The New Kid on the Block

Jack Prelutsky

There’s a new kid on the block,

And boy, that new kid is tough,

That new kid punches hard,

That new kid plays real rough,

The new kid’s big and strong,

With muscles everywhere,

That new kid tweaked my arm,

That new kid pulled my hair.

That new kid likes to fight,

And picks on all the guys, 

That new kid scares me some,

(that new kid’s twice my size),

That new kid stomped my toes,

That new kid swiped my ball, 

That new kid’s really bad,

I don’t care for HER at all.

~Prelutsky, 1984
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Introduction:


As school violence rises, more and more students feel extensive vulnerability to it. Students whom fall victim to the violence feel less encouraged to find faculty or adults to confide in for fear of a worsening of the violence (known as bullying). Often students feel a desperation that causes physical illness at its best and often causes the student to engage in self-destructive retaliation in order to preserve themselves, at its worst. 

Students that are not bullied (approximately 85% of the school population) are often unsure about what to do, but also feel the pressure of bullying. Garrity, Jens, Porter, Sager, and Camilli call these students the “caring community.” These students are aware of the fear and power struggle going on. They see the suffering caused and often “tell a teacher” but see nothing done to stop it. This caring community of students becomes a powerful resource that often goes untapped, but has the strength and leverage “for impacting change” to create a caring community among students and the environment they learn in. 
Philosophy background:


Students who feel threatened, unsafe, at risk, or afraid of the possibility of being bullied in school or out of school, do not learn. In a society of growing knowledge, bullies become a problem for schools when it comes to establishing a “safe” environment for students to be productive and learn prosperously in. 

The power of “Bully-Proofing Your School” is to empower the caring community in the school. It focuses on the kindness of the caring majority towards the victims and defuses the power (by setting the tone for the school and the operating environment) of the bully. This program attempts to be one of the interventions put into place to empower victims, create a safe environment for students, and prevent the wounds that repeated bullying leaves on victims. This program involves an eclectic range of thinking and is not based in behaviorist theory. This program is focused on teaching students to deal with and defuse bullies who threaten them, or are threatening someone else. 

****NOTE**** The book Bully-Proofing Your School: Working with Victims and Bullies In Elementary Schools, is designed to be a supplement for the Administrator’s Guide to Staff Development and the Teacher’s Manual and Lesson Plans and overviews two separate curriculum plans. One is designed for working with bullies and the other for “understanding and supporting the victims. (xi)

Some Statistics that indicate problems (presented by Garrity, Jens, Porter, Sager, and Camilli):


-2-3 students in every typical elementary classroom are afraid of 

bullies

-160,000 students in the United States miss school each day because of fear, according to the United States Department of Justice and the National Association of School Psychologists

-According to Garrity, Jens, Porter, Sager, and Camilli, about 100,000 students (k-12) carry guns to school and 6,250 teachers are threatened, with about 260 actual attacks daily across the nation.
After looking at these facts, why  bully-proof?  Because  there  is  a 

problem. This program is designed to not only deal with bullies, but empower the caring majority to do something to help those who are being bullied.

Underlying Principles of Bully-Proofing:
1. It is the adults’ responsibility within the school to make and maintain the school as an environment that is safe for students

2. Bullies, when confronted by the caring community, are defused

a. The caring community is made up of all students and adults in the building that have shown caring and compassion towards others in the community of the school.

3. Bullying does not correspond with conflict. 

a. Bullying manifests itself in many different forms. It can range from physical and psychological threats and slander to physical violence. It takes any form that causes fear and submission. 
4. The Bully-proofing  program will be most successful if buy in and implementation is complete.

5. The Bully-proofing  program focuses on shifting power away from the bully.

6. There are many means to any end.

a. The program is designed to promote character development and community skills that create positive community members. 

What is NORMAL conflict and What is Bullying?
***NOTE***Bullying is defined as “..repetitive negative actions targeted at a specific victim.” “..an imbalance of power so that the victim has trouble defending him/herself.” (Garrity, Jens, Porter, Sager, and Camilli, 2004).


Bullying is not conflict. According to Garrity, Jens, Porter, Sager, and Camilli, conflict is a normal progression of developing social skills. As students develop the ability to work in teams, groups, pairs and interact in the classroom, they may not always agree. They often will have to resolve problems after they have had a conflict and an adult has to step in. The adult then provides a mini-lesson on how to work cooperatively. The students are interested in solving the problem. Unfortunately, bullies are not interested in solving the “conflict.” They present the following idea:

Friendship Awareness Stages
	Stage of Social Skills Development
	Characteristics of Social Skills Development

	Early Elementary (K-2)
	~Very self-centered friendships
~Friends are chosen because the friend will do what they want

~The response to frustration is rejecting the friend

	Middle Elementary (3-4)
	~Beginning to understand the give and take of friendships
~Friendship involves fun for everyone

~Development of games with rules

~Recess is spent with others that share similar interests

	Late Elementary (5-6)
	~Consideration of others’ feelings and attitudes
~Secrets and Secret sharing becomes common

~Jealousy and feeling left out

~Mutual commitment and loyalty of friendship

~Aware of the give and take of friendship


Garrity, Jens, Porter, Sager, and Camilli state that conflict is normal among people; not always is conflict bullying. Bullying has very specific characteristics to be aware of. Bullying is repetitive and directed at specific individuals who do not have skills that allow them to deal with the bullying in an ideal manner. Bullies also have no care for their victims or anyone else. They show no compassion for the child or group of children they bully. 
Recognizing the Difference

	Normal Peer Conflict
	Bullying

	Equal power or Friends
	Imbalance of Power; not friends

	Happens occasionally
	Repeated negative actions

	Accidental
	Purposeful

	Not serious
	Serious with threat of physical or emotional harm

	Equal emotional reaction
	Strong emotional reaction from victim and little or no emotional reaction from bully

	Not seeking power or attention
	Seeking power, control or material things

	Not trying to get something
	Attempt to gain material things or power

	Remorse-will take responsibility
	No remorse- blames victim

	Effort to solve the problem
	No effort to solve the problem


* Table 1 from Bully-Proofing Your School on page 4.

There are three categories of participants when bullying occurs. They are the bully (bullies) him/herself, the victim(s), and the bystanders that feel helpless to do anything.
What constitutes a bully?


According to Garrity, Jens, Porter, Sager, and Camilli, there are several myths about bullies. One common belief is that all or most bullies are boys. Although boys are more likely to admit to bullying and often their form of bullying is more obvious, measurable, and observable (generally physical and verbal), but girls are just as likely to bully as boys are (see chart below for descriptors of general bullying). Another belief is that of the physical appearance of bullies. Often bullies are seen as physically large, low-achieving, and insecure. The opposite, however is usually true. Bullies are usually moderate academic achievers, overly secure, and are surrounded by “friends” (although they are often thought of as followers).  
	Boy Bullies
	Girl Bullies

	Aggressive Tactics
	Social Alienation

	Verbal Aggression
	Intimidation

	Threatening
	Extortion tactics

	Open tactics, Usually easily notable
	Sneaky, cunning tactics, More difficult to detect


***NOTE*** These are only common characteristics.

VICTIMS


Garrity, Jens, Porter, Sager, and Camilli name three different types of victims that are bullied. Victims are commonly believed to be a random choice; a happening of being in the wrong place at the right time. This is not true. Bullies are looking for a target that matches a few very specific characteristics. They are easily singled out, lack social skills, or are overly anxious and have little self confidence. They become the victims of bullying most frequently. 
Three Types of Victims

	Passive Victims
	Proactive Victims
	Bully-Victim Children

	Isolated or alone for much of the school day
	Tease and/or provoke other students
	Small percentage of students

	Anxious, weak, insecure
	Irritable, restless
	More disturbed, depressed, anxious 

	Lack of Social Skills
	Lack of Social Skills
	Lack of Social Skills

	Passes off control of the situation easily to the bully
	Often seen as a bully themselves
	Poor academic achievement

	Cries or over reacts when bullied
	Behavior is unplanned
	Higher risk of serious aggression over time

	Past abuse or trauma
	Impulsive, action oriented
	Easily emotionally over-reactive

	Learning or Information processing problems
	Fights back, over reacts in a bully confrontation 
	Report that they do, on occasion, bully others

	
	Tends to make you feel that the student deserves it


Bystanders- The caring community!!

The third group involved in bullying has no intention of being involved. They are often scared and feel powerless to do anything. They fear that their stepping in will make things worse for the victim or, far worse, they fear that the bully will turn on them as well. The hope is to enable the bystanders to defuse the bully by caring about the victim. With a little well-planned training, the caring community will use a treasure box of tools (Ha Ha so, “Fair Fighting, Giving the right message, self talk and others) to give strength and support to the victim.

Intervention in Bullying Situations


Bullying, unfortunately, does not go on in the faces of teachers and staff. In fact, bullying happens so quickly and efficiently, that it usually goes undetected on the playground and in the classroom. It does not escape the radar of the caring community. 


Kids are often aware of the bullying, but fear that the intervention of an adult will draw the bully to them. They often report a sense of feeling relief that the bullying bypassed them for the moment. 


A Canadian study published in 1995 suggests that when teachers are notified and aware of the bullying, they immediately confront the bully, demand explanations, and require apologies. This does not deter the bully. They are very aware of who “tattled” and make sure that the tattling does not occur. The bystanders report feelings of relief that they were not the one that tattle. The study did also suggest that when the “caring community” knows what actions to take and have rehearsed those actions, they take action. This comes from learning to solve problems and think creatively.

This caring community, along with the victims and the bullies, must be taught to use such tools as the Ha Ha So, Self Talk, and peer support. Bullies need to know what to expect and what consequences they will have to deal with. It empowers the victims, empowers the caring community, and de-escalates the bully. 


Bullying comes in many ranges of severity. It ranges from the mild bullying to the severe bullying that eventually leads to lethal retaliation from the victims. For specifics, refer to the chart for Bullying Behaviors that follows.

Help With Mild Bullying


Students need to be taught positive social skills and anger management. They need to be assisted with developing friendship skills and to initiate self-talk and establish a caring community. Often the students that are affected by mild bullying are students who are shy, lack social skill and self confidence, are isolated, learning disabled, and who use toys or money as a bribe to protect themselves. 

Help With Moderate to Severe Bullying


These students need assistance from adults. Often they require more significant training in social skills and friendship skills. There then needs to be significant bully training involved in the process of de-escalating the bully. Ways to deal with bullies needs to be taught. Strategies such as social thinking, anger management and others need put into place to help both the bullies, victims, and the caring community. 
Supporting the Victims

Selecting Students for Intervention


Students will be selected to participate in small group/individual sessions.  The goals of these sessions are to increase self-esteem, empower the victims, help victims make friends and decrease the isolation of the victims. All students could benefit from support, but individual or small groups should be offered to students who receive special education services or are considered at “high risk” of being victimized.  The students who are at high risk may be clumsy or have other disabilities, be less well integrated socially and lack friendships or have behavior problems acting in aggressive ways. When selecting students the group facilitator should consider the following:

· Teacher, parent and support personnel referral

· Students who are shy

· Students who lack friends

· Students who have suffered a loss or trauma

· Students who are new to the school

· Students who have a physical weakness or are petite in size

· Students who have a learning disability

· Students who are know to be repeatedly bullied

· Students who use money or toys as bribes against bullies

General Information


The individual small group curriculum is six weekly session, it is not scripted. The skills taught in these sessions are also taught and/or reinforced throughout the students’ school day. The sessions teach students skills and self advocacy.

Forming Groups

The facilitator should work with the classroom teachers and other adults to get input as to who should be in the groups.  Two groups should be formed. One group is for passive victims and one for provocative victims. Groups should also include a positive role model who has emerging skills but still needs some refinement. There should not be more than 5 students in each group; otherwise it will be too overwhelming to the student. Try to group classmates together so the skills can be practiced outside of this group environment. The facilitator should not have more than two or three different groups at one time because the planning can be extensive. 

Sessions

Before the sessions begin, the parent(s) of each child that will be involved in the small group victim intervention should be contacted.  The regular education teacher should make an initial call and the facilitator should make a follow up call. There must also be a permission slip signed in order for the student to participate (there is a letter/permission slip included in this book).


Each group will be involved in a six week intervention; this may require more time depending on the group of students. Each session is 30-45 minutes in length and must take place in a private area of the school (this should be the same area every week). Scheduling is often a problem, some suggestions are: a “lunch bunch”, intervention during silent reading time or library time. Any time that can be consistent throughout the program.

Working with Passive Victims


Students who are passive victims fail to respond assertively and need help even with mild bullying. They need a supportive, small group or even individual intervention. Decreasing passive victims’ isolation, helping them make friends, is the primary focus of intervention. They will be taught necessary skills to make friends, how to improve self-esteem, how to feel empowered and how to identify a trusted adult.

Working with Provocative Victims


Students who are provocative victims often tease and provoke others, they will fight back but usually loose. A small group approach to teaching skills is advised for these students as well. These students will be taught behavioral and cognitive strategies to reduce impulsive behavior; they will be put on behavior contracts and will be given a chance to do other things in the school to modify high conflict situations. An example of this is to have the student do “community service” during recess.

6 sessions

Handouts and transparencies are included for all 6 sessions.

Session 1: The goal of session 1 is “to understand that friendship involves a number of characteristics, but an important first step is getting to know one another”. This will be done through ice breaker/getting to know you activities, discussions, brainstorming and an art project.

Session 2: The goal of this session is “to begin to assess the students’ current friendships and begin to understand the skills necessary to develop positive friendships.” This will be accomplished through discussions, reviews, teaching of skills and tips to join a group, role playing and a checklist (this will be compared with a checklist at the end of the 6 weeks). 

Session 3: The goal of this session is “to understand that how we feel about ourselves plays an important role in forming friendships and handling bullies”. This will be done through a review discussion, a worksheet, teaching what to look for with bullies (including the difference between boy and girl bullies), and a self-esteem activity. 

Session 4: The goal of this session is “to become familiar with communication skills that promote responsible, assertive behavior when dealing with bullying situations.” This is completed through discussions, teaching of the victim stance, modeling come backs, handouts, I statements, stories/videos, role playing and journals.

Session 5: The goal of this session is “to become familiar with interpreting a bullying situation accurately and to review and reinforce the strategies that the students can use when they are being victimized by a bully.” This is done through teaching nonverbal communication and cues as well as the HA HA, SO strategies. Students will also do a verbal review and a story/video.

Session 6: The goal of this session is “to review the skills learned in the previous five sessions and recognize the students’ growth.  This will be completed by re-administering the checklist, role playing and discussions. The students will be recognized for their growth and completion of the interventions.

Changing the Bullies
Research Findings


Interventions with bullies should not focus on feelings, but changing thinking. Teachers and parents can help stop thinking errors (such as refusal to be held accountable) by knowing how to recognize this thinking and what replacement thoughts can be used. The goal of small group intervention should be to decrease bullying and aggressive behavior, replace thinking errors, and develop realistic self-concept, problem solving skills, anger management skills and empathy skills.

Selecting Students for Intervention

When selecting students look for those who are irritable, impatient and moody. Bullies have misperceptions that attribute to hostility and a tendency to retaliate. They have trouble putting their feelings into words and recognizing their own pain. These students often come from abusive or neglectful environments. The facilitator can draw on these resources to select students: discipline referrals, classroom teacher referral, parent referral, support personnel referral, administrator referral or assessments.

Forming Groups 


There are advantages to working with a small group because of more potential for learning experiences, but one should be prepared to handle disruptive behavior. There should not be more than 5 students in each group; otherwise it will be too overwhelming to the student. Try to group classmates together so the skills can be practiced outside of this group environment. The facilitator should not have more than two or three different groups at one time because the planning can be extensive. 

Sessions


Communication with the parents, scheduling and locations should be handled the same as with the victim intervention sessions.

6 sessions
Session 1: The goal of this session is “to introduce the concept of thinking errors and thinking logs”. This will be done by introductions, thinking style ratings, and thinking logs.

Session 2: The goal of this session is “to have students develop more realistic opinions of themselves and their capabilities”. This will be accomplished through discussions and modeling using the thinking logs and handouts/activities to point out the differences in estimated and actual abilities of the students.

Session 3: The goal of this session is “to develop empathy and to improve reasoning about fairness.” This will be completed by using handouts, thinking logs and discussions. The teacher will model and the students will write down appropriate feelings in different scenarios.

Session 4: The goal of this session is “to gain a better understanding of anger and how to manage it effectively”. This will be done by thinking log reviews, discussions on anger expression, role plays, brainstorming, anger evaluations, worksheets, anger control strategies and anger contracts.

Session 5: The goal of this session is “to improve social problem solving skills by using cues to define a situation generate alternative solutions and think about consequences of behavior.” This will be accomplished through thinking logs, teaching of the SOLVE steps for problem solving, discussions and problem solving games.

Session 6: The goal of this session is “to review the skills learned in the previous five sessions and have fun integrating them into a board game, and to acknowledge the students’ growth”. This will be completed using thinking logs, creating a board game, self assessment, comparison to the beginning session’s handouts, and celebrations/certificates.

Conclusion


Bully-Proofing your School is aimed at students in the elementary grades. It could be a successful program to help both the victims and the bullies to be more aware of their actions and how the effect other. In order to facilitate this program the book needs to be purchased in order to use the handouts and other resources that are included in the book.

