GRREC’s Teaching American History Grant

History as Mystery Lesson Plan

Lesson Topic:  Cultural Interactions in Early America

Team Name:   DJ2

Teachers’ Names: _J.D. Duncan; James Foster; Deborah Strubler

Overview


This lesson is designed for use in a 5th grade Social Studies classroom.  The lesson will take approximately three one-hour class sessions to complete.  Included in this document are the lesson plan, all resources needed, and assessment tools.


The mystery strategy used in this lesson is taken from a book called Mystery by Silver, Strong, and Perini.  The design of this strategy is based on a hands-on, self directed learning approach.  Much responsibility is placed upon the student to actively and independently extract evidence from the clues provided at several research stations set up by the teacher in advance.  A fair amount of preparation is required to set up the stations; however once set up, students should be able to move from station to station with little or no supervision by the teacher.  


Students will be “hired” by a fictitious agency as researchers to create a display using information gathered during the learning experience.  If given the time to deeply process the information found at each station, one may be amazed to discover how thoroughly his or her students will grasp the ideas that:

· Conflict was inevitable in the colonies.  

· Different situations demanded different resolution strategies

· People often times use multiple strategies in the same situation

 In a culminating assessment, students will demonstrate their knowledge by writing a letter to the director of the Center for Conflict resolution describing the conflict resolution strategies they see and take a position regarding which strategy is most effective.

Have Fun!
	1.  History Mystery Question

	How did the cultures in early America interact to solve problems?

	2.  Targeted Standards:  (KY Core Content, Program of Studies, Academic Expectations)

	SS-05-2.3.1 

Students will describe various forms of interactions (compromise, cooperation, conflict) that occurred between diverse groups (e.g., Native Americans, European Explorers, English colonists, British Parliament) in the history of the United States.  DOK 2

SS-05-2.3.2

Students will give examples of conflicts between individuals or groups and describe appropriate conflict resolution strategies (e.g., compromise, cooperation, communication).  DOK 2

SS-5-CS-S-3

Students will describe conflicts that occurred among and between diverse groups (e.g., Native Americans and the early Explorers, Native Americans and the Colonists, the British Government and the English Colonists, Native Americans and the U.S. Government) during the settlement of the United States; explain the causes of these conflicts and the outcomes

SS-5-CS-S-4

Students will describe causes of conflicts between individuals and/or groups today and give examples of how to resolve them peacefully



	3.  Critical Vocabulary     (What vocabulary will they need to know?  How will you teach it?)

	resolution strategies                                    conflict                                    cooperation                                                                      compromise                                                communication                        violence

Mayflower Compact                                   gentry                                       middling                                                                          slaves                                                           primary source 

Resources for C.O.D.E. activities can be found @ www.thoughtfulclassroom.com/PDF/port-vocabulary-wb.pdf 

Thoughtful Education ---C.O.D.E. CONNECT, ORGANIZE, DEEP PROCESS, and EXERCISE

Teachers may select any combination of strategies in each category of C.O.D.E.. We have chosen the following activities.

CONNECT:

Word Wall:

Have students construct word strips to add the content vocabulary to the word wall. Teacher may have word strips prepared in advance, circulate them throughout and discuss with students then add them to the word wall.

ORGANIZE:

Prioritizing Vocabulary:

Students will determine which words are and sort them as essential, important, or good to know.

DEEP PROCESS:

Visualizing Vocabulary:

Provide students with blank 3X5 cards, on one side students will create a visual image, sketch, or icon representing the word and on the obverse they will write brief explanations to demonstrate their understanding.

EXERCISE:

Peer Practice:

A reciprocal learning strategy in which students work as peer partners. One student serves as a coach, the other as player. While the player works to define key terms from the unit, the coach provides assistance, feedback, and praise. Students then reverse roles. Students may use the flash cards created for deep processing with this strategy.




	4. The Lesson Hook   (Encountering the Problem)

	Play video “Conflict in the Colonies” (3:48)  (script is at enclosure 1)


	5.  Examining and Interpreting the Clues (Include all clues or sources that students will use to answer the mystery. Include directions for students, amount of time required, resources needed, specific instructions for implementing the lesson, etc.) 

	Before the lesson set up the clues in four groupings as described below.  Display the groupings of clues in various parts of the classroom. The station titled Slaves vs. Masters will require at least one computer for students to view a video clip:

Colonists vs. Colonists 
1. Mayflower Compact 

2. Work or Die Placard  (enclosure 2)

3. Boots Placard (enclosure 3)

4. Types of footwear in the colonies  (enclosure 4)

5. The Signing of the Mayflower Compact in the cabin of the Mayflower – Placard (enclosure 5)

Native Americans vs. Native Americans

1. Photograph of Jamestown Rock Lady (at enclosure 6)

2. Transcript of Interview with the Rock Lady (Placard enclosure 7)

3. Tomahawk – In Trunk (Placard @ enclosure 8)

4. Tomahawk Information (enclosure 9)

Slaves vs. Masters

1. Slave Video DJ2-Day 2-Video 1

2. Portrait of Austin Steward (enclosure 10)

3. Book cover to 22 Years a Slave  (enclosure 11)
4. 2 Excerpts from Steward’s book (enclosure 12)

5. Life onboard a slave ship placard (enclosure 13)

6. Slave ship diagram placard (enclosure 14)

Native Americans vs. Colonists

1. The First Thanksgiving at Plymouth – placard (enclosure 15)

2. Pocahontas Saving CPT. John Smith – Painting and text placard (enclosure 16)

3. Beads – Artifact Trunk

4. Hide – Artifact Trunk

5. Bead Article (enclosure 17)

6. Peace Pipe- Artifact Trunk and Placard (enclosure 23)




	6. Establishing the Hypothesis (Include the instructions for students as well as a graphic organizer for them to use for collecting data.)

	Directions for the lesson: 

(Conflict and conflict resolution strategies should be taught as a precursor to the lesson.)

1. Review the meanings of the words conflict, compromise, cooperation, and violence.

2. Brainstorm times in history where the four words have been used when cultures meet.

3. Pass out Research Collection tool, @ enclosure 18, and explain what is expected from students as they examine the clues.  

· Read through the Scoring Rubric for Research Collection Grid to inform students of what is expected from them as researchers. (at enclosure 19)

4. Assign the students to work in four mixed ability groupings as to facilitate their rotation through the stations.

5. Identify the types of resources that will be found at the four stations the students will be visiting.  (video, paintings, artifacts, illustrations, text, and diagrams)

6. Inform students that they will have 20 minutes at each station to gather evidence in their research collection tool.  The entire rotation will more than likely take two one-hour class periods.

7. Allow students time to view the clues more closely within their groups and complete the graphic organizer after discussing the content of each station with teammates.

8. After 20 minutes students will clean up and rotate to a new station.

Students will discuss the information found in the clues at all of the stations and add additional findings to their research collection tool. 

Students will give evidence to try and convince their group members of which conflict resolution strategy was most effective.  


	7.  Explaining the Hypothesis (What product will students use to explain their hypothesis?  Include the rubrics for assessment of products and student self-reflection.)


	Students will write a letter to the director of the Center for Conflict Resolution in America, prompt is at enclosure 20, describing, from their perspective, how different cultures solved problems in Colonial America and convince your audience to use the strategy you favor in the future. Letters will be written in accordance with the rubric. (at enclosure 21)
Once students are finished with the assessment, they will complete the Student Reflection. (at enclosure 22)


	8.  Resources Used in the Lesson (Include a thorough bibliography of books, articles, websites, etc.)



	Teaching Resources:

· Research Collection Tool

· Rubric for Research

· Rubric for Assessment

· Assessment Guide

· Student Reflection

Clues:

· Placards (Paintings, Diagrams, Text)

· Artifacts (peace pipe, beads, tomahawk, Mayflower Compact)

· Video clips 

Websites:

· The Middle Passage: The Africans of the slave bark "Wildfire"--The slave deck of the bark "Wildfire," brought into Key West on April 30, 1860.  Retrieved April 29. 2009,  

      from http://www.loc.gov/rr/print/list/082_slave.html  

· From Revolution to Reconstruction and what happened afterwards: Instructions for the Virginia Colony. Retrieved April 29. 2009, from http://odur.let.rug.nl/~usa/D/1601-1650/virginia/instru.htm
· USHISTORY.ORGSTORE: Created and hosted by the Independence Hall Association in Philadelphia. Mayflower Compact. Retrieved April 29, from http://store.ushistory.org/showitem.asp?iid=137   

· Modern History Sourcebook: William Bradford: from History of Plymouth Plantation, c. 1650. Treaty with the Indians: Retrieved April 29, from http://www.fordham.edu/halsall/mod/1650bradford.html  

· U.S. History: C2 Jamestown Settlement and the “Starving Time”. Retrieved April 29 from www.ushistory.org/2C.ASP 

· Documenting the American South: Austin steward, 1794-1860. Retrieved April 29, from    http://docsouth.unc.edu/fpn/steward/menu.html
· Mayer, Eric Dr., Native American History: Retrieved April 30. 2009, from http://www.emayzine.com/lectures/furtrade.html 

· Native American Legend of the Lakota Piece Pipe: Retrieved April 29 from,       http://www.american-native-art.com/publication/peace_pipe.shtml   

· Lessons from The Thoughtful Classroom:  Making Students as Important as Standards. Retrieved  April 29t, from www.thoughtfulclassroom.com  

· Tomahawk: Native American Weapons Tomahawk. (2002). Retrieved April 29. 2009,  

             from http://home.comcast.net/~burokerl/tomahawk.htm 
Books:

· Hayes, J. & Bergez, J. (Eds.). 2001. History Alive. Palo Alto: Teachers Curriculum Institute.

· Bernson, M., Howard, T., & Salinas, C. 2008. Harcourt Social Studies. Orlando: Harcourt Inc.  

Videos:

· Discovery Education: 2009. Conflict With English Colonists. Retrieved April 29 from, http://player.discoveryeducation.com/index.cfm?guidAssetId=2602E856-15D9-4965-81A2-EFD6AA6509A0&blnFromSearch=1&productcode=US 




