[image: image1.emf][image: image6.jpg]or problems that are affecting
complete the following

F:

TIER 1: All
Classroom
Students




TABLE OF CONTENTS

FLOWCHART FOR RTI-BASED PROCEDURES FOR REFERRAL ………………..3
WHAT IS RTI, REALLY?..…………………………………………………………………………4
EXPLANATION OF TIERS

TIER 1 …………………………………………………………………………………………..5

TIER 2 …………………………………………………………………………………………..6

TIER 3 …………………………………………………………………………………………..7
DECISION MAKING…………………………………………………..…………………………...8
STUDENT ASSISTANCE TEAMS………………………………………………………………9
INTERVENTIONS


ACCOMMODATIONS vs. INTERVENTIONS…………………………………….10


WHAT IS AN APPROPRIATE INTERVENTION? …………………………….11


RESEARCH BASED READING STRATEGIES…………………………..……..12

RESEARCH BASED WRITING STRATEGIES…………………………………..14

RESEARCH BASED MATH STRATEGIES………………………………………..16

RESEARCH BASED BEHAVIOR STRATEGIES………………………………..18
CURRICULUM-BASED MEASUREMENT and PROGRESS MONITORING…….20

[image: image4.jpg]TIER III: ~5% of
Classroom
Students

tions



[image: image5.jpg]. weeks of Tier II interventions, then

TIER II: 20%
of Classroom
Students

erventions?
interventions?

wring the
jtoring to

e goal.

f point

10t working.

~80% of
Students



FORMS

EXAMPLE PROGRESS MONITORING GRAPH…………………………………22

REQUEST FOR ASSISTANCE…………………………………………………….…..23

[image: image2]
WHAT IS RTI, REALLY?
Response to intervention integrates assessment and intervention within a multi-level prevention system to maximize student achievement and to reduce behavior problems. With RTI, schools identify students at risk for poor learning outcomes, monitor student progress, provide evidence-based interventions and adjust the intensity and nature of those interventions depending on a student’s responsiveness, and identify students with learning disabilities. (National Center on Response to Intervention)

RTI assumes the following core concepts

1. that the educational system can effectively teach all children 

2. that early intervention is critical to preventing problems from getting out of control 

3. that the implementation of a multi-tiered service delivery model is necessary 

4. that a problem solving model should be used to make decisions between tiers 

5. that research based interventions should be implemented to the extent possible 

6. that progress monitoring must be implemented to inform instruction 

7. that data should drive decision making. 

RTI requires the following of schools/teachers:

1. universal screening

2. measurable definition of problem area

3. baseline data prior to an intervention

4. establishment of a written plan detailing accountability

5. progress monitoring

6. comparison of pre-intervention data to post-intervention data for efficacy

RTI as it applies to you as a teacher:

1. Tier I implementation of a differentiated curriculum with different instructional methods. You should be differentiating your instruction for ALL the students in your classroom with both whole group and small group instruction. 

2. Tiers II has increasingly intense scientific, research-based interventions. Classroom Teacher’s small group, reading specialists, paraprofessional support, inclusion teacher, special education teacher. 

3. Tier III has increasingly intense scientific, research-based interventions. Classroom Teacher’s small group, reading specialists, paraprofessional support, inclusion teacher, special education teacher. 

4. Instructional intensity addressed through duration, frequency and time of interventions, group size, and matched instructor expertise to student need. As TIERS increase time and level of intervention increases.
MOST IMPORTANTLY: RTI IS A SHIFT IN OUR THINKING

Response to Intervention should be seen as a “problem solving method” not “eligibility” or “referral process”.  Instead of implementing interventions as a something that has to be done to get a student tested, think of the goal of RTI as an effort to resolve student concerns and prevent unnecessary evaluation.
TIER 1: WHAT DOES IT LOOK LIKE?


This is the core curriculum received by all students

Instruction takes place in the general education classroom.

The goal of Tier 1 instruction is to maximize the learning for all students using a strong research-based core curriculum to ensure that students meet grade-level standards. 

Students are assessed at least three times per year for “benchmarking” with a school-wide or universal screener such as DIBELS, AIMSweb, GRADE, GMADE, or MAP.

Students indicated as “At Risk” should be immediately considered for Tier 2 intervention. 

TIER 2: WHAT DOES IT LOOK LIKE?
Students involved in Tier 2 instruction are those students not reaching grade-level reading standards according to benchmark assessment. 

The goal of Tier 2 instruction is to diagnose academic concerns and systematically apply research-based small-group instruction to enable student performance to reach or exceed grade-level standards. 

The Student Assistance Team members are involved with the development of interventions, which takes place in the general education classroom. 
Intervention is provided in small-group size ranges from four to six students. This instruction occurs during the same time frame as Tier 1; however, small-group instruction is more targeted and specific.

Intervention takes place three to four times a week for a total of at least one hour per week.  
Progress is monitored weekly.

Each intervention period will last for four weeks.  At least one intervention period is required before moving on to Tier 3.  

At the end of each intervention period, student progress will be evaluated to determine intervention effectiveness.  If no significant progress is made after four weeks, a new intervention strategy will be added.  Both will continue for another four week period. After eight weeks the Student Assistance Team will decide if progress is sufficient with interventions or if more intensive efforts are necessary.

If sufficient progress is made, the student will return back to Tier 1.  The student may need to continue Tier 2 interventions to maintain success.

If there is insufficient progress, the student will move on to Tier 3.

Insufficient Progress = 3 of the 4 data points for that intervention period are below the goal line.
A VISION, HEARING, COMMUNICATION, AND MOTOR (applicable only for SLD concerns) SCREENING MUST TAKE PLACE.
TIER 3 : WHAT DOES IT LOOK LIKE ?
Instruction in Tier 3 is focused on those students who do not respond to Tier 2 instruction

The goal is to provide targeted, individualized or small-group, research-based instruction and intervention to eliminate the discrepancies between student performance and grade-level expectations. 

Tier 3 interventions can take place in the general education environment, but may also take place in a Literacy Lab, etc.
Intervention will be provided on one-to-one basis or small group of up to three students
This requires an additional 40 to 60 minutes of intervention time per week. 
Monitoring occurs weekly or more often. 
Intervention periods at Tier 3 will also last four weeks. 
The Student Assistance Team will determine if another intervention strategy or a longer intervention period is necessary or if a referral for an evaluation should be made after the first four week period in Tier 3.

Decision Making and Movement Between Tiers
A student should consider moving a student from Tier 1 to Tier 2 if screening assessments indicate that the student is “At Risk”, the student's classroom grades are below average, or the classroom teacher formally requests assistance. 
A student should leave Tier 2 and return to Tier 1 if she or he is meeting benchmarks and course work is on grade level.
Tier 2 instruction generally lasts for four to eight weeks. However, a student may move to Tier 3 sooner if progress is not being made. This unresponsiveness is indicated by a insufficient progress toward intervention goals such as three consecutive data points below the goal line. 
A student should move to Tier 3 if the student shows inadequate progress with Tier 2 interventions (three data points below the goal line) but should return to Tier 2 from Tier 3 if the student has mastered the goals and can maintain the rate of progress with Tier 2 support. A student should continue with Tier 3 instruction when progress predicts grade-level performance within a year and if inadequate progress indicates a need to modify or redesign the intervention. 
At each four week period, the Student Assistance Team will evaluate progress to determine if further intervention is need within that Tier, or more targeted intervention is needed at the next Tier.

The movement through Tiers 2 and 3 should last anywhere from 8 to 16 weeks, with 8 to 12 weeks being most typical.
Student Assistance Team

A Student Assistance Team may be comprised of grade level, interdisciplinary teams or content area departments. These teams are typically flexible in membership, allowing for teams to be developed based upon student need.
Possible membership includes:

•
classroom teachers

•
school administrator

•
educational specialist (i.e., reading, behavior, ELL)

•
district office personnel

•
school psychologist/assessment-knowledgeable individuals

•
paraprofessionals

•
family/community representatives

•
special education teachers
Before a Student Assistance Team is called together, a teacher will submit a “Request for Assistance” to the School Psychologist acknowledging concern and requesting further guidance.
Student Assistance Team Activities

•
Monitor the implementation of core academic and behavioral curriculum. 

•
Analyze student results on formative assessments (e.g., questioning, observation, student feedback) to inform classroom instruction.

•
Identify specific academic and behavioral concerns for individual students.

•
Determine academic and behavioral interventions, including frequency and duration.

•
Determine frequency of progress monitoring, including data analyzed for this purpose.

•
Use decision rules to determine the student’s movement between the tiers.
Student Assistance Teams are voluntary in nature; however, if assistance is requested in your subject area or intervention will take place in your classroom, you must participate.  Intervention cannot be implemented in your classroom without your approval and input.  If you are unable to attend a meeting at a specific time, the meeting will be rescheduled to ensure your inclusion.

Accommodations vs. Interventions
Accommodations are practices and procedures in the areas of presentation, response, setting and timing/scheduling that provide equitable access to the general (core) curriculum during instruction and assessments for students with disabilities. 

Accommodations are intended to reduce or even eliminate the effects of a student’s disability. Accommodations do not reduce learning expectations. 

Accommodations typically refer to testing situations. Students who have IEPs typically have testing accommodations and daily classroom accommodations. Please see a list of sample accommodations below. (Please note: THESE ARE NOT INTERVENTIONS) 
Testing Accommodations
· Read aloud words, phrases, sentences in questions, or answer choices
· Allow oral responses
· Use a scribe
· Vary the testing format
· Allow use of technology
· Give extra time for completion
· Divide into more than one administration
· Shorten length of a long test
· Limit answer choices
· Allow test to be given in a smaller group
· Change time of day or test
· Change testing location
· Provide monitored test breaks
· Follow district/state guidelines for testing allowances 

What is an appropriate intervention strategy?

An appropriate intervention strategy is:
•       Data-based and student-centered, addressing individual learning needs and styles. 

•       Designed to help a student reach the benchmark or achieve a standard.

•       Monitored in an ongoing manner through formative and interim assessments.

•       Applied in a systemic manner; not limited to one class, course or place. 

•       Facilitated by individuals who have been trained to implement the strategy.

•       Applied with fidelity, adhering to guidelines for research-based practices.

•       Fluid enough to allow flexibility to move students forward as the benchmark or standard is achieved.

An appropriate intervention is one that is RESEARCH-BASED or EVIDENCE-BASED.
For each intervention, you must provide at least one piece of support that it is RESEARCH-BASED or EVIDENCE-BASED. The best place to find support is in a book or article.  All commonly used interventions, such as Repeated Readings, have abundant research support.

An appropriate intervention strategy must be specified in that student’s intervention plan.  For example, “small group instruction” is not an acceptable intervention; however, “small group instruction using Tucker Sign” is an acceptable intervention.  If the child is going to a Literacy or Math Lab, it is appropriate to list that, but you must specify what the activity that is taking place is. 

Citation/Support: The effect of Tucker Signing Strategies for Reading on

the decoding skills of students in four elementary schools (2003, 2005), Dr. Massoumeh Majd and Dr. Cassandra Cole (Indiana University), National Reading Study.

Reasearch Based Strategies for Reading

· Adapted Memory Game (For printable slides, go to: http://www.fcrr.org/Curriculum/studentCenterActivities.htm)
· Match cards that rhyme

· Match cards with same initial sound
· Roll-A-Word (For printable dies, go to: http://www.fcrr.org/Curriculum/studentCenterActivities.htm)

· Create dies with the digraphs and rimes.

· Use digraphs: ch, sh, th, wh, repeating th and ch.

· Use rimes: at, op, in, ip, ine, ick.

· Provide a worksheet with columns labeled ch, sh, th, wh.

· Have students role the die and write words in each column.

· They should underline real words and cross out nonsense words.
· Cover, Copy, Compare

· Worksheet with vocabulary words on the left side and definitions on the right side

· Cover the definitions with another piece of paper

· Write the definition of each word, student checks work as goes along
· Paired Reading Strategy

· Students are trained in paired reading and how to give praise, error correction, and feedback
· Reading Buddy Steps

· Pair weaker reader with stronger reader. Choose materials that are at independent level

· for the stronger reader and instructional level for the weaker reader.

· Give both students copy of the reading material. Tell students who Reader 1 and Reader 2 are for that day. (For first read-through, stronger reader should be Reader 1. When they reread the passage/book, weaker reader should be Reader 1.)

· Praise good tutoring behavior. 

· Allow for tutoring several times each week. 

· A listening passage preview can be added by reading the passage to the whole class before Reader 1 reads.

· Student Steps

· Reader 1 starts reading along while Reader 2 follows along quietly. (Use your fingers under the words so your partner can follow along.) 

· After Reader 1 reads 4 pages, Reader 2 reads same 4 pages aloud while Reader 1follows along. 

· Keep reading 4 pages at a time with Reader 1 always reading first. 

· If buddy reads word wrong, skips word, or does not know word, help them by: 1. Point to the word. 2. Say the word. 3. Have your buddy repeat the word. 4. Continue reading. 

· If both students stuck, skip word and keep reading. Ask teacher for help when done.
· SQ3R (Robinson, 1946).
· A Step-by-step method to increase reading comprehension of textbooks

· SURVEY: Prior to reading a section of the textbook, reader examines charts, tables, or pictures, looks over chapter headings and subheadings, and reads individual words or blocks of text highlighted by the publisher.

· QUESTION: Prior to reading, reader generates and writes down a series of key 'questions' about the content based on the material that he or she has surveyed. 

· READ: As the reader reads, he or she seeks answers to the questions posed. 

· RECITE: After finishing the selection, the reader attempts to recite from memory the answers to the questions posed. If stuck on a question, the reader scans the text to find the answer. 

· REVIEW: At the end of a study session, the reader reviews the list of key questions and again recites the answers. If reader unable to recall an answer, he or she refers back to text. 

Research Based Strategies for Writing

· S.C.O.P.E. (Bos, C.S. & Vaughn, S., 2002).
· A memory strategy that can be used for proofreading; display for class on poster

· SPELLING

· CAPITALIZATION

· ORDER (of words)

· PUNCTUATION

· EXPRESSION (of complete thoughts)

· Self-Monitor Daily Writing (Rathvon, N., 1999).
· Students need immediate feedback and encouragement for aversion to writing to decrease and confidence to increase

· Journal

· Daily e-mail pen pals

· Post a question on the board for extra credit

· Students self-monitor and graph number of words they used during their activity (writingfluency). Whenever students do activity, must be same activity and same amount of time allowed.

· Individual graph of writing-fluency

· Can also average and chart whole class with goal of improving each week

· W.W.W., What = 2, How = 2

· Writing organization strategy

· WHO is the main character?

· WHERE does the story take place?

· WHEN does the story occur?

· WHAT does the main character do or plan to do?

· WHAT happens next?

· HOW does the story conclude?

· HOW do the characters feel about their experiences?

· C.-S.P.A.C.E.

· Use to take notes

· CHARACTERS

· SETTING

· PROBLEM or PURPOSE

· ACTION

· CONCLUSION

· EMOTION

· Cover-Copy-Compare

· Can be used for developing handwriting and/or spelling

· Present student with a model of a letter.

· Allow student to look at model for a few seconds and then cover it with an index card.

· Student writes the letter, word, or sentence from memory on the other half of the paper.

· The student uncovers the model and compares his/her response to the model.

· If correct, move on to the next letter.

· If incorrect, student copies the letter 3 times.

****General Handwriting Information****
· Copying activities work better than tracing activities
· Avoid unsupervised practice of joining dashed sections as a way to trace letters
· Check student’s pencil grip and provide various types of paper 
Research Based Strategies for Math
· Peer Assisted Learning Strategy (PALS)

· Pair up students (usually low performing with high performing)

· 25 – 30 minutes, twice a week

· Work on math operations skills

· High performing student (the “coach”) provides model and step-by-step feedback

· D.R.A.W. Strategy

· DISCOVER the sign

· READ the problem

· ANSWER or draw a conceptual representation of problem using lines/tallies, and check

· WRITE the answer and check

· Multiplication Facts: Fluency and Accuracy Strategy

· Designed to build fluency with multiplication facts taking 5 minutes per day

· Teacher presents each flashcard to student while verbally prompting with the question. 
· [“What is 3 x 3?”]
· Praise correct responses that occur within 3 seconds of prompt. 
· [“Right! 3 x 3 is 9.”]
· If no response within 3 seconds or incorrect response, give the student the answer. 
· [“3 x 3 is 9.”]
· Immediately re-deliver the verbal prompt. [“What is 3 x 3?”]
· Go through all cards twice.
· Once all flashcards presented twice, present student with worksheet containing math facts just presented with flashcards

· Set timer for 2 minutes. Instruct the student to complete as many problems as possible

· At the end of the 2 minutes, give student answer key to circle each error and write correct response underneath.

· Direct the student to calculate the number correct per minute and the number of errors.

· Student may graph his/her progress if desired. 

· Can adapt to classwide activity

· Provide one set of flashcards for each pair of students

· One student quizzes the other for three minutes, switch roles for three minutes

· Students have 2 minutes to individually complete worksheet (as many problems as can)

· Switch papers with partner to score

· S.T.A.R. Strategy

· For answering word problems

· SEARCH the problem
· Read the problem carefully.
· Ask yourself questions: “What facts do I know?” “What do I need to find?”
· TRANSLATE words into equation in picture form
· Choose a variable.
· Identify the operation(s)
· Draw a picture of the problem.
· Write an algebraic equation.
· ANSWER the problem
· REVIEW the solution
· Interspersing Strategy

· In research studies, students complete more “hard” problems when “easy” problems are mixed in

· Example: if goal is for students to complete 25 four digit x one digit math problems, intersperse 9 one digit x one digit math problems. 
Research Based Strategies for Behavior
· Contingency Management

· Provide positive reinforcement for certain appropriate behaviors to increase their frequency

· TOKEN ECONOMY: Give tokens or chips for certain behaviors that can be exchanged for larger rewards

· CONTINGENT ATTENTION: Provide praise for specified actions

· RESPONSE-COST: Take away tokens or chips contingent on inappropriate behavior

· GROUP CONTINGENCY: All or groups of students earn rewards based on the behavior of the entire group.

· “MYSTERY MOTIVATOR”: The reward is unknown prior to earning it. 
· Therapy Balls

· Balls are used as an alternative to a classroom seat.

· One study of fourth grade classroom using therapy balls as seats showed increased in-seat

· behavior and legible word production. All participants reported use of the balls favorably

· and liked them better than their desk chair.
· Behavior Contract

· A simple positive-reinforcement intervention. It spells out in detail the expectations of student and teacher (and sometimes parents) in carrying out the intervention plan, making it a useful planning document. Also, because the student usually has input into the conditions that are established within the contract for earning rewards, the student is more likely to be motivated toabide by the terms of the behavior contract than if those terms had been imposed by someone else.
· Time-out

· Occurs immediately after an unwanted or unsafe behavior. It denies a student the opportunity to receive positive reinforcement for a specified period of time (Alberto & Troutman, 2006). In order for it to be effective, a child must want to be part of the environment from which they were timedout (if child uninterested or uncomfortable in the class environment, behavior might not change).

· CLASS IN SIGHT: Student removed from activity but can see others participate

· CLASS OUT OF SIGHT: Student removed from activity and can not see others
· Self-Monitoring

· A student evaluates and records his own behaviors.

· Teacher and student agree on one to three behaviors for student to monitor (i.e., work completion, attention, talking out) and the student is given a form to rate behaviors on a Likert-scale indicating how well he or she performed the specific behavior(s).

· Student rates him/herself at certain times and compares these ratings to the teacher’s independent rating.

· Student rewarded for matching his or her ratings to the teacher’s.

· Over time, as the student becomes more accurate (or more like the teacher’s ratings) of his own behavior, the teacher fades out her recording of the student’s behavior, leaving the self-monitoring an independent student process, except for occasional checks if needed.

****Collecting Behavior Data****
· Frequency Charts – record how often the student shows a particular behavior

· Time-on-Task charts – gives a percentage on/off-task as well as what behaviors occur while the student is off-task (e.g., playing with objects, staring off, etc.)

· Antecedent-Behavior-Consequence – Analyzes what happens before, during, and after a particular behavior either anecdotally or in a chart form.  Intervention ideas available at http://www.interventioncentral.org
· Additional Websites and Resources:

· http://www.interventioncentral.org
· http://www.gosbr.net/reading/
· http://www.jimwrightonline.com
· http://www.specialeducation.ilstu.edu/csss/index.html
· http://www.cec.sped.org
· http://www.k8accesscenter.org
WHAT IS PROGRESS MONITORING?
The National Center on Response to Intervention defines progress monitoring as repeated measurement of academic performance to inform instruction of individual students in general and special education in grades K-8. It is conducted at least monthly to (a) estimate rates of improvement, (b) identify students who are not demonstrating adequate progress and/or (c) compare the efficacy of different forms of instruction to design more effective, individualized instruction.
USE OF CURRICULUM-BASED MEASUREMENT (CBM) AS PROGRESS MONITORING

Curriculum-Based Measurement (CBM) is used for screening and progress monitoring 

· CBM provides an easy and quick method for gathering student progress 
· Teachers can analyze student scores and adjust student goals and instructional programs 
· Student data can be compared to teacher’s classroom or school district data 
When CBM is used, each child is tested briefly each week. The tests generally last from 1 to 5 minutes. The teacher counts the number of correct and incorrect responses made in the time allotted to find the child’s score. For example, in reading, the child may be asked to read aloud for one minute. Each child’s scores are recorded on a graph and compared to the expected performance on the content for that year. The graph allows the teacher, and you, to see quickly how the child’s performance compares to expectations.
Research support for CBM
· Over 30 years of research support the use of CBM to… 

· Increase student achievement (Fuchs, Deno, & Mirkin, 1984) 
· Make predictions about who will succeed on high-stakes assessments (Good, Simmons, & Kameenui, 2001) 
· Help teachers identify when instructional changes are needed (Fuchs, Fuchs, & Hamlett, 1993) 
· Develop classroom, school, or district norms (Shinn, 2002) 
· Increase ease of communication with parents, teachers, students, and others (Shinn, Habedank, & Good, 1993) 
EXAMPLES OF CBM MEASURES FOR PROGRESS MONITORING

DIBLES




Accelerated Math
AIMSweb




STAR
THINKLINK



Teacher Generated Probes
Accelerated Reader

CBM Resources for Probes and Progress Monitoring Graphs
CBM Warehouse – BEST CHOICE
http://www.jimwrightonline.com/htmdocs/interventions/cbmwarehouse.php
DIBLES
https://dibels.uoregon.edu/
AIMSweb

http://www.aimsweb.com/

Research Institute on Progress Monitoring

http://www.progressmonitoring.net/RIPMProducts2.html
National Center on Response to Intervention
http://www.rti4success.org/
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Teacher____________​​​​____________


Date_____________

Student________________________

Identify concerns regarding this student:

_____ low academic performance

_____ low aptitude

_____ behavior problems

_____ emotional problems

_____ attention problems

_____ other:__________________________________________________

Please briefly explain your concerns regarding this student:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Any additional information or comments?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

Please list some times that may be good to meet (planning, etc):

________________________________________________________________________
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Response-to-Intervention-Based Procedures


For Student Success








Placement





The ARC meets back to discuss the results of the psychoeducational evaluation and determine the student’s most appropriate educational placement.





The School Psychologist discusses eligibility determination with the ARC.





If a student meets the Kentucky Administrative Regulations criteria for an educational disability, the recommendation is made to the parent to grant permission for the student to receive Special Education services.  If permission is granted, the Special Education Teacher presents the draft IEP and the ARC works to develop goals, objectives, and services for the child.





If eligibility criteria is not met, the ARC informs the parent of other educational options that would be most appropriate for their child.
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Request for Assistance





60 school days





Placement





The ARC meets back to discuss the results of the psychoeducational evaluation and determine the student’s most appropriate educational placement.





The School Psychologist discusses eligibility determination with the ARC.





If a student meets the Kentucky Administrative Regulations criteria for an educational disability, the recommendation is made to the parent to grant permission for the student to receive Special Education services.  If permission is granted, the Special Education Teacher presents the draft IEP and the ARC works to develop goals, objectives, and services for the child.





If eligibility criteria is not met, the ARC informs the parent of other educational options that would be most appropriate for their child.








Evaluation





The psychoeducational evaluation is to completed within 60 school days of the date the parent granted written permission.





Evaluation procedures include collecting observational data, completion of rating scales by parents and teachers, as well as cognitive and academic testing.  Other procedures may be deemed necessary depending upon student needs.





Parent and teacher information is to be collected and submitted to the School Psychologist within 20 school days of permission being granted.





Days 20 to 40 are reserved for the School Psychologist to complete individual student assessments and complete the written psychoeducational report.





Days 40 to 60 of the evaluation period are reserved for the Special Education Teacher to review the written report, schedule an ARC to discuss the information, and begin drafting an Individualized Education Plan (IEP) if necessitated.





Consent





The parent or guardian is invited to an Admissions and Release Committee  (ARC) meeting to request permission for an evaluation.





During this meeting, the ARC will discuss areas of concern, interventions implemented, and present the data collected.  





The ARC will ask that the referral be accepted.  The parent is then asked to sign permission to evaluate their child.  





If the parent agrees, evaluation procedures are discussed.  The parent does have the right to reject the referral and deny permission to evaluate.  





Referral





After the Student Assistance Team determines that a student has made insufficient progress during Tier 3, the committee may proceed with a referral for a psychoeducational evaluation.





The referral form from Infinite Campus is completed by the Special Education Teacher and the Regular Education Teacher involved in the intervention process.





For completion of the referral form, it is necessary to submit evidence of vision, hearing, and communication screening.  A description of interventions used and data from benchmarking and monitoring is also required.





After the referral is completed, an Admissions and Release Committee meeting is scheduled to discuss referral information with the parent and to ask for consent to proceed with an evaluation.





Intervention





Tier I


Students receive instruction with core curriculum.  Monitoring occurs three to four times a year through benchmarking.





If a teacher presents with concern for a student, a “Request for Assistance” will be submitted to the School Psychologist.  A Student Assistance Team will convene to develop intervention(s) for the area(s) of concern, discuss roles and responsibilities in intervention process, and how monitoring will be conducted.





Tier 2


Students will be screened for vision, hearing, or communication deficits.  





Students receive supplemental instruction in a small group setting (3 to 6 students) three to four times a week for a total of at least one hour per week.  Monitoring occurs weekly using a Curriculum Based Measuring tool. Every four weeks, progress will be evaluated to determine intervention effectiveness.  If no significant progress is made after four weeks, a new intervention strategy will be added.  Both will continue for another four week period. After eight weeks the Student Assistance Team will decide if progress is sufficient with interventions or if more intensive efforts are necessary.





Tier 3


Students receive targeted, individualized instruction in groups of one to three students.  This requires an additional 40 to 60 minutes of intervention time per week. Monitoring occurs weekly or more often.  Intervention periods at Tier 3 will also last four weeks. The Student Assistance Team will determine if another intervention strategy or a longer intervention period is necessary or if a referral for an evaluation should be made after the first four week period.





8 to 12 weeks 





10 to 15 school days 
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Response-to-Intervention-Based Procedures for Student Referral and Evaluation
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