How Did Geography Affect the Economy of the Colonies?


This unit will ask students to become historians and look to answer questions such as: 

1. What motivated colonists to come to the New World?

2. Why were colonists able to prosper in the New World?

3. How did Africans help with the colonies prosperity?

Students will first be asked to define what a colony is and locate England and America on a map.  Students will discuss why they think colonists wanted to come to America and discover the answers themselves by analyzing an artifact sheet.  Students will then be divided into groups representing the 3 different geographic colonial regions.  Students will analyze primary source documents and fill out a regional analysis sheet as a group.  Each group will be responsible for reporting their findings to the class.  Students will discuss economics, social, and resources for their region.  Students will then be placed in groups of four and will be given a colonial newspaper for analysis.  Their job will be to examine the newspaper article and decide where the imports and exports were taking place with the colonies, Britain, and Africa.  The students will draw lines on a desk map along the trade routes.  Students should discover a triangular pattern, thus introducing the Triangular Trade Route.  Students will then be given primary source documents representing different perspectives of the Atlantic Slave Trade.  Students will take on the role of their person and describe their life.  Throughout each lesson, students will add clues to their clue sheets.

After the unit has been taught, students will be asked to complete a task rotation.  Each of the four learning styles are represented on the task rotation.  Each activity is a concept covered during this unit but allows students to be creative in demonstrating their knowledge.  Students will be asked to choose three of the activities to complete.  A scoring guide will be used to assess the activities. 

Before teaching this unit, students should have knowledge of early explorations and Native American life.
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	1.  History Mystery Question

	Imagine picking up and moving to a place that you have never been to before and do not know anything about.  You leave behind everything you have known all of your life: family, home, job, etc.  What would motivate you to do this?  North America offered no known gold, silver, and was only known to offer land.  What motivated the colonists to come to the “New World?”  Why were the colonies able to prosper?  What resources were used to allow the colonists to survive in this new land?  How did Africans help with the colonies prosperity?  As historians it will be your job to research and discover the answers to these questions.




	2.  Targeted Standards:  (KY Core Content, Program of Studies, Academic Expectations)

	Program of Studies: Understandings

SS-5-E-U-1

Students will understand that the basic economic problem confronting individuals, 

groups and businesses in  the United States today is scarcity: as a result of scarcity, economic choices and decisions must be made.

SS-5-E-U-2

Students will understand that a variety of fundamental economic concepts (e.g., supply and demand, opportunity cost) impact individuals, groups and businesses in the United States today.

SS-5-G-U-1

Students will understand that the use of geographic tools (e.g., maps, globes, charts,

 graphs) and mental maps help  interpret information, understand and analyze 

patterns, spatial data and geographic issues.

SS-5-G-U-2

Students will understand that patterns emerge as humans move, settle and interact on Earth’s surface and can be identified by examining the location of physical and human characteristics, how they are arranged and why they are in particular locations. Economic, political, cultural and social processes interact to shape patterns of human populations, interdependence, cooperation and conflict.

SS-5-HP-U-2
Students will understand that the history of the United States can be analyzed by examining significant eras (Colonization and Settlement, Revolution and a New Nation, Expansion and Conflict, Industrialization and Immigration and the Twentieth Century) to develop a 

chronological understanding and recognize cause and effect relationships and 

multiple causation, tying past to present.

SS-5-HP-U-1
Students will understand that history is an account of human activities that is interpretive in nature. A variety of tools (e.g., primary and secondary sources) are needed to understand and analyze historical events.

SS-5-E-S-1

Students will demonstrate an understanding using information from print and

 non-print sources (e.g., documents, informational passages/texts, interviews, digital and environmental) of the connection  between resources, limited productive resources and scarcity:

a) investigate different kinds of resources (e.g., natural, human, capital)

b) explain how individuals and groups in the United States make economic 

c) decisions based upon limited productive resources (natural, human, capital) 

     and give examples of how these decisions create interdependence between 

     individuals, groups and businesses

SS-5-G-S-1

Students will demonstrate an understanding of patterns on the Earth’s surface, using a variety of geographic tools (e.g., maps, globes, charts, graphs):

a) locate, in absolute or relative terms, major landforms and bodies of 
     water in the United  States 

b) locate and explain patterns on Earth’s surface (e.g., how different 

     factors such as rivers, mountains and plains impact where human 

     activities are located)

SS-5-G-S-2

Students will investigate regions on the Earth’s surface and analyze information from print and non-print sources (e.g., documents, informational passages/texts, interviews, digital and environmental):

a) explain how places and regions in the U.S. are defined by their human 
     characteristics (e.g., language, settlement patterns, religious beliefs) and 

     physical characteristics (e.g., climate, landforms, bodies of water) 
b) locate and describe patterns of human settlement and explain how these 

     patterns were influenced by the physical characteristics (e.g., climate, 

     landforms, bodies of water) of places and regions in the United States

Economics Core Content

SS-05-3.1.1

Students will describe scarcity and explain how scarcity required people in different periods in the U.S. (Colonization, Expansion, Twentieth Century to Present) to make economic choices (e.g., use of productive resources- natural, human, capital) and incur opportunity

Geography Core Content

SS-05-4.1.1

Students will use geographic tools (e.g., maps, charts, graphs) to identify natural 

resources and other physical characteristics (e.g., major landforms, major bodies of 

water, weather, climate, roads, bridges) and analyze patterns of movement and 

settlement in the United States.

DOK 3

SS-05-4.1.2

Students will use geographic tools to locate and describe major landforms, bodies of water, places and objects in the United States by their absolute location.

SS-05-5.1.1

Students will use a variety of primary and secondary sources (e.g., artifacts, diaries,

 maps, timelines) to describe  significant events in the history of the U.S. and 

interpret different perspectives.

DOK 3

SS-05-5.2.1

Students will identify historical documents, selected readings and speeches (e.g., Mayflower Compact, Emancipation Proclamation, Dr. Martin Luther King’s speech: I Have a Dream) and explain their historical significance


	3.  Critical Vocabulary     (What vocabulary will they need to know?  How will you teach it?)


	Geography, natural resources, region, plantation farming, export, import, triangular trade route, enslaved people, colony, economic rights, human rights



	4. The Lesson Hook   (Encountering the Problem) 

	Imagine picking up and moving to a place that you have never been to before and do not know anything about.  You leave behind everything you have known all of your life: family, home, job, etc.  What would motivate you to do this?  North America offered no known gold, silver, and was only known to offer land.  What motivated the colonists to come to the “New World?”  Why were the colonies able to prosper?  What resources were used to allow the colonists to survive in this new land?  How did Africans help with the colonies prosperity?  As historians it will be your job to research and discover the answers to these questions.




	5.  Examining and Interpreting the Clues  (Include all clues or sources that students will use to answer the mystery. Include directions for students, amount of time required, resources needed, specific instructions for implementing the lesson, etc.) 

	Lesson 1:  Why did the colonists take the risk of voyaging to the “New World?”
(1)  

Ask students to define colony. Make sure that students know that a colony is “ a region that is ruled by a faraway government.”  Explain that in the case of the American colonies, the government that ruled from afar was that of England.  Have a student locate England on a classroom map and then trace across the Atlantic Ocean to the eastern seaboard of the United States.  Ask: What are some of the reasons that a country such as England would establish a colony in a far away place?  (Acquire new land, take advantage of the natural resources of the colonies)  At the same token, why do you think people would want to leave their country and go and live in an unfamiliar place?  

(2)

Tell students that there were many reasons why people wanted to move to the colonies.  Write these two terms on the board: economic and human rights.  Explain that problems encountered by people through history usually fall into two areas; an economic problem, which is “ a difficulty getting and keeping things people want or need,” and problems caused when a person’s basic rights are denied.  Explain that a “right” is the freedom to do a certain activity.  Explain that the colonists viewed coming to the New World as a way to make a new start and each group had their own reasons for leaving Europe.  

Have students:

Analyze the pictures on the artifact sheet.  What do you think they represent.  What reasons do you think they would represent for why colonists came to the New World?  Write your observations on your Clue Sheet.

Make sure that students have concluded some of the following reasons for colonists coming to the New World:

(a) They could not find work in England

(b) They did not have the opportunity to practice their chosen religion.

(c) They could not afford to own land in Europe.

Lesson 2:
 How did geographic features of the “New World” and natural resources influence life?

1) Students will be divided into six groups –2 New England colonies region, 2- Middle colonies region, 2- Southern colonies region.  Each group will be given a primary source packet.  Each student in each group will have at least one source to examine and analyze using the Guide to Examining and Analyzing Primary Source worksheet.  Groups will then share findings about the primary sources and fill out the regional analysis as a group.  Each group will report to the class their findings discussing economics, social, and resources in their region.

Lesson adaptations from and Primary source documents link:

http://memory.loc.gov/learn/lessons/01/tinker/resources.html#newengland
Students will document clues on their Clue sheet.

Lesson 3:
How did the colonists’ motivations influence their settlement patterns and colony structures?

Students will be placed in groups of 4 and will be given a colonial newspaper advertisement.  Students will also be given world maps.  Their job will be to examine the newspaper article and decide where the imports and exports are taking place with the colonies, Britain, and Africa.  The students will draw lines on their world maps along trade routes.  The students should begin to see a pattern (The Triangular Trade Route).  Introduce the Triangular Trade Route by showing the Triangular Trade Route poster.

Students should document clues on their Clue sheets.

Lesson 4:
What factors lead to the slave trade and what effect did it have on colonial society?

Students will be given a primary source document that represents a personal story related to the slave trade.  Students will conduct further research on their person or the role they played during this time period.  Students will take on the role of their person by describing their life.  Students may dress in character for a round table discussion.  Desks should be arranged so that everyone is sitting in a circle.  Nameplates should be placed on desks.  Each character should cover the following questions during the round table discussions:

1) What role did you play in the triangular trade route?

2) How did you feel about your role?

3) Who do you think benefited from the trade, if anyone?

4) Did anyone suffer because of it?  Who and why?

Students will add clues to their Clue sheets.

Atlantic Slave Trade Primary sources:

http://www.sitesalive.com/hl/tg/private/hlrwk3a.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3b.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3c.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3d.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3e.htm

 HYPERLINK "http://www.sitesalive.com/hl/tg/private/hlrwk3f.htm" 
http://www.sitesalive.com/hl/tg/private/hlrwk3f.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3g.htm
http://www.sitesalive.com/hl/tg/private/hlrwk3h.htm



Artifact Sheet Lesson 1
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Pictures from : http://www.colonialwilliamsburg.com/
Guide to Examining and Analyzing Primary Sources

Title of the document:__________________________________________________________________

Observation: What do you see?

Describe here details you can see about it- content, text, style, creativity.

1.

2.

3.

· Who is the author?

· Who is the audience?

· Why do you think the document was created?

Based on the evidence of these documents, what was it like to live in a particular region (New England, Middle Atlantic, and Southern)?  Why would you go to live in a particular region?

How Did Geography Affect the Economy of the Colonies?

	Clue 1


	Clue 2
	Clue 3
	Clue 4

	Discoveries


	Discoveries
	Discoveries
	Discoveries
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Regional Analysis

(circle your region)

New England colonies    Middle Atlantic colonies    Southern colonies

	Geographic Conditions
	Yes/No
	Notes

	Access to Water


	
	

	Harbors


	
	

	Natural Protection


	
	

	Farming


	
	

	Natural Resources
	
	

	Growing Season
	
	


1. What kinds of industry can be developed here?

2. Is this area better for farming or industry?  Why?

3. What is good about this area?

4. What is bad about this area?
5. Which resource was the most useful or helpful?  Why?

Guide to Examining and Analyzing Primary Sources

Title of the document:__________________________________________________________________

Observation: What do you see?

Describe here details you can see about it- content, text, style, creativity.

1.

2.

3.

· Who is the author?

· Who is the audience?

· Why do you think the document was created?

Based on the evidence of these documents, what was it like to live in a particular region (New England, Middle Atlantic, and Southern)?  Why would you go to live in a particular region?
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Mastery 

Colonists came to the New World for different reasons.  List three reasons that colonists came to the “New World.”  Describe the role African Americans played in settling the “New World?”  
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Interpersonal

Imagine being a colonist during the early 1700’s.  Choose one of either the New England, Middle Atlantic, or Southern colonies to live in.  Write a journal entry of what your life is like based on natural resources, land, weather, and jobs.  Make your journal entry as creative as possible so that a person reading it might think that it is a primary source document.
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Understanding 

Compare and contrast the three regions of colonies: New England, Middle Atlantic, and Southern colonies.  Criteria should include natural resources, reasons people settled there, jobs/trades, and economy.  You may draw any type of graphic organizer you wish.  
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Self-Expressive 

Create a poem depicting the Triangular Trade Route.  Include things that you have learned throughout this unit.  Remember poetry does not have to rhyme, but must have a pattern.  Give your poem a title.  Also, create a drawing that illustrates your picture.



	
	Scoring Guide

	
	


	Mastery

Outstanding- Students list three reasons colonists came to the “New World” and describe the role of the African Americans.

Satisfactory- Students list two reasons colonists came to the “New World” and briefly state the role of African Americans.

Needs Improvement- Student attempts task but is unsuccessful.


	Interpersonal Task

Outstanding- Students choose one region of colonies and write a journal article describing natural resources, land, weather, and jobs.  The reader might think that it is a primary source document.

Satisfactory- Students choose one region of colonies and write a journal article describing 2 of the 4 criteria listed.

Needs Improvement- Student attempts the task but is unsuccessful.



	Understanding Task

Outstanding- Students compare and contrast each region of colonies using the criteria of natural resources, reasons people settled, jobs/trades, and economy.  Two pieces of evidence are listed for each region under each criterion.

Satisfactory- Students compare and contrast each region of colonies using two of the four criteria listed and only use 1 piece of evidence for each criterion.

Needs Improvement- Student attempts the task but is unsuccessful.


	Self-Expressive Task

Outstanding- Students create a poem and illustration depicting accurately the Triangular Trade route.  The poem has a pattern and a title.

Satisfactory- Students create a poem that briefly describes the Triangular Trade route.  An illustration is include, however, the poem does not have rhythm or a title.

Needs Improvement- Student attempts the task but is unsuccessful. 


