gather additional classroom information, if needed, which may include: 

· Complete classroom observations / environmental rating scales relative to ASD (e.g., Autism Program Environmental Rating Scale (APERS), Low Incidence Walkthrough). 

· Observe the delivery of academic instruction.  Is it appropriate for the student? 

· Observe the demands of the school day on the student. Is student engagement appropriate? Are adjustments needed? 

3. Gather additional information from parent or other persons / professionals, if needed, which may include: 

· Request additional parent/guardian info (e.g., observations of specifics at home). 

· Explore additional concerns, ideas/solutions presented by parents/guardians.
· Discuss any of signs of meltdowns, anxiety, or depression at home or school.
· Explore related medical/mental health issues; note medications and side effects.
· Interview other medical/interagency professionals who know student/context. 
III. Problem Analysis

A. Analyze and summarize information above from across all areas (indirect & direct assessments).

B. Complete ABC-Iceberg with UCC domain priorities (TEACCH/ Ziggurat Iceberg), if necessary. 
C. Complete/Finalize formal Functional Behavior Assessment (FBA), if necessary.  
D. Confirm priority issues of concern, and prioritize among existing behavioral, instructional or mental health concerns.
E. Review priority issues in the context of related (UCC) underlying ASD characteristics/domains to identify instructional needs in all areas of concern. 
F. Identify skills or replacement behaviors that need to be taught/ require systematic instruction. 

IV. Intervention Design:  Develop an Effective Intervention Plan  
Determine the need for a crisis, targeted, or intensive / comprehensive intervention plan. Complete all or some of the following steps, as necessary, depending upon needs of student:
A. Develop a short and long term vision for the student (e.g., Global Intervention Form - Ziggurat).
B. Determine goals for each student priority area (e.g., prioritize up to 3 UCC domains to consider when selecting annual goals).
C. Consider student strengths and key components of effective intervention which may be necessary to address to meet the needs of students with ASD (e.g., Ziggurat Intervention Pyramid).
D. Determine which Evidence Based Practices (EBPs) for Autism Spectrum Disorder (ASD) are appropriate and needed to address the goals / objectives.
E. Brainstorm instructional interventions for priority goals which address behaviors or issues of concern (FBA) and student needs/ underlying characteristics (UCC).
F. Evaluate feasibility of brainstormed interventions and choose preferred intervention strategies.
G. Draft an intervention plan, including instructional and behavioral interventions, as needed.  
Ensure that there is a systematic instruction plan or a systematic instruction component included in the intervention plan, for teaching needed skills or replacement behaviors. 
V. Individual Education Program (IEP):  If student is eligible for special educational services, constitute an ARC to develop, review and/or revise IEP & BIP, if necessary: 

A. Develop, review or revise IEP Components, as needed
· Outline specific strengths and areas of concerns in the ‘Present Levels of Academic and Functional Performance’ section of the IEP.
· Consider ‘Special Factors’ section of the IEP.
· Add measureable annual goals to IEP. 
· Select IEP benchmarks or objectives (e.g., use UCC items from the priority domains).

· Include interventions that correlate with the BIP and provide for systematic instruction.

· Develop Specially Designed Instructional (SDI) strategies for the IEP.

· Consider LRE, Supplementary Aids and Services (SAS), supports needed for school personnel, accommodations and modifications, and transition planning.

B. Develop, review or revise Behavior Intervention Plan (BIP), as needed
· Ensure that BIP is integrated with other documents, corresponds to IEP, and is updated to sync with current intervention planning decisions.  
· BIP should include plan for systematic instruction of needed replacement behaviors. 

VI. Plan Implementation:  Implement the Plan(s)

A. Build a detailed implementation/action plan (e.g. CAPS daily schedule) including a method of data collection and a plan for follow-up support for implementers of the plan.
B. Determine training needed for implementers
C. Consultation / Coaching / Support to ensure fidelity of implementation

D. Ongoing data collection and analysis 

E. Monitoring and feedback ( e.g., NPDC-ASD Fidelity Checklists for each EBP)
VII.  Follow Up 

A. Evaluate periodically; revise and adjust the plan as needed
B. Ongoing support and consultation

C. Report progress and celebrate success!

