What are your Rights and what Protects those Rights?
This lesson focuses on “What are your rights and what protects those rights?”  The main idea of the lesson is to allow students to solve the Mystery Question using the clues from the Bill of Rights.  The students will see how the genesis of the Bill of Rights is a deep part of our history, and how the Bill of Rights is an important living document in modern day.  The students will be given opportunities to explore the history of the Bill of Rights.  

The Mystery Lesson begins with a hook.  The moviemaker will flash pictures that represent each of the Ten Bill of Rights.  The pictures have both historical and modern roots.  Students will interpret the meaning of specialized vocabulary words specific to the content.  Students will describe what rights are secure in their lives and how the rights are guaranteed.  Students will participate in a pair-share-group activity ranking the Bill of Rights from the most important to the least important to them as an individual.  Students will delve into the history of the Bill of Rights by playing a game with a matrix.  This matrix is designed to include the historical significance of the Bill of Rights as well as the modern significance of the Bill of Rights.  The students will find clues to answer the question “Is the Bill of Rights Necessary?”  The students will use primary sources from speeches of Alexander Hamilton and James Madison to understand the different perspective of the Founding Fathers upon adding a Bill of Rights to our Constitution.

The assessments and self-reflection will be interactive and self-involved activities constructed to answer the Mystery Question.  “What are your rights and what protects those rights?”
The students will act as detectives by using a variety of primary and secondary sources in electronic and print formats with clues to answer the following mystery question.  “What are your rights and what protects those rights?
The entire lesson is built around a foldable that the student has complete ownership during the lessons.  The foldable will be a working tool that will enable each student to take pride in their work as well as learning the history of each of the Bill of Rights.  When each lesson is completed the foldable will act as each student’s working document with clues that answer the Mystery Question.  The foldable is portable, student friendly, and a voluminous wealth of historical information for the students.

The lesson includes singing, listening, watching, explaining, defending, analyzing, deducting and concluding.  Students have an opportunity to work alone, in pairs, in small and large groups.  Students are actively involved in each and every lesson by completing matrixes, games, debates, reflecting, and assessing activities The primary and secondary sources are very conducive and inviting for students of this age.

In closing, this is a Mystery Lesson that aligns itself with all fifth grade curriculums.  It is filled with engaging clues that will invite children each day to learn the history of their country and appreciate the freedom we enjoy today. 
GRREC’s Teaching American History Grant

 History as Mystery Lesson Plan
Lesson Topic:      What are your Rights and what protects those Rights?
Team Name: ____Dancing With the Constitution______
Teachers’ Names:  Debi, Laureen__________
	1.  History Mystery Question

	What are your Rights and what protects those Rights?




	2.  Targeted Standards:  (KY Core Content, Program of Studies, Academic Expectations)

	Core Content
SS-05-1.3.1:  Students will explain the basic principles of democracy (e.g., justice, equality, responsibility, and freedom) found in significant U. S. historical documents (Declaration of Independence, U. S. Constitution, Bill of Rights) and analyze why they are important to citizens today.  DOK 3
SS-05-1.3.2:  Students will describe specific rights and responsibilities individuals have as citizens of the United States (e.g., voting in national elections) and explain why civic engagement is necessary to preserve a democratic society.  DOK 3

Program of Studies:  Understandings
SS-5-GC-U-3:  Students will understand that the fundamental values and principles (e.g., liberty, justice, individual human dignity) of American democracy are expressed in historical documents (e.g., the Declaration of Independence, the Constitution of the United States, including the Preamble and the Bill of Rights).

SS-5-GC-U-5:  Students will understand that as members of a democratic society, all citizens of the United States have certain rights and responsibilities, including civic participation.

Program of Studies: Skills and Concepts

SS-5-GC-U-3:  Students will analyze information from print and non-print sources (e.g., documents, informational passages/texts, interviews, digital and environmental) to describe fundamental values and principles of American democracy (e.g., liberty, justice) found in the Declaration of Independence and the U. S. Constitution; explain their significance today.

SS- 5- GC-S-4:  Students will investigate the rights and responsibilities of U. S. citizens:

a.  Describe and give examples of specific rights guaranteed to all U. S. citizens in the Bill of Rights (e.g., freedom of religion, freedom of speech, freedom of press) and explain why they are important today

b. Describe some of the responsibilities U. S. citizens have in order for democratic governments to function effectively (e.g. voting, community service, paying taxes( and find examples of civic participation in current events/news (e.g., television, radio, articles, Internet)
Academic Expectations

2.14     Students understand the democratic principles of justice, equality, responsibility, and  

            freedom and apply them to real-life situations.

2.15     Students scan accurately describe various forms of government and analyze issues that 

            relate to the rights and responsibilities of citizens in a democracy.

Big Idea:  Government and Civics

The study of government and civics allows students to understand the nature of government and the unique characteristics of American democracy, including its fundamental principles, structure, and the role of citizens.  Understanding the historical development of the structures of power, authority and governance and their evolving functions in contemporary U. S. society and other parts of the world is essential for developing civic competence.  An understanding of civic ideals and practices of citizenship is critical to full participation in society and is a central purpose of the social studies. 


	3.  Critical Vocabulary     (What vocabulary will they need to know?  How will you teach it?)


	Vocabulary
Rights
Citizen

Freedom

Amendment

Democracy

Government

Constitution
Using a 7-Flag Flip Table (see directions for foldable), Students will demonstrate understanding of each vocabulary word by:

·  Using their social studies glossary, write the definition of each word under the appropriate flap.
· Draw an illustration / visual representation of the word
· Write a metaphor for each word


	4. The Lesson Hook   (Encountering the Problem) 

	Movie Maker – What are your rights and what protects those rights?
· Movie Maker with pictures to represent each of the 10 Bill of Rights with posing questions

- What protects your right to worship?  What protects your right to pray

- What protects your right to read ALL the news?
- What protects your right to free speech?

- What protects your right to peacefully assembly?

- What protects your right to petition the government to change?

- What protects your right to own a firearm?

- What protects your right to a speedy trial?

- What protects you from cruel and unusually punishment?

- What protects you from having soldiers live in your home?

- What protects your home from being searched without a warrant?

- What protects state rights?

Etc.
What are your rights and what protects those rights?


	5.  Examining and Interpreting the Clues (Include all clues or sources that students will use to answer the mystery. Include directions for students, amount of time required, resources needed, specific instructions for implementing the lesson, etc.) 

	Objective:  Describe and give examples of specific rights guaranteed to all U. S. citizens in the Bill of Rights (e.g., freedom of religion, freedom of speech, freedom of press) and explain why they are important today.  SS- 5- GC-S-4
Essential Questions:  What are your rights and how are those rights protected?  

Time:  This project will take approximately six class sessions of 45 minutes each.
Teacher will need to make some items prior to the beginning of the project.  See “Make Ahead.” Materials:
· 1 poster board per student to make a Top Pocket Foldable (see attached - Dinah Zike Academy www.dzacademy.com)
· 1 Students’ Bill of Rights Packet (attached) per student (Lesson 1, 2, 3, 4, 5)
· Lesson 1:  What Protects You From the Government?

· Vocabulary 7-Flap Flip Table 
· Lesson 2:  What Right is the Most Important?  
· Bill of Rights/Individual Rights (cut these apart, cut off the amendment number and place in a snack baggie) (Virginia Standards of Learning http://ushistory.pwnet.org/links/foldables.php) 
· Lesson 3:  What Caused the Framers to include a Bill of Rights?

·  From History Alive:  “The First Amendment” page 153; “The Second Amendment” page 204; “The Fourth Amendment” page 205; “The Fifth Amendment” page 206; “The Sixth Amendment” page 207;
· Origin of the Second Amendment http://www.worldpolicy.org/projects/globalrights/usa/2ndamend.html
· What are the origins of the Eight Amendment? The Critical Thinking Co. 

                                        www.CriticalThinking.com
· Eight Amendment http://civilliberty.about.com
· 10th Amendment:  History and Purpose / Tenth Amendment Centerhttp://www.tenthamendmentcenter.com/2009*/02/24/10th-amendment-history-and-purpose/
· Reading for Meaning:  “Life Without Rights for the Accused”  (The Bill of Rights Institute)
· Declaration of Independence
· Intolerable Acts

· Court Case Scenarios
· Lesson 4:  Is the Bill of Rights necessary?

· Mr. Madison Pop Up
· Mr. Hamilton Pop Up
· Student Pop Up
· Madison and Hamilton Pictures
· Madison and Hamilton Readings
· Madison & Hamilton Farcebook Posters

· Lesson 5:  Self Reflection and Assessment

· SPuGS – Self, Pair, Group, Summary

· Self Reflection

· Written Assessment

· Open Response
· Scissors, glue, crayons, markers, stapler

· Glossary and/or dictionaries

Make Ahead
· Print out one Students’ Bill of Rights Packet (attached) per student

· Top Pocket Foldable – Lesson 1

· Bill of Rights/Individual Rights (cut apart, cut off amendment number and place in a snack baggie) – Lesson 2

· Historical Packet on 4 x 5 cards for Matrix Activity – Lesson 3
Daily Activities:

Singing!  Daily have the students sing “The Bill of Rights Rag”  Tunes That Teach American History by Ken Sheldon ISBN:  0-439-38521-0
Lesson 1:  What are your rights and how are those rights protected?  

Reading Objective:  Students will interpret the meaning of specialized vocabulary (words and terms specific to understanding the content).  RD-05-2.0.4

Social Studies Objective:  Students will describe and give examples of specific rights guaranteed to all U. S. citizens in the Bill of Rights (e.g., freedom of religion, freedom of speech, freedom of press) and explain why they are important today.  SS- 5- GC-S-4

Essential Questions:  What are your rights and how are those rights protected?  
Approximate Time:  1 class session of 45 minutes
Materials:
· Lesson One:  Vocabulary lesson – See attached student packet

Activities:
1. Hook – Movie Maker

2. Activate Prior Knowledge 

Pose the Question:  What Things in Your Life Belong to You – No Matter What?
· Have students make a list of everything they want to keep secure in their lives (think – write – pair - share)

· Record student responses (more than likely some of these will be rights in the Bill of Rights)
· Focus on the responses that are related to the Bill of Rights – Ask students: What guarantees you that these ‘rights’ won’t be taken away from you?
3. Introduction of the Project

· Provide each student with a Top Pocket Foldable (see attached - Dinah Zike Academy www.dzacademy.com)   You could have each student make his/her own, but we suggest having them premade for the students.

· Explain that they will be completing a project to answer the question, “What are your rights and what protects those rights?”
4. Direct Teaching – Vocabulary

· Inform students that there are some words that are important to define.
· Foldable activity – 
· Using the 7-Flap Flip Table, have students write the following words on the outside of the flaps: (inform students to write large enough to be seen, but not so large as to cover the entire flap as they will be illustrating the words later)
1.  Rights

2. Citizen

3. Freedom

4. Amendment

5. Democracy

6. Government

7. U.S. Constitution

· Using a glossary, have students look up and record the meaning of the vocabulary words.  Record definition on the inside of the flap.

· Discuss vocabulary words and give appropriate examples.

· Explain that later the students will be illustrating each vocabulary word and writing a metaphor for each word.

**Glue Vocabulary Flap-Flip Table on page 5 of Top Pocket Foldable**
Assessments:  
· Teacher Observation of student conversation over vocabulary words 
· Vocabulary 7-Flap Flip Table
Homework:  Have students begin to decorate the cover of their Top Pocket Foldable to represent the Bill of Rights
Lesson 2:  What Rights Are the Most Important?
Social Studies Objective:  Students will identify historical documents, selected readings and speeches and explain their historical significance. SS-05-5.2.1   DOK 3
Essential Question:  What Rights Are the Most Important?
Approximate Time:  1 class session of 45 minutes
Materials:  
· Lesson 2 Bill of Rights – See attached Student Packet
Activities

1. Review Lesson One
· What are your rights and what protects those rights?

· Vocabulary

2. Instruct students to take out the Bill of Rights / Individual Rights from their packet.  (Have these cut apart and placed in a snack size baggie).
3. Individually – Working independently, have students prioritize the Amendments from most important to least important. 
4. Pair – Repeat above activity with a partner.  This will allow the students to become familiar with the amendments and also work on the skill of compromise as they work together to prioritize the Amendments.
5. Group – Repeat above activity with a small group to further expose the students with the Amendments and generate conversation about the Amendments.
6. Direct Teach – Whole Group: 
Teacher Background Information:  During the debates on the adoption of the Constitution, its opponents repeatedly charged that the Constitution as drafted would open the way to tyranny by the central government. Fresh in their minds was the memory of the British violation of civil rights before and during the Revolution. They demanded a "bill of rights" that would spell out the immunities of individual citizens. Several state conventions in their formal ratification of the Constitution asked for such amendments; others ratified the Constitution with the understanding that the amendments would be offered. 

On September 25, 1789, the First Congress of the United States therefore proposed to the state legislatures 12 amendments to the Constitution that met arguments most frequently advanced against it. The first two proposed amendments, which concerned the number of constituents for each Representative and the compensation of Congressmen, were not ratified. Articles 3 to 12, however, ratified by three-fourths of the state legislatures, constitute the first 10 amendments of the Constitution, known as the Bill of Rights.  http://www.archives.gov/exhibits/charters/bill_of_rights.html
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· Explain that ALL the amendments are important.  Give the correct order. 
**Have students make a ten flap fold graphic organizer and glue the amendments on page 4 of the Top Pocket Foldable.  (Large middle section of the FOLDABLE)**
· Have students illustrate and/or list an example of each right on the inside of the flap that corresponds with each amendment.
7. Vocabulary (student reflection)
· Review vocabulary words
· Based on today’s lesson, have students reflect on each word and illustrate around each word.  
· Share illustrations 
Assessments:  

· Teacher Observation of students’ conversations while prioritizing of amendments.
· Bill of Rights Illustrations / Examples
· Vocabulary Word Illustrations
Homework:  Have students continue to decorate the cover of their Top Pocket Foldable to represent the Bill of Rights

Lesson 3:  What caused the Framers to Include a Bill of Rights?
Social Studies Objective:  Students will describe significant historical events in each of the broad historical periods and eras in U.S. history and explain cause and effect relationships. SS-05-5.2.4   DOK 3
Reading Objective:  Students will connect information from a passage to students’ lives (text-to-self), real world issues (text-to-world) or other texts.

Essential Question:  What caused the Framers to Include a Bill of Rights?
Approximate Time:  2 class session of 45 minutes each
Materials:  Lesson 3 Historical Packet 
Note:  Since this project is intended to be completed after studying the Revolutionary War, students should be familiar with the Intolerable Acts and The Declaration of Independence.  This lesson is to reinforce the connection between those documents and events and the reasons the people wanted to include a Bill of Rights in the Constitution.
Make Ahead:  We found it beneficial to make the individual student matrix in their Top Pocket Foldable on pages 1, 2, 6, 7.  See attached picture
Lesson 3 Part A: approximately 45 minutes
Activities:  

1. Review Vocabulary Words and the Rights contained in the Bill of Rights

Whole Group History Lesson – 

2.  Have two classroom matrixes (see completed chart below) placed in two places in the classroom.  Chart paper works well.
Amendment

History – 

Why did the Framers include this amendment?

Living History – 

Examples of this amendment throughout the years.

1
The king forced people to belong to his church.  British officials had closed down newspaper and smashed printing presses.  Colonists had been arrested for criticizing British law.
Abington School District v. Schempp

Edwards v. South Carolina

Village of Skokie v. National Socialist Party

NAACP v. Button

Hazelwood School District v. Kuhlmeier

Texas v. Johnson

Stone v. Graham

Rex v. Zenger

2
Americans in 1789 wanted to be able to protect themselves
United States v. Cruikshank

3
The king required the colonists to furnish room, supplies, and food to British troops
4
British Officials could search colonists’ homes or shops for any reason at any time of day
Knowles v. Iowa

Board of Education of Pottawatomie County v. Earls

Georgia v. Randolph

Groh v. Ramirez
5
The British courts in the colonies did not always follow the laws toward the colonists
Duncan v. Louisiana

Miranda v. Arizona
6
The king was depriving the colonists of the benefits of a trial by jury.
Gideon v. Wainwright

Powell v. Alabama
7
Gives rights to a jury trial in civil lawsuits
8
British were giving punishment and excessive fines
Rumsfeld v. Padilla

Kent v. Dulles

9
Colonists wanted to make sure that rights not specificity listed in the Bill of Rights would be protected
Owsso Independent School District v. Falvo

10
Grants powers not in the Constitution to the states
South Dakota v. Dole

Washington v. Glucksberg

Jigsaw:

Divide class into two teams.  Within in each team, divide the students into nine small groups.  As a whole group, model Amendment #1.  Model how to read to answer the question, “Why did the Framers include this amendment?”  After reading, model how to summarize information.  Provide a summary card for each team to place on their matrix.  Have the students copy the summary in their foldable.

Working within their small group, assign each group an amendment to research and summarize. Allow approximately 15 minutes for groups to read and summarize.  Bring the class back together and have each team state their summary for each amendment.  Post the summary card on the matrix and have students copy the summary in their foldable.

Pair Reading:

3. Model first amendment
1st Amendment history

· Hand out:  History Packet   Reading excerpt “The First Amendment” page 153 from History Alive; English Bill of Rights; Virginia Declaration of Rights, Declaration of Independence; Origin of the Second Amendment (http://www.worldpolicy.org/projects/golbalrights/usa/2ndamend.html), Intolerable or Coercive Acts
· Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.
· Discuss together

· Model note taking skills by summarizing why the Framers included this amendment.  “The king forced people to belong to his church.  British officials had closed down newspaper and smashed printing presses.  Colonists had been arrested for criticizing British law.”
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.
Assign small groups (Jigsaw) to research and summarize
2nd Amendment History
· Read “Origin of the Second Amendment” and 15.4 The Second Amendment page 204.
· Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.

· Discuss together

· Model note taking skills by summarizing why the Framers included this amendment.  “Americans in 1789 wanted to be able to protect themselves.”
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

3rd Amendment History

· Have students buddy  read page 62, 1st sentence of the Declaration of Independence and the Intolerable/ Coercive Acts
· Discuss together
· Model note taking skills by summarizing why the Framers included this amendment.  “The king required the colonists to furnish room, supplies, and food to British troops.”

· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

4th Amendment

· Read “15.5 The Fourth Amendment page 205.
· Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.

· Discuss together

· Model note taking skills by summarizing why the Framers included this amendment.  “British Officials could search colonists’ homes or shops for any reason at any time of day.”
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

5th Amendment

· Read “15.6 The Fifth Amendment page 156 and Declaration of Independence (page 61; paragraph 1)

·  Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.
· Discuss together

· Model note taking skills by summarizing why the Framers included this amendment.  “The British courts in the colonies did not always follow the laws toward the colonists.  
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

6th  & 7th Amendments

· Read “15.7 The Sixth Amendment page 157; Intolerable Acts – Administration of Justice Act.  Declaration of Independence (page 62; paragraph 1); Virginia Bill of Rights #8.
·  Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.
· Discuss together

· Model note taking skills by summarizing why the Framers included these amendments.  
Amendment 6:  “The king was depriving the colonists of the benefits of a trial by jury.”
Amendment 7:  “Gives rights to a jury trial in civil lawsuits.”
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

8th Amendment

· Read:  What are the Origins of the Eight Amendment?  The Eight Amendment.
· Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.

· Discuss together

· Model note taking skills by summarizing why the Framers included this amendment.  “The British were giving punishment and excessive fines.”  
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

9th Amendment

· Read:  Declaration of Independence (page 60; paragraph 1 - 2)

·  Have students buddy read.  Have them look for examples of why the Framers thought it was necessary to include this amendment in the Bill of Rights.
· READ to students:  “In 1787, James Wilson stated:  “everything that is not given is reserved.”  Discuss what that means.
· Model note taking skills by summarizing why the Framers included this amendment.   “Colonists wanted to make sure that rights not specificity listed in the Bill of Rights would be protected.”
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.

10th Amendment

· READ to students:  The Tenth Amendment limits the power of the national government.  It states that the government has only those powers that are listed in the Constitution.  All other powers belong to the states or to the people.
· Model note taking skills by summarizing why the Framers included this amendment. “Grants powers not in the Constitution to the states.”   
· Display summary card to the students and have them copy it in their Top Pocket 

Foldable.  Place summary cards on each matrix.
Lesson 3 Part B:  approximately 45 minutes
Group Work:
4. Divide the class into two groups.
5. Provide each group with Supreme Court Cases  (22 cases)
* Teacher note:  There are not any cases for amendment 3 and 7.
6. Have the groups take out the Supreme Court Cases and working together, have them place them beside the Amendment that aligns with that Court Case on the classroom matrix.
7. As a whole group, discuss student choices.  Have students justify why they placed the court case with under a particular amendment.  Allow groups to move their cards if they are persuaded through class discussion.
Whole Group Discussion:
8. Using their Top Pocket Foldable, have students copy the court case that matches the amendment and write a brief summary and/or draw a picture for each court case.

Game:

9. Working with their groups, inform the students that you’ll read a scenario and then pick a student to suggest what amendment it aligns with.  However, you will allow them to confer with their group and check their matrix before you call on a random student.  

· Using Teacher Scenarios below - read a case.  Allow students to discuss and check their matrix before randomly calling on a student.
Rules of the Game:

· Tell students they will play a game using the matrices they have created.  

· Student must answer your questions about the Bill of Rights.
· After you have presented the scenario, both teams will have one minute to huddle in front of their matrix and discuss possible answers.

· After one minute, teams must be ready to answer the scenario.  They you will randomly ask one student to answer the scenario for his/her team.

· If the student answers correctly, the team earns a point.  You will ask the next scenario to the opposing team.

· If a student answers incorrectly, a randomly selected member of the opposing team will be allowed to answer the scenario. If that student answers correctly, that team earns a point and is asked the next scenario.

· If no one answers the scenario correctly, you will reveal the correct answer, and neither team receives a point.  
Conduct the Game:  
1.  Gennie, an eighteen year old college student, is arrested for stealing a classmate’s designer sweater and selling it on eBay.  When Gennie appears before the judge, she asks for a lawyer to help defend her.  The judge tells Gennie that if she is smart enough to be in college, she knows enough to defend herself.  Besides, she is not charged with a felony, so the stakes are not very high.  
2. Susette bought a house and spent years restoring it.  She loves her home.  One day, she gets a notice that the local government is going to take her property in order to turn her land over to a private company.  The local government says it can take Susette’s home because the new jobs and tax revenue created by the company will benefit the public.  

3. Carolyn is arrested for shoplifting a candy bar from a grocery store.  At trial, she is found guilty.  The judge decides that the right punishment is to cut off Carolyn’s hands so she will not be able to shoplift again. 
4. Congress wants to find ways to cut costs because of the soaring budget deficit.  Congress passes a law to require American citizens to house US soldiers in their homes during peacetime.

5. Brett’s science teacher asks the class to exchange papers to correct last night’s homework.  Brett refuses to let anyone except the teacher see his homework paper, and is sent to the principal.

6. Concerned about rising crime, lawmakers for the District of Columbia bans all handguns in the city, and requires that shot-guns be kept unloaded and/or disassembled.

7.  Thirteen year old Marianne is a freshman in high school.  She is an honor student and wants o sing in the choir.  When she arrives at choir practice, the teacher tells her she must take a drug test if she wants to participate in any extra-curricular activities.  Marianne refuses and is kicked out of the choir.  
8. A man suspected of a violent crime is brought into the police station.  The alleged victim picks him out of lineup as the man who attacked her.  Police inform him that he has the right to refuse to answer questions, but they do not offer to let him speak to a lawyer. After being questioned for two hours, the man admits the crime.  

9. Elizabeth is a twelve year old.  Her parents are very religious, but she is not.  Once a week, Elizabeth’s parents make her come with them to their place of worship.  Elizabeth always says she does not want to go, but her parents make her come with them anyway.

10. Members of Congress are unhappy with students’ standardized test scores.  They pass a federal law that abolishes local schools boards and requires a national, standardized curriculum.

11. Imagine that an army base has run out of housing for its soldiers. The people in charge of the base come up with the idea that the soldiers who don’t have a place to sleep on the army base should stay in the houses of civilians who live near the base. Which amendment in the Bill of Rights might clarify the rights of the homeowners nearby? 
12. All of Ms. Chakravaty’s neighbors are Baptist. She is Hindu. Which amendment protects her right to practice Hinduism even if everyone she knows is not Hindu? 
13. Mr. Jones is on trial for crashing his car into the front porch of Mr. Smith’s house. Mr. Jones would like a jury to try the case, but Mr. Smith wants it tried only by a judge. Which amendment might help to determine if it will be a trial by only a judge or a trial by jury? 
14. Ms. Svenson is arrested for stealing a box of pencils from the corner store. The judge sets her bail at $1 million. Ms. Svenson says that the bail is too high for the crime with which she is charged. To which amendment should Ms. Svenson turn? 
15. A police officer is convinced that Mr. Cain has been stealing from the music store downtown and that the musical instruments are in his house. He has not gotten a warrant (a written permission) from a judge saying that he can search Mr. Cain’s house, but he is sure Mr. Cain is guilty, so he searches the house anyway. Which amendment is designed to prevent this situation from happening? 
16. Ms. O’Donnell writes an article for the local paper criticizing the mayor of her town. The mayor doesn’t like it, but Ms. O’Donnell- and her article- are protected by which amendment? 
17. Mr. Johnson was arrested for a crime but the jury acquitted him (found him not guilty). The prosecutor wants to do the trial again because he doesn’t like the verdict. Which amendment prevents the prosecutor from taking Mr. Johnson to court again for the same crime after he has already been acquitted? 
18.  Ms. Chen is arrested by a police officer who is looking for a woman fitting her description. Ms. Chen asks why she is being held at the jail, but no one will tell her. Which amendment guarantees that she must be told with what crime she is being charged? 
19. Mr. Hamidi is collecting signatures for a petition against the city building a highway through the park in his neighborhood. The councilman for his district tells him to stop. Which amendment protects Mr. Hamidi’s right to create a petition to ask the local government to not destroy the park? 
Independent Work:
Reading for Meaning – “Life Without Rights for the Accused” 

· Have students take out the Handout entitled:  “Life Without Rights for the Accused” by The Bill of Rights Institute

· Using a highlighter, have students silently read and highlight situations where Johnny Q. Public’s Rights are being violated.

· Have students reread the story and using a pencil, write which amendment is being violated in the margin of the story.
Vocabulary:  Have students create a simile for each vocabulary word introduced in lesson one.  Record simile on their foldable.
Assessments:
· Teacher Observation of student participation in construction of group matrixes

· Individual student matrix

· Vocabulary simile
Homework:  Have students continue to decorate the cover of their Top Pocket Foldable to represent the Bill of Rights

Lesson 4: Is the Bill of Rights Necessary?
Social Studies Objective:  Students will use a variety of primary and secondary sources to describe significant events in the history of the U.S. and interpret different perspectives. SS-05-5.1.1  DOK 3
Reading Objective:  Students will make inferences or draw conclusions based on what is read.  RD-05-2.0.7  DOK 3

Essential Question:  Is the Bill of Rights Necessary?

· What do you think about the Bill of Rights?
· Mr. Madison

· Mr. Hamilton

· Student
Materials:  Lesson 4:  Is the Bill of Right Necessary?  See attached Student Packet
Teacher Background Information:  James Madison is considered by many to be the father of the Constitution, and not without good reason. What is perhaps less well known is his role in the Bill of Rights, too.

During the Convention, the delegates were mostly set against the inclusion of a bill of rights in the new Constitution, defeating efforts by George Mason and Elbridge Gerry to consider one. Madison himself was reticent, saying in a letter to Thomas Jefferson, saying "[I have] always been in favor of a bill of rights... At the same time I have never thought the omission a material defect, nor been anxious to supply it even by subsequent amendment."

The drive for a bill of rights in the federal Constitution was strong, however, and one of the main points of the Anti-Federalists. Five of the states that ratified the Constitution included a list of amendments they wished to see; along with notes from rejecting states and from legislatures of states after they ratified a total of 210 amendments, with almost 100 of them being unduplicated.

Madison, himself, in his election campaign against James Monroe for the new U.S. House, vowed to fight for a bill of rights. He informed the Congress on May 4, 1789, that he intended to introduce the topic formally on May 25; but on May 4, the Congress was embroiled in a lengthy debate on import duties, and when May 25 rolled around, the debate continued. He rose again on June 8 to introduce the subject, but he was blocked, with other members noting that the Congress had more pressing matters to attend to. Stifled, Madison rose again to say why he thought the time was right for the introduction of his list of amendments - and then presented them to the Congress anyway.
Eventually, Madison, and those on his side, won the debate to create a Bill of Rights, with several of Madison's concepts, if not his exact wording, appearing in the twelve articles of amendment that were sent to the states.  http://www.usconstitution.net/madisonbor.html
Alexander Hamilton:  The idea of adding a bill of rights to the Constitution was originally controversial. Alexander Hamilton, in Federalist No. 84, argued against a "Bill of Rights," asserting that ratification of the Constitution did not mean the American people were surrendering their rights, and therefore that protections were unnecessary: "Here, in strictness, the people surrender nothing, and as they retain everything, they have no need of particular reservations." Critics pointed out that earlier political documents had protected specific rights, but Hamilton argued that the Constitution was inherently different:

Bills of rights are in their origin, stipulations between kings and their subjects, abridgments of prerogative in favor of privilege, reservations of rights not surrendered to the prince. Such was "Magna Charta", obtained by the Barons, swords in hand, from King John.[8]
Finally, Hamilton expressed the fear that protecting specific rights might imply that any unmentioned rights would not be protected:

I go further, and affirm that bills of rights, in the sense and in the extent in which they are contended for, are not only unnecessary in the proposed constitution, but would even be dangerous. They would contain various exceptions to powers which are not granted; and on this very account, would afford a colorable pretext to claim more than were granted. For why declare that things shall not be done which there is no power to do?[9]
Essentially, Hamilton and other Federalists believed in the British system of common law which did not define or quantify natural rights. They believed that adding a Bill of Rights to the Constitution would limit their rights to those listed in the Constitution. This is the primary reason the Ninth Amendment was included.   http://en.wikipedia.org/wiki/United_States_Bill_of_Rights
Activities:
1.  Review previous lessons and vocabulary words.  Go over student metaphors for each word.

2. Explain to students that not everyone at the Constitutional Convention thought it necessary to include a Bill of Rights.  Explain that they are going to read about two men, James Madison and Alexander Hamilton, who had very different views.

3. Have students take out Madison and Hamilton pop-ups.  Ask students to read the quotes on the pop-ups.  Explain that one pop-up belongs to Madison and the other to Hamilton.  After reading quotes from Madison and Hamilton, the students will have to infer and draw a conclusion on which pop-up belongs to which man.  

4. Provide students with Madison and Hamilton readings and Farcebook Posters.  
· Alexander Hamilton, Federalist, no. 84

· James Madison, Federalist, no. 51

Allow students to read independently first and draw a conclusion.  Then allow the students to work in pairs and/or groups to discuss their thoughts.  
5. After students have decided which quotes belong to which man, have them:

· Label the Pop Up

· Cut out the face picture and glue to the correct Pop Up

· In the large rectangle on the bottom of the Pop Up, have students write a summary of Madison’s perspective and Hamilton’s perspective.

· Have students take out the blank Pop Up.  Instruct them that this is their position on the Bill of Rights.  Pose the question:  “Is the Bill of Rights Necessary?  Justify your answer.”  Have students complete the Pop Up from their individual perspective.
6.  Glue Hamilton and Madison pop-ups on page 3 and individual pop-up on page 5 of Top Pocket Foldable. (underneath the vocabulary words – see attached picture)

Assessment:

· Pop Up Summaries of Madison and Hamilton

· Individual Student Perspective

Homework:  Have students continue to decorate the cover of their Top Pocket Foldable to represent the Bill of Rights

Lesson 5:  What are your rights and what protects those rights? Assessments
Objective: Students will explain the basic principles of democracy (e.g., justice, equality, responsibility, and freedom) found in significant U. S. historical documents (Declaration of Independence, U. S. Constitution, Bill of Rights) and analyze why they are important to citizens today.  SS-05-1.3.1:  DOK 3

Activities: Assessments
1.  Have students share their completed Top Pocket Foldable with the class/group
2. Provide students with Self Reflection
· Provide students with a SPuGS handout or have them draw one on a piece of paper.

· Give students one minute to record anything they remember about the Bill of Rights.

· Allow them to pair up with a partner and repeat the activity

· Allow the partners to join another set of partners to repeat the activity

· Give the students three minutes to write a summary of everything they know about the Bill of Rights.

3. Self Reflection.

· Have students complete the Self Reflection that is glued on the back of the Top Pocket foldable.

· Discuss strengths and weaknesses they noticed in their self reflection.
4. Give Written Assessment and Bill of Rights Open Response Assessment

Cumulating Activity

1.  Show Future Freight:  http://www.youtube.com/watch?v=LtGAX4MOtkc&feature=related
2. Discuss how life might be different without the Bill of Rights


	6. Establishing the Hypothesis (Include the instructions for students as well as a graphic organizer for them to use for collecting data.)

	Essential Question:  What are your rights and how are those rights protected?  
After being presented with the essential question, students will formulate a hypothesis.  Throughout the lessons, students will display their evidence on a Top Pocket Foldable to collect, organize, and store their findings.  
What are your rights and how are those rights protected?  
· Using a 7-Flap Flip Table the students will interpret the meaning of specialized vocabulary (words and terms specific to understanding the content) to be included on their individual Top Pocket Foldable
What Rights Are the Most Important?

· Working with a primary source – The Bill of Rights – students will prioritize the amendments and become familiar with the U. S. Bill of Rights.  Graphic Organizer:  Layered-Look Book to be included on their individual Top Pocket Foldable
What caused the Framers to Include a Bill of Rights?
· Students will explain cause and effect relationships between the causes of the Revolution and the Bill of Rights by connecting information from a passage to real world issues through a group Matrix and an individual matrix to be included on their individual Top Pocket Foldable
Is the Bill of Rights Necessary?
· Working with primary and secondary sources, students will interpret different perspectives and make inferences based on what is read by displaying their knowledge on Pop Ups to be included on their individual Top Pocket Foldable.
See daily lessons for student directions.
 


	7.  Explaining the Hypothesis (What product will students use to explain their hypothesis?  Include the rubrics for assessment of products and student self-reflection.)


	· Students will use their graphic organizer (Top Pocket Foldable – see #6: Establishing the Hypothesis) to explain their hypothesis.
· See Attached Products and Assessments:

· Vocabulary

· Prioritizing The Amendments

· Past and Present Matrix

· Reading for Meaning 

· Mr. Madison, Mr. Hamilton, and Myself

· Illustrating the Cover
· SPuGS

· Self-Reflection

· Written Assessment with Answer Key

· Open Response with Rubric




	8.  Resources Used in the Lesson (Include a thorough bibliography of books, articles, websites, etc.)



	Materials:

· 1 poster board per student to make a Top Pocket Foldable (see attached - Dinah Zike Academy www.dzacademy.com)

· 4 x 6 Index Cards

· 1 Students’ Bill of Rights Packet per student (attached)
· 7-Flap Flip Table

· Bill of Rights/Individual Rights (cut these apart and place in a snack baggie) (Virginia Standards of Learning http://ushistory.pwnet.org/links/foldables.php)  

· Reading for Meaning:  “Life Without Rights for the Accused”  (The Bill of Rights Institute)

· Declaration of Independence

· Intolerable Acts 

· Court Case Scenarios

· Mr. Madison Pop Up

· Mr. Hamilton Pop Up

· Student Pop Up

· Madison and Hamilton Pictures

· Madison and Hamilton Readings
· Scissors, glue, crayons, markers, stapler

· Glossary and/or dictionaries

Books:

Barnekow, Daniel J.  3-D Graphic Organizers; (2008) Scholastic ISBN-13:978-0-545-00520-3 
“Life Without Rights for the Accused”  The Bill of Rights Institute www.billofrightinstitude.org
ISBN: 978-1-932785-31-9
History Alive: America’s Past
(2001) Edition 1

Teacher’s Curriculum Institute 1170 East Meadow Drive, Palo Alto, CA  94303

page 153, 204, 205, 206, 207, 
Websites:
The Bill of Rights:  Bob Houghton; Indio Middle School; Desert Sands Unified School District, 2000 http://score.rims.k12.ca.us/score_lessons/bill_of_rights/index.htm
The Charters of Freedom Website
http://www.archives.gov/exhibits/charters/bill_of_rights.html
Dinah Zike Academy 
www.dzacademy.com
Educational Endowment for the Humanities Websites; 

http://edsitement.neh.gov/LaunchPad/Launch-JuneFeature6-12.html
http://edsitement.neh.gov/LaunchPad/Launch-JuneFeature6-12.html
The Eight Amendment:  By Tom Head, About.com  http://civilliberty.about.com/od/lawenforcementterrorism/p/8th_amendment.htm
Origin of the Second Amendment 

http://www.worldpolicy.org/projects/globalrights/usa/2ndamend.html
Virginia Department of Education United States History Website  http://ushistory.pwnet.org/links/foldables/php
U-Tube:  Future Freight
http://www.youtube.com/watch?v=LtGAX4MOtkc&feature=related
U.S. Constitution Online Website
http://www.usconstitution.net/madisonbor.html
What are the origins of the Eight Amendment? The Critical Thinking Co. 

 www.CriticalThinking.com
10th Amendment:  History and Purpose / Tenth Amendment Center

http://www.tenthamendmentcenter.com/2009*/02/24/10th-amendment-history-and-purpose/
Music
“The Bill of Rights Rag”  Tunes That Teach American History by Ken Sheldon ISBN:  0-439-38521-0



Examples of a Completed Top Pocket Foldable
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Have students decorate the front cover to represent the Bill of Rights
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Lesson 1 – What Protects You From the Government?  - Vocabulary – page 5
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Lesson 2 – Which Rights are the Most Important? Page 4
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Lesson 3 – What Caused the Framers to include a Bill of Rights? Pages 1, 2, 6, 7

[image: image6.jpg]&

g




\[image: image7.jpg]‘ Llc1[| REL CEUE & 1(5 \ WS (¢ s

e Lizens Loaia





Lesson 4 – Is the Bill of Rights Necessary? Pages 3, 5
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Lesson 5 – Self Reflection (on the back)
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Lesson One - Vocabulary
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Lesson 2 – What Rights are the Most Important?
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Lesson 4 – Is a Bill of Rights Necessary?  Madison, Hamilton, and Self perspective pop ups

Alexander Hamilton, Federalist, no. 84, 575—81       28 May 1788[image: image12.png]



It has been several times truly remarked, that bills of rights are in their origin, stipulations between kings and their subjects, abridgments of prerogative in favor of privilege, reservations of rights not surrendered to the prince. Such was Magna Charta, obtained by the Barons, sword in hand, from king John. Such were the subsequent confirmations of that charter by subsequent princes. Such was the petition of right assented to by Charles the First, in the beginning of his reign. Such also was the declaration of right presented by the lords and commons to the prince of Orange in 1688, and afterwards thrown into the form of an act of parliament, called the bill of rights. It is evident, therefore, that according to their primitive signification, they have no application to constitutions professedly founded upon the power of the people, and executed by their immediate representatives and servants. Here, in strictness, the people surrender nothing, and as they retain everything, they have no need of particular reservations. "We the people of the United States, to secure the blessings of liberty to ourselves and our posterity, do ordain and establish this constitution for the United States of America." Here is a better recognition of popular rights than volumes of those aphorisms which make the principal figure in several of our state bills of rights, and which would sound much better in a treatise of ethics than in a constitution of government.
I go further, and affirm that bills of rights, in the sense and in the extent in which they are contended for, are not only unnecessary in the proposed constitution, but would even be dangerous. They would contain various exceptions to powers which are not granted; and on this very account, would afford a colourable pretext to claim more than were granted. For why declare that things shall not be done which there is no power to do? Why for instance, should it be said, that the liberty of the press shall not be restrained, when no power is given by which restrictions may be imposed? I will not contend that such a provision would confer a regulating power; but it is evident that it would furnish, to men disposed to usurp, a plausible pretence for claiming that power. They might urge with a semblance of reason, that the constitution ought not to be charged with the absurdity of providing against the abuse of an authority, which was not given, and that the provision against restraining the liberty of the press afforded a clear implication, that a power to prescribe proper regulations concerning it, was intended to be vested in the national government. This may serve as a specimen of the numerous handles which would be given to the doctrine of constructive powers, by the indulgence of an injudicious zeal for bills of rights.
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Lesson 4 – Is a Bill of Rights Necessary?  

James Madison,

Federalist, no. 51; 
The Annals of Congress, House of Representatives, First Congress, 1st Session
Federalist 51:
It may be a reflection on human nature, that such devices 
should be necessary to control the abuses of government. But what is 
government itself, but the greatest of all reflections on human nature? 
If men were angels, no government would be necessary. If angels were to 
govern men, neither external nor internal controls on government would 
be necessary."

Tyranny of the majority:
"It is of great importance in a republic not only to guard the society 
against the oppression of its rulers, but to guard one part of the 
society against the injustice of the other part. Different interests 
necessarily exist in different classes of citizens. If a majority be 
united by a common interest, the rights of the minority will be 
insecure. There are but two methods of providing against this evil: the 
one by creating a will in the community independent of the majority -- 
that is, of the society itself; the other, by comprehending in the 
society so many separate descriptions of citizens as will render an 
unjust combination of a majority of the whole very improbable, if not 
impracticable. The first method prevails in all governments possessing 
a hereditary or self-appointed authority. This, at best, is but a 
precarious security; because a power independent of the society may as 
well espouse the unjust views of the major, as the rightful interests of
the minor party, and may possibly be turned against both parties. The 
second method will be exemplified in the federal republic of the United 
States. Whilst all authority in it will be derived from and dependent on
the society, the society itself will be broken into so many parts, 
interests, and classes of citizens, that the rights of individuals, or 
of the minority, will be in little danger from interested combinations 
of the majority."

The Annals of Congress, House of Representatives, First Congress, 1st Session, pp 448-460.

The amendments which have occurred to me, proper to be recommended by Congress to the State Legislatures, are these:

First, That there be prefixed to the constitution a declaration, that all power is originally rested in, and consequently derived from, the people.

Fourthly, That in article 1st, section 9, between clauses 3 and 4, be inserted these clauses, to wit: The civil rights of none shall be abridged on account of religious belief or worship, nor shall any national religion be established, nor shall the full and equal rights of conscience be in any manner, or on any pretext, infringed.

The people shall not be deprived or abridged of their right to speak, to write, or to publish their sentiments; and the freedom of the press, as one of the great bulwarks of liberty, shall be inviolable.

The people shall not be restrained from peaceably assembling and consulting for their common good; nor from applying to the Legislature by petitions, or remonstrances, for redress of their grievances.

The right of the people to keep and bear arms shall not be infringed; a well armed and well regulated militia being the best security of a free country; but no person religiously scrupulous of bearing arms shall be compelled to render military service in person.

No soldier shall in time of peace be quartered in any house without the consent of the owner; nor at any time, but in a manner warranted by law.

No person shall be subject, except in cases of impeachment, to more than one punishment or one trial for the same offence; nor shall be compelled to be a witness against himself; nor be deprived of life, liberty, or property, without due process of law; nor be obliged to relinquish his property, where it may be necessary for public use, without a just compensation.

Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual punishments inflicted.

The rights of the people to be secured in their persons; their houses, their papers, and their other property, from all unreasonable searches and seizures, shall not be violated by warrants issued without probable cause, supported by oath or affirmation, or not particularly describing the places to be searched, or the persons or things to be seized.

In all criminal prosecutions, the accused shall enjoy the right to a speedy and public trial, to be informed of the cause and nature of the accusation, to be confronted with his accusers, and the witnesses against him; to have a compulsory process for obtaining witnesses in his favor; and to have the assistance of counsel for his defense.

The exceptions here or elsewhere in the constitution, made in favor of particular rights, shall not be so construed as to diminish the just importance of other rights retained by the people, or as to enlarge the powers delegated by the constitution; but either as actual limitations of such powers, or as inserted merely for greater caution.

I should advocate greater despatch in the business of amendments, if I were not convinced of the absolute necessity there is of pursuing the organization of the Government; because I think we should obtain the confidence of our fellow- citizens, in proportion as we fortify the rights of the people against the encroachments of the Government.
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Lesson 4 – Is a Bill of Rights Necessary?  
ASSESSMENT FOR BILL OF RIGHTS  

Name______________________________

List the number of the amendment that correlates with the statement.

1. The Congress passes a law that confiscates (takes away) all guns from American citizens.     ________

2. A boy accused of stealing a car cannot afford a lawyer.  He is forced to defend himself in court.     ________

3.  A judge puts a woman in jail for ten years for speeding.       ________

4. Detectives search a citizen’s garage looking for drugs to try to solve a crime.  They lack permission from a judge to do so.       ________

5. A person is on trial for drunk driving and is found not guilty at this trial.  The judge decides to try the same person again for this same crime three years later.     ________

6. The government closes down a magazine company for printing articles that criticize the Congress for their declaration of war against another country.     ________

7. The mayor of Circleville sends a mandate to all of the residents of the town.  The mandate says that all residents must attend the one church in the center of town.     ________

8. The president makes a public speech saying that all citizens must make their homes available to all armed forces during this high alert terrorist period.    ________

9. The federal government has issued a new statement saying that from this point on….the federal government will establish rules for the licensing of nurses for each state.     ________

10. The government of each state will arrange marriages for citizens of that state.     ________

Lesson 5 - Assessment
Bill of Rights Open Response

Name:___________________________
Date:___________________
The U. S. Constitution, along with the amendments, is referred to as a “living document” because it is changing daily to meet the needs of its citizens.  Review the following real situations.

Situation 1:  

“Like a scene from the hit movie “Home Alone,” a 12-year-old Archer, Florida, boy used his wits, and a gun, to protect himself and his family’s property.  While the boy was watching TV, a burglar entered the farm house through an open side door.  Seeing the intruder, the youngster retrieved the family’s 12-ga. Shotgun and fired one shot, sending the perpetrator packing.  A newspaper report said the youth is an experienced hunter and has taken a course in gun safety.” (The Sun, Gainesville, FL, 10/10/94).

Situation 2:

South Carolina:  License Plates Ruling

“A federal judge ruled that the state cannot issue license plates showing the image of a cross in front of a stained glass window along with the phrase “I Believe.”  Judge Cameron M. Currie of Federal District Court said in her ruling that the license plates were unconstitutional . . .” (The Associated Press, November 10, 2009)

Choose one of the situations above.  Circle the situation you have chosen.

A. Identify the right/freedom in the situation.
B. Explain the historical significance of why the Framers included it in the Bill of Rights.

C. Is this amendment/right still valid today?  Justify your answer.

Lesson 5 - Assessment
Bill of Rights Rubric
	4
	· I correctly identified the right and the corresponding amendment in the situation I chose.

· I correctly and thoroughly explained the historical significance of why the Framers included this right in the Bill of Rights and provided examples from primary sources to justify my answer.

· I clearly and thoroughly justified my choice to explain my opinion on the validity of this right in today’s society.

	3
	· I correctly identified the right in the situation I chose.

· I correctly explained the historical significance of why the Framers included this right in the Bill of Rights and provided examples from primary sources.

· I clearly justified my choice to explain my opinion on the validity of this right in today’s society.

	2
	· I correctly identified the right in the situation I chose.

· I attempted to explain the historical significance of why the Framers included this right in the Bill of Rights.

· I justified my choice to explain my opinion on the validity of this right in today’s society.

	1
	· I attempted to identify the right in the situation I chose.

· I attempted to explain the historical significance of why the Framers included this right in the Bill of rights.

· I attempted to justify my choice to explain my opinion on the validity of this right in today’s society.

	0
	· Blank and/or irreverent




Lesson 5 - Assessment
	
	I understand this and can explain and teach  it to someone else without using my Top Pocket Foldable
	I understand this and explain it using my Top Pocket Foldable 
	I understand but might need a little help to explain it while using my Top Pocket Foldable

	Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people peaceably to assemble, and to petition the Government for a redress of grievances.  
	
	
	

	A well regulated Militia, being necessary to the security of a free State, the right of the people to keep and bear Arms, shall not be infringed.
	
	
	

	No Soldier shall, in time of peace be quartered in any house, without the consent of the Owner, nor in time of war, but in a manner to be prescribed by law. 


	
	
	

	The right of the people to be secure in their persons, houses, papers, and effects, against unreasonable searches and seizures, shall not be violated, and no Warrants shall issue, but upon probable cause, supported by Oath or affirmation, and particularly describing the place to be searched, and the persons or things to be seized.
	
	
	

	No person shall be held to answer for a capital, or otherwise infamous crime, unless on a presentment or indictment of a Grand Jury, except in cases arising in the land or naval forces, or in the Militia, when in actual service in time of War or public danger; nor shall any person be subject for the same offence to be twice put in jeopardy of life or limb; nor shall be compelled in any criminal case to be a witness against himself, nor be deprived of life, liberty, or property, without due process of law; nor shall private property be taken for public use, without just compensation.  
	
	
	

	In all criminal prosecutions, the accused shall enjoy the right to a speedy and public trial, by an impartial jury of the State and district wherein the crime shall have been committed, which district shall have been previously ascertained by law, and to be informed of the nature and cause of the accusation; to be confronted with the witnesses against him; to have compulsory process for obtaining witnesses in his favor, and to have the Assistance of Counsel for his defense. 
	
	
	

	In suits at common law, where the value in controversy shall exceed twenty dollars, the right of trial by jury shall be preserved, and no fact tried by a jury, shall be otherwise reexamined in any Court of the United States, than according to the rules of the common law.   


	
	
	

	Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual punishments inflicted. 
	
	
	

	The enumeration in the Constitution, of certain rights, shall not be construed to deny or disparage others retained by the people. 
	
	
	

	The powers not delegated to the United States by the Constitution, nor prohibited by it to the States, are reserved to the States respectively, or to the people.
	
	
	


Look over your Top Pocket Foldable.  What things did you enjoy most about this project?  Why?  What did you enjoy least about this project?  Why?  In your opinion, what was the most important thing the class learned while working on this project?  Explain.

Lesson 5 – Self-Assessment


Self – One minute to record everything I know

Pair – One minute to share with a partner

           About the Bill of Rights








Group – One minute to share with 

Summary – Three minute write to summarize everything I know about the Bill of Rights

Lesson 5 – Review
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Lesson 3:  What caused the Framers to Include a Bill of Rights?
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A person accused of a crime
is protected by the Fifth
Amendment from having to
give evidence against himself
or herself in court. The
expression “l take the Fifth”
means “I choose to remain
silent.”

due process proper
legal procedures, such
as a fair trial

206 Chapter 15

il

15.6 The Fifth Amendment

The Fifth Amendment protects the rights of Americans who are
suspected of a crime. British laws also did this, but courts in the
colonies did not always follow these laws. Americans wanted to
make sure that the courts treated people fairly.

The Fifth Amendment protects citizens against double
jeopardy. Jeopardy means danger, such as the danger of being
put in jail. The courts cannot put someone on trial or punish
a person twice for the same crime. When a jury finds a person
not guilty, he or she goes free. The government cannot try the
person again for the same crime in front of another jury. The
government can ask for another trial only if a jury cannot reach
a decision.

The Fifth Amendment also says that the government cannot
force people to be witnesses against themselves. Witnesses are
people who give evidence. The amendment says that people do
not have to say things that can be used against them in court.
In the United States, confessions must be given freely. People

“accused of a crime have the right to say nothing. They can

have a lawyer present when police ask questions. Today, police
officers must tell citizens during an arrest that they have these |
legal rights. This information is called the Miranda warning. It |
is based on a Supreme Court ruling made in 1966. '
The Fifth Amendment also says that the government cannot
punish people without due process of law. The government
must also offer fair payment for property taken for public use.
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10th Amendment: History and Purpose | Tenth Amendment Center Page 2 of 12

by Justin D. Lowry, Georgia Conservative Weekly

The purpose of the 10th Amendment is to define the establishment and division of power between the
Federal government and state governments. This amendment also protects these powers from both
entities. This amendment was used to define the federal taxing power, federal police power, and federal
regulations.

At one time, it was read very simply, if it is not in the constitution, the federal government could not pass
it to the states. Through the years, the power of the federal government has expanded through the
Supreme Court.

The Founding Fathers established this country on the Compact Theory. This theory states that the federal
government is a compact of the states, and that the government was a creation of the states.

This is evident in the Treaty of Paris and the Articles of Confederation. The Treaty of Paris stated that the
13 former colonies were “free sovereign and independent states.” The Articles of Confederation also
adopted this idea as the second article clearly states, “Each state retains its sovereignty, freedom, and
independence, and every power, jurisdiction, and right, which is not by this Confederation expressly
delegated.”

When they wrote the Constitution, they included the 10th amendment, which states, “Each state retains
its sovereignty, freedom, and independence, and every power, jurisdiction, and right, which is not by this
Confederation expressly delegated.” The problem with this statement is that is was too open for
implication by our government.

- At this time, Congressional power came from Article 6, section 2, The Supremacy Clause. This stated
that the federal Constitution is the supreme law of the land and the state judges must abide by this
constitution, even if it conflicts with the constitution of the state.

While this country was still young, Congress passed the Alien and Sedition Act. Thomas Jefferson and
James Madison believed this to be an overstep of Congressional authority, so they drafted the Kentucky
and Virginia Resolution.

They believed that the federal government had no right to exercise powers not specifically delegated to it;
should the federal government assume such powers, its acts under them would be void. Thus, it was the
right of the states to decide as to the constitutionality of such laws passed by Congress. They utilized the
theory of Nullification, which stated that the States were to interpret the Constitution, and any acts they
saw unconstitutional were nullified.

The original enemy to the cause of State’s rights and federalism was John Marshall. He was a Supreme
Court Justice in the early 1800’s. He handed down two major rulings to cut down State’s Rights. One was
McCulloch vs. Maryland.

In this case, he determined that the Constitution grants the federal government implied powers to
implement the Constitution’s express powers, as well as that the state’s action may not impede valid
constitutional exercises of power by the Federal government. In the other case, Gibbons vs. Ogden, he
established that the federal government had the right to regulate interstate commerce by the Commerce
Clause.

Chief Justice Marshall’s successor was Roger B. Taney. He established a system of Dual Federalism,
where separate but equal branches of government are the best option. Dual federalism is based on the

http://www.tenthamendmentcenter.com/2009/02/24/10th-amendment-history-and-purpose/  10/26/2009
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humble terms: Our repeated petitions have been answered only by
repeated injury. A prince, whose character is thus marked by every act
which may define a tyrant is unfit to be the ruler of a free people.

Nor have we been wanting in attentions to our British brethren.
We have warned them from time to time of attempts by their legislature
to extend an unwarrantable jurisdiction over us. We have reminded
them of the circumstances of our emigration and settlement here. We
have appealed to their native justice

and magnanimity, and we have conjured them by the ties of our
common kindred to disavow these usurpations which would inevitably
interrupt our connections and correspondence. They too have been deaf
to the voice of justice and of consanguinity. We must, therefore, acquiesce
in the necessity, which denounces our separation, and hold them, as we
hold the rest of mankind, enemies in war, in peace friends.

We, therefore, the Representatives of the United States of
America, in General Congress assembled, appealing to the Supreme Judge -
of the world for the rectitude of our intentions, do, in the name, and by
authority of the good people of

these colonies, solemnly publish and declare, That these United
Colonies are, and of right ought to be, free and independent states; that
they are absolved from all allegiance to the British crown, and that all
political connection between them and the state of Great Britain, is and
ought to be, totally dissolved; and that, as free and independent states,
they have full power to levy war, conclude peace, contract alliances,
establish commerce, and to do all other acts and things which
independent states may of right do. And for the support of this
declaration, with a firm reliance on the protection of Divine Providence,
we mutually pledge to each other our lives, our fortunes, and our sacred
honor.

63
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THE INTOLERABLE
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1774. The colonist;
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American Revolution.
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Cartoon Protesting the "Intolerable Acts”
The Radicalism

of the
The Boston Port Act: The first of these closed the port of Boston until the East India American

Company was paid for the lost tea. This created a great hardship for the people of Boston] ~ Revolution
by Gordon S.

Wood

~hose livihood depended on trade.

Massachusetts Government Act: The second modified the Massachusetts Charter of
1691, taking away many of its righte of self-government. It was aimed at punishing Boston
and forcing it out of resistance. Almost all positions in the colonial government wer to be
appointment by the governor or directly by the King. Activities of town meetings were
imited. Massachusetts was very proud of its independence and was angry at this
nfringement on its rights.

Administration of Justice Act: The third measure provided that British officials accused

of committing crimes in a colony might be taken to England for trial. Because it wold an enlightening

mean witnesses would be forced to travel, the practical effect was thought to be that the book by a well .

British officials would escape justice. known authr ity
on the Amer

The Quartering Act: The fourth measure allowed the British to quarter British soldiers in R'E_Vf’]”tt)'lonbﬁ;_

colonial buildings at the expense of the colonists, including colonists' homes, if there were enjotzaregd
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The Quebec Act: The fifth act extended the boundaries of the province of Quebec. Prize for history -
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Because Quebec did not have representative assemblies, many colenists thought this
transfer of land from the colonies to unrepresented Quebec was another attempt to punish the colonies and
solidify British control.

New ¥ork refusad to providge supplies for the soldiers under the
Quartering Act. They complained that General Thomas Gage was
headquartered in the colony, and New York would unfairly asked
to shoulder a large cost. Britain passed the New York Restraining
Act. This act suspended the New York Assembly until it complied.
A new assembly was elected but was also dissolved when it would
not comply. A third assembly was elected in 1768 which did finally
comply with the law, but its compliance was considered a cowardly
betrayal by many colonists. Townshend modified the Quartering
Act allowing colonists to house soldiers in barracks or unoccupied
buildings instead of in their homes, but the Act still was resisted.

The new British laws also brought new corruption to the colonies.
Some of the customs officials accused shipowners and merchants
of smuggling and then confiscated their ships and cargoes. One of
these ship owners was John Hancock. In June 1768 customs
officials seized a ship owned by Hancock, a prosperous merchant.
The commissioners escaped to an island in Boston and begged
for military protection. In response, the British government sent to
regiments, further inflaming the situation. s
John Hancoc

John Hancock's Letter of Protest
Carteon Protesting the Intoierabie Acts

The Declaration and Resolves of the First Continental Congress
petitioning for repeal of the Intolerable Acts
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Top Pocket Foldable®s, omnz

1. Hold a sheet of poster board with the long edge held horizontally and fold in
ha_]é']::;lge a hamburger, but instead of creasing the paper, pinch it to show the
madpoint.

2. Fold the outer edges of the paper to meet at the pinch, or midpoint, forming a shut-
terfold. Write the unit title on the front of the shutterfold.

3. Crease the folds well and then open the shutterfold.
4. Fold the poster board upwards like a hotdog so that the two horizontal edges meet.
5. Use the left and right creases to fold the edges of the hotdog inward, which will cre-

ate 2 large central pocket that can hold student work. Glue or staple the left and right
creases to reinforce the pocket.

& Cut off the bottom fold line of the right and left tabs allowing them to open and

7. Label the front of the Foldable and the four inside tabs.

Wiee terms and definitions as well as student dictated information and thoughts under
the tabs. Collect ﬁictures, illustrations, student worksheets, photographs, and current
events and store them in the top pocket.

Variation: Make small top-pocket Foldables using 8% x 117 paper and store quarter-
sheet flashcards in the top pocket, or make using 11" x 17" paper and store half-sheet
flashcards in the top pocket.
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Intolerable or Coercive Acts (Summary) Page 1 of 1

The Intolerable or Coercive Acts

After the French Indian War the British Government decided to reap greater benefits from
the colonies. The colonies were pressed with greater taxes without any representation in
Britain. This eventually lead to the Boston Tea Party. In retaliation the British passed what
are now considered the Intolerable or Coercive Acts to Bring the colonies to the heal of the
King

o Quartering Act: Established March 24, 1765
This bill required that Colonial Authorities to furnish barracks and supplies to British
troops. In 1766, it was expanded to public houses and unoccupied buildings, and was
updated again June 2, 1774, to include occupied buildings.

o Boston Port Bill: Effective June 1, 1774
This bill closed the port of Boston to all colonists until, the damages from the Boston
Tea Party were paid for.

« Administration of Justice Act: Effective May 20, 1774
This bill stated that British Officials could not be tried in provincial courts for capital
crimes. They would be extradited back to Britain and tried there. This effectively gave
the British free reign to do whatever they wished, because no justice would be served -
while they were still in the colonies.

o Massachusetts Government Act: Effective May 20, 1774
This bill effectively annulled the charter of the colonies, giving the British Governor
complete control of the town meetings, and taking control out of the hands of the
colonialists.

e Quebec Act: Established May 20, 1774 This bill extended the Canadian borders to cut
off The western colonies of Conn. Mass. and Va.

http://www.lexrex.com/enlightened/laws/intolerable.htm 11/13/2009
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usurpations, all having in direct object the establishment of an absolute
tyranny over these states. To prove this, let facts be submitted to a candid
world.

He has refused his assent to laws, the most wholesome and necessary
for the public good.

He has forbidden his governors to pass laws of immediate and pressing
importance, unless suspended in their operation till his assent should be
obtained; and, when so suspended, he has utterly neglected to attend to
them.

He has refused to pass other laws for the accommodation of large
districts of people, unless those people would relinquish the right of
representation in the

legislature, a right inestimable to them and formidable to tyrants only.

He has called together legislative bodies at places unusual,
uncomfortable, and distant from the depository of their public records, for
the sole purpose of fatiguing them into compliance with his measures.

He has dissolved representative houses repeatedly, for opposing with
manly firmness his invasions on the rights of the people.

He has refused for a long time, after such dissolutions, to cause others
to be elected; whereby the legislative powers, incapable of annihilation,
have returned to

the people at large for their exercise; the state remaining in the
meantime exposed to all the dangers of invasion from without, and
convulsions within.

He has endeavored to prevent the population of these states; for that
purpose obstructing the laws for naturalization of foreigners, refusing to
pass others to encourage their migration hither, and raising the conditions
of new appropriations of lands.

He has obstructed the administration of justice by refusing his assent
to laws for establishing judiciary powers.

He has made judges dependent on his will alone, for the tenure of
their offices, and the amount and payment of their salaries.

He has erected a multitude of new offices, and sent hither swarms of
officers to harass our people, and eat out their substance.

He has kept among us, in times of peace, standing armies, without
the consent of our legislatures.

He has affected to render the military independent of , and superior
to, the civil power.

He has combined with others to subject us to a jurisdiction foreign to
our constitution and unacknowledged by our laws, giving his assent

61
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to their acts of pretended legislation:

For quartering large bodies of armed troops among us;

For protecting them, by a mock trial, from punishment for any
murders which they should commit on the inhabitants of these states;

For cutting off our trade with all parts of the world;

For imposing taxes on us without our consent;

For depriving us, in many cases, of the benefits of trial by jury;

For transporting us beyond seas to be tried for pretended offenses;

For abolishing the free system of English laws in a neighboring
province, establishing therein an arbitrary government, and enlarging
its boundaries so as to render it at once an example and fit instrument
for introducing the same absolute rule into these colonies;

For taking away our charters, abolishing our most valuable laws,
and altering fundamentally the forms of our governments;

For suspending our own legislatures, and declaring themselves
invested with

power to legislate for us in all cases whatsoever.

He has abdicated government here, by declaring us out of his
protection and waging war against us.

He has plundered our seas, ravaged our coasts, burned our towns,
and destroyed the lives of our people.

He is at this time transporting large armies of foreign mercenaries
to complete the works of death, desolation, and tyranny, already begun
with circumstances of cruelty and perfidy scarcely paralleled in the most
barbarous ages,

and totally unworthy the head of a civilized nation.

He has constrained our fellow-citizens taken captive on the high
seas to bear arms against their country, to become the executioners of
their friends and brethren, or to fall themselves by their hands.

He has excited domestic insurrections amongst us, and has
endeavored to bring on the inhabitants of our frontiers, the merciless
Indian savages, whose known rule of warfare is an undistinguished
destruction of all ages, sexes, and conditions.

In every stage of these oppressions we have petitioned for redress
in the most

© Copyright American Heritage Education Foundation, www.americanheritage.org
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IN CONGRESS, JuLy 4, 1776
THE UNANIMOUS DECLARATION
OF THE THIRTEEN
UNITED STATES OF AMERICA

When, in the course of human events, it becomes necessary for
one people to dissolve the political bands which have connected
them with another, and to assume, among the powers of the earth, the
separate and equal station to which the laws of nature and of nature’s
God entitle them, a decent respect to the opinions of mankind requires
that they should declare the causes which impel them to the separation.

We hold these truths to be self-evident: that all men are
created equal; that they are endowed by their Creator with certain
unalienable rights; that among

these are life, liberty, and the pursuit of happiness. That, to secure
these rights, governments are instituted among men, deriving their just
powers from the consent of the governed. That, whenever any form of
government becomes destructive of these ends, it is the right of the people
to alter or to abolish it and to institute new government, laying its
foundation on such principles and organizing its powers in such form as
to them shall seem most likely to effect their safety and happiness.
Prudence, indeed, will dictate that governments long established should
not be changed for light and transient causes; and accordingly all
experience hath shown

that mankind are more disposed to suffer, while evils are sufferable,
than to right themselves by abolishing the forms to which they are
accustomed. But when along train of abuses and usurpations, pursuing
invariably the same object, evinces a design to reduce them under absolute
despotism, it is their right, it is their duty, to throw off such government,
and to provide new guards for their future security. Such has been the
patient sufferance of these colonies; and such is now the necessity which
constrains them to alter their former systems of government. The history
of the present king of Great Britain is a history of repeated injuries and
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Chapter Four: The Eighth Amendment

LessonN THREE

WHAT ARE THE ORIGINS OF THE EIGHTH AMENDMENT?

A. Excessive Bail

The guarantees contained in the Eighth Amendment come directly from
English law. Magna Carta contained a provision that a person should not be
arrested or detained in jail unless the law of the land so provided (the law of
the land as opposed to an arbitrary order by the king to keep someone in jail).
Magna Carta was used by five knights in 1627 in a famous case known as
Darnel’s Case. In that case, Sir Thomas Darnel and four other knights had been
arrested because they refused to contribute to a loan for the king. They were
held in prison for an extended period of time without bail. When their case was
heard by the court, known as the King’s Bench, it refused to release them on
bail, saying that Magna Carta did not apply to bail. After much controversy,
Darnel and the other knights were eventually released in 1628.

Because of Darnel’s Case and others like it, the House of Commons
(Parliament) passed the Petition of Right in 1628 providing specifically that

people like Darnel who had been arrested and were awaiting trial should be
given bail.

Even though the Petition of Right established the right of bail, in many
instances persons who were arrested and imprisoned were still unable to obtain

release while awaiting trial. This was because their bail was set so high that they
were unable to pay it.

In 1676 another English case became important because it lead to an act
that protected people from having to remain in prison because of high bail. In
this case a man named Jenkes was imprisoned for inciting a riot. He verbally
attacked the government of King Charles II and urged that Parliament be called
into session. His detention in jail for approximately two months without bail was
, one of the reasons why the Habeas Corpus! Act of 1679 was passed in England.
i Part of the Act provided that persons who claimed that they were being

-. unlawfully detained in jail for reasons such as high bail could have the issue
'i immediately resolved by a court.

When in 1689 William and Mary assumed the throne of England, they
: accepted the English Bill of Rights of 1689. That document specifically included
5 a provision stating that excessive bail should not be required.

In colonial America the right to bail that was not excessive was recognized,
sometimes by specific statutes. Following the Declaration of Independence
in 1776, a number of the former colonies adopted constitutions or other laws
requiring that bail be fair and reasonable. These former colonies included
Massachusetts, Pennsylvania, and Virginia.

1. See Chapter Three, Lesson Six D for a definition of habeas corpus.
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Eighth Amendment - The Text, Origins, and Meaning of the Eighth Amendment Page 1 of 2
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Sae More About: €ight amendment death penalty

Text of Amendment:
Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual punishments inflicted,
Why Bail is Crucial:

Defendants who are not released on bail have greater difficulty preparing their defense. They are also, in effect, punished
with imprisonment for the duration that they are forced to remain in prison. For this reason, decisions regarding bail
should not be made lightly. Bail is extremely high, and sormetimes denied, if the client is being charged with an extremely
serious offense and poses a flight risk and/or great potential danger to the community, but in the majority of criminal trials
bail should be available and affordable.

It's All About the Benjamins:

Civil libertarians tend to overlook fines, but in a capitalist system, the matter is not insignificant. Fines are, by their very
nature, anti-egalitarian, A $25,000 fine levied against an extremely wealthy defendant might only impact discretionary
income; a $25,000 fine levied against a less wealthy defendant can potentially have a long-term effect on basic medical
care, educational opportunities, transportation, and food security. Since most convicts are poor, the issue of excessive
fines is central to our criminal justice system.

Cruel and Unusual:

But the most frequently cited part of the Eighth Amendment deals with its prohibition against cruel and unusual
punisnment. In practical terms, what does this mean?

Don't Ask the Founding Fathers:

The Crimes Act of 1790 not only mandates the death penalty for treason, but alsc mandates mutilation of the corpse. By
contemporary standards, corpse mutilation would certainiy be regarded as cruel and unusual. Floggings were also common
at the time of the Bill of Rights, but today floggings would be regarded as cruel and unusual. The Eighth Amendment is
more clearly affected by societal change than any other amendment in the Constitution, because the very nature of the
phrase "cruel and unusual" appeals to evolving societal standards. .

Torture and Prison Conditions:
In a contemporary context, the Eighth Amendment certainly prohibits the torture of U.S. citizens--even though torture « '

generally used as an interrogation method, not as an official form of punishment. Inhumane prison conditions also violate
the Eighth Amendment, even though they do not constitute part of the official sentence. The Eighth Amendment, in other

http://civilliberty.about.com/od/lawenforcementterrorism/p/8th_amendment.htm 10726720
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15.7 The Sixth Amendment |
The Sixth Amendment describes more rights of those accused a
of crimes. It says that they have the right to a fair trial. |
Both British law and the U.S. Constitution include the right
to a trial by jury. Americans wanted to make sure that a jury
trial was also a fair trial. To ensure this, the Sixth Amendment
says that trials must be speedy and public. This means that |
people cannot be kept in jail for a long time while they wait for R
their trial. Trials cannot take place in secret. Accused persons

also have the right to present witnesses and to question those

who testify against them.

The amendment also says that juries must be impartial. prejudice having a
This means that jury members must not be prejudiced against negative judgment or
the accused person. Courts have applied this rule in a number opinion of something o
of ways. For example, an all-white jury in Mississippi found or someone that is not |
ablack man guilty of killing a white man. Later the Supreme based on facts ; |

Court threw out the jury’s decision. The Court said that the |
man’s lawyer had not been allowed to question whether the all- ||
white jury was fair and impartial.

Finally, the Sixth Amendment says that accused people have
the right to a lawyer. Courts have extended this protection to
people who cannot afford to hire a lawyer. The government ,
must provide a lawyer if an accused person does not have the ' |

money to pay for one. ||
|

The Sixth Amendment - !;
guarantees the rights of
people who are accused of
a crime. These people have |
the right to a fair, speedy, il
and public trial. They have
the right to a lawyer. Here, a
lawyer talks to a jury.

The Bill of Rights 207
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15.3 The First Amendment
The First Amendment prevents Congress from making laws |
that take away certain basic freedoms. Among these are free-
dom of religion, freedom of speech, and freedom of the press.
Freedom of religion was very important to many early
Americans. For example, the Pilgrims left England because
people there were forced to join the Church of England. Some
American colonies also required people to belong to only

one church. il

The First Amendment protects Americans’ freedom to Al

choose their religious beliefs and practices. For example, not The First Amendment protects i l

everyone prays to the same God. Some people don’t pray to citizens’ rights to speak out ! ]
|

against the government. Anti-

any God. For these reasons, courts have said that public
war demonstrators, shown here,

schools cannot require students to say prayers.

; Ay exercise their right of freedom of (il
Freedom of speech is the freedom to express opinions and speech. These citizens disagreed A
beliefs. Because of the First Amendment, Americans are free with U.S. actions in the Persian ‘

to criticize the government and to express unpopular ideas. Gulf conflict in 1991.

Americans wanted this freedom because
many colonists had been arrested for criticiz-
ing British laws. In modern times, leaders like
Martin Luther King, Jr. have demanded laws to
protect the rights of all people. Without the
First Amendment, King could have been put in
jail just for saying what he believed in public.

Freedom of speech does have limits. People
cannot use this freedom to harm others or to
break the law. An example is yelling “Fire!” in
a crowded theater just for fun. People don’t
have this freedom because someone might get
hurt in the rush to escape the theater.

Freedom of the press means the freedom to
report news and express Opinions in news-
papers and in other ways. In the colonies,
British officials had closed down newspapers
and smashed printing presses. Like freedom of
speech, freedom of the press has limits. For
example, it does not include the freedom to
spread lies about other people.

The First Amendment also protects people’s
right to assemble (gather in groups) and their
right to petition (ask the government to correct
injustices).







_1329070324.pdf
1
|
‘ |
|
{]
it The Granger Collection, New York
|
{

‘ i' Minutemen, like this farmer, 15.4 The Second Amendment
had fought for independence. The Second Amendment says that each state needs a militia,
el : In 1789, people wanted to or an army of citizens. Therefore, the government cannot take
W protect their right to use guns  away the people’s right to “keep and bear arms.”
iR to defend and provide for Americans in 1789 wanted to be able to defend themselves.
| it their families. The Second Men had used their muskets against British troops in the
it Amendment gave them the American Revolution. People remembered how these citizen

ifith rightto “"keep and bear arms.”  goldiers had bravely fought for their rights. At this time, people -
il also used guns in everyday life, to hunt for food and to protect
i their families. And there were no police to keep order. Since
many people lived in the countryside with few neighbors
nearby, they feared attacks by outlaws or American Indians.

| Today, the Second Amendment protects the right to own
I guns. But people disagree about whether every person should

| ‘be allowed to own any type of gun. Many people say no. They
are disturbed by events, such as violent crimes and accidental
Il shootings involving guns. They think that laws should control
i who can own and carry guns. They want laws that restrict the
Il right to own some kinds of weapons. Others argue that the

i Second Amendment does not allow such laws. These people do
i not think that citizens should lose the right to have any type of ¢
gun just because some people misuse them. '
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Before the war, British
officials could search
colonists” homes or shops
and take what they wanted
to use as evidence in court.
The Fourth Amendment
protects people from such
acts.

At
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15.5 The Fourth Amendment

The Fourth Amendment forbids unreasonable searches and
seizures by government officials. Seizure means taking away
property. The Fourth Amendment says that officials cannot
perform searches and seizures without a good reason.

In 1789, Americans wanted to protect their right to safety
and privacy. British officials had gone into colonists” homes,
shops, and barns. They had not needed a good reason to suspect
the owners of a crime. They had felt free to seize what they
liked and use it as evidence in court.

The Fourth Amendment limits the power of the government
to search people’s homes and businesses. Most searches require
awarrant. This is an order from a judge. Officials must show
probable cause, or a good reason, to get a warrant. They must
convince a judge that the search is likely to uncover evidence of
acrime. Also, they can search only for the specific items that
are listed in the warrant.

Today, the Fourth Amendment protects citizens from the
‘Power of the police and others who enforce laws. If a search or
Seizure violates the Fourth Amendment, any evidence that was

found cannot be used in court. The Fourth Amendment
Over the years, the courts have said that some reasonable limits the power of police to

%arches do not require a warrant. For example, to protect search people. The officer
Public safety, airport officials can search people’s carry-on shown here must have either
hlggage for weapons. Police can search cars for drugs and stolen a search warrant or probable
§00ds. But police must have good reason to believe that the car cause to conduct this search.
@n be linked to a crime.
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Origin of the Second Amendment

On 27 June 1788, the anti-Federalists, fearing creation of a standing
army that could eventually endanger democracy and civil liberties, as
had previously occured in Britain and Rome, proposed the following
amendment to the Constitution:

That the people have a right to keep and bear arms; that a
well-regulated militia, composed of the body of the people
trained to arms, is the proper, natural, and safe defense of a
free state; that standing armies, in time of peace, are
dangerous to liberty, and therefore ought to be avoided, as
far as the circumstances and protection of the community
will admit; and that, in all cases, the military should be under
strict subordination to, and governed by, the civil power.(*)

That text, edited down to the Second Amendment, explains its original
purpose—to establish a "well-regulated" democratic army of citizen-
soldiers instead of a professional army; not to encourage the anarchic
proliferation of weapons in civil society.

Second Amendment, as finally worded:

A well regulated Militia, being necessary to the security of a
free State, the right of the people to bear Arms, shall not be
infringed.

(*) Ralph Ketcham, ed., The Anti-Federalist Papers and The
Constitutional Convention (Mentor, 1986), 221

return to index and cover page

http://www.worldpolicy.org/projects/globalrights/usa/2ndamend.html 10/26/2009
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US1.7b Basic principles of the new government established by the Constitution

1. Guarantees freedoms of speech,
press, religion, & to protest as a

group
2. Gives rights to own guns and weapons

3. Forbids soldiers from taking over
private homes

4. Bans illegal searches

5. Ensures legal protections and
prohibits double jeopardy and forced
testimony against oneself

6. Gives rights to a lawyer, speedy ftrial,
and jury in criminal cases

7. Gives rights to a jury trial in civil
lawsuits

8. Outlaws cruel punishments and
excessive fines

9. Protects rights not listed in other
amendments

10. Grants powers not in the Constitution
to the states
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US1.7b Basic principles of the new government established by the Constitution

Teaching Tip: Make a hot dog fold with a 2" tab. Glue the Bill of Rights title on the tab.
Cut the top layer of paper into 10 sections. Glue the descriptions for each amendment on
the inside, one per section. These will be glued over the folded area. Glue the amendment
numbers on the top of each section.

1% Amendment

2" Amendment

3" Amendment

4" Amendment

5" Amendment

6" Amendment

7 Amendment

8" Amendment

o Amendment
10" Amendment
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Person Pop-Up Template
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		Person Pop-Up 7: 

		Person Pop-Up 3: "I go further, and affirm that bills of rights, in the sense and in the extent in which they are contended 

		Person Pop-Up 4: ". . .the people surrender nothing, and as they retain everything, 

		Person Pop-Up 5: for, are not only unnecessary in the proposed constitution, but would even be dangerous."

		Person Pop-Up 6: they have no need of particular reservations."

		Person Pop-Up 2: 

		Person Pop-Up 1: 
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7-Flap Flip Table Template






		7-Flap Flip Table 1: Rights are like a_______________________

because_____________________________

____________________________________

		7-Flap Flip Table 2: A citizen is like a _____________________

because_____________________________

____________________________________

		7-Flap Flip Table 3: Freedom is like _______________________

because_____________________________

____________________________________

		7-Flap Flip Table 4: An Amendment is like a ________________

because_____________________________

____________________________________

		7-Flap Flip Table 5: Democracy is like _____________________

because _____________________________

____________________________________

		7-Flap Flip Table 6: Government is like ____________________

because _____________________________

____________________________________

		7-Flap Flip Table 7: The U. S. Constitution is like ____________

because_____________________________

____________________________________






