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A Letter From A Person with Asperger’s Syndrome
Hi all

Have thought long and hard about adding my thoughts to this post and finally feel it
would be worth while as there seems to be alot of misunderstanding about aspergers. I
have aspergers and was diagnosed 3 years ago amd since then I spent a huge amount of
time researching it. In my opinion Sheldon has aspergers you only need to read the
diagnostic criteria to see he matches it almost perfectly. He displays examples of it in
every episode. Yes Sheldon is a genius and has a very high 1Q but there are different
types of intelligence. Though he has a very high IQ he has almost no EQ or emotional
intelligence.

1Q and EQ are not mutuaily exclusive it is possible to have both, not every genius is
socially inept. Just read the bio on a scientist like Shrodinger he was a complete ladies
man but also a genius. Or for example someone like Tony Stark aka Iron Man just
thought I would mention that as he was mentioned in an episode and ves I know he is a
fictional character hehe.

Sheldon has so many aspects of aspergers I will list some that come to mind.
Social Skills

Can't read body language has very basic social interactions ie. can't detect sarcasm, has
great difficulty lying, takes everything litrally, lacks empathy, very bad at social repair
(ie. apologising) dislikes physical contact ie. hugging. Can't engage in "small talk" as
there is no obvious point to it. Truth is more important then the emotional state of his
peers or friends. Can't fake his emotional state ie. Smile for the sake of others. Relates
better to people much older or younger then him.

Has sensory issues
Can't stand whistling or loud music.
Ritualised behaviour

He has more Rituals then Ido such as what food to cat on what day. What cutlery to use.
Has a favorite seat. Even going to the bathroom the same time everyday. He almost has a
set routine for everyday, and when this is interrupt causes a fair amount of stress. Cannot
cope with change or suprises everything has it's rountine.

Sheldon himself views himself as different from other people in the very first episode he
makes a comment about of not being of the same species to Lenard. However he puts this
down to his great intellect but his social difficulties are nothing to do with intelligence.
There are plenty of very intelligent people who have no social difficulty at all. Obviously
his family are aware he his different as well otherwise they would not have him tested but
all they concluded was that he was not "Mad" Aspergers is often missdiagnosed or not



diagnosed at all. In fact in some cases aspies can be misdaignosed as schizophrenic for
example.

I can go into alot more detail if people are interested.

Asperger's is not a disease or a degenerative disorder. The only disability it causes is
because aspies have to live an NT (Neuro typical ie normal people) world. Although we
might use the same language we communicate in quite different ways. The brain of
someone with aspergers is wired differently, this is not brain damage it's just different
from the norm.

NT communication is 70% body language 20% how you say something ie tone of voice
10% what you actually say

Aspie communication is almost 100% what you say. It's why Sheldon takes everything
very litrally all the time and often has to ask how someone is feeling as he can't tell
otherwise. Aspies can "learn” to act like a NT if they see and observe social behaviour so
they have an example to compare it to (see the flow chart he made to try and make a
friend), but they are lost when faced with a new social situation. It's why we like routine
and tend to treat social interactions as equations ie if you do A and B you get C, we
struggle to deal with unpredictable behaviour. This should give you an idea has to how
big the difference is between aspies and NTs it's very subtle but significant and often
missed as Aspies learn to emluate NTs to get along with people. In fact some Aspies
make great actors because of this mimicking. Sheldon is not that type of aspie there are
many flavours of aspie as there are different coping strategies to get along with NTs.

I have noticed on the previous posts there seems to be some hostility to the idea of
Sheldon having aspergers. I think this is because those people who identify with Sheldon
might feel that if Sheldon has it they might have it. To accept a diagnosis of aspergers as
an adult can be very difficult I know I found it very hard to accept and the initial response
is often one of anger and denial. Only about 50% of aspies if that are diagnosed.

Anyways just my thoughts on this issue I felt it important to get the view point of
someone who actually has aspergers across.

Hope this might provoke a more thoughtful dicussion and raise awareness.

Regards
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CREATING SCHEDULES FOR INDIVIDUALS WITH AUTISM
To PROMOTE INDEPENDENCE

Keily Shepperd, M.Ed., Kemtucky Autism Training Center

We all use calendars, memos, recipes, to do lists, and shopping lists; these snvi-
ronmental supports help us to plan our time, organize ur tasks, and beter under-
stand what is expected of us. Teachers and parents can make use of
environmental supports to help persons with autism become more
independent (Quil, 1595). Schedules are one type of envionmental support
that can be used to present information to persons with autism. Schedules provide
the following:

*+ Sequence of evenls

+ Alert changes in routine

* Redirects the leamer back to an activity

* Quifines expectations

There are many types of schedules, ranging from daily schedules i mini-sched-
ules that breai down an activity into parts. This article details the use of daily

schedules.

A daily schedule gives individuals infonnation about major events
and activities of the day. Caily schecules can be printed, pictorial or a com-
bination of the two. Daily schedules can be posted in the classroom or home, or

carriad in a notebook or cliphoard,

One type of schedule is designed as a check-off syslem. The student should
check off each activity as he completes t. By using this type of sehedule, the stu-
dent can predict the upcoming activities. The adults can alier the schadule by
marking changes in events, thus alerfing the stident of any upcoming changes.
By using a sheet of paper that has been laminated, and marking completed tasks

with a grease pencil or dry erase marker, the student can use the schedule any-

where.
0 Davey's Schedule: o
' .___Daily Oral Language - Outside .
*_ Reading Group - _'science:
—Spelling ;

The below schedule is an example of a stationary picture schedule posted in the
clagsroom, This type of schedule was develaped and used with a preschool slu-
dent during a school-based consultation.

Schedule process is as foliows:

+ The child is prompted i check his schedule by the teacher or assistanit

* He pulls off the picture representing the upcoming activity

* He takes the picture of the upcoming activity to that area of the classroom and
malches it o a picture in that aree.

* When the activity is complete, the child takes the picture of the completed acfivi-
by, places it in the finished pocket and pulls off the picture representing the next
activity.

By using pictures velcroed to a sirip, the teachers were able fo alert the child of
changes in his schedule when needed. This eased anxiety in the classroom for
the child. Intially, the chiid required physical prompts to check his schedule, As
ifme progressed, howsver, he was able o check his schedule independently and

transition from one aclivity to another accurred with little difficulty. His teacher
remarked, “| am using piciure schedules with several of my studerts now. It helps
keep them connected with what is going on in the real world,”

Daily schedules may be used at home as well. These provide persons
with autism information about upcoming events at home. As with school sched-
ules, home schedules could be used with pictures or print, depending on the indi-

vidual. A printed example of a home schedule could be:

The same schedule could be made with pictures to assist the emerging reader in
predicting events at home, This could aid the individual in understand-
ing the events.that are coming up at home, making the roufine pre-
dictable.

The primary function of daily schedules is to clarify the sequence
of daily events. They specify where to go, what to do, and what
comes next (Quill, 2000). They should be presented in the communication
modle of the individual. Creators may use print, blackline pictures, color drawings,
nhatographs or even concrete objects.

RESOURCES FOR DEVELOPING VISUAL SUPPORTS AND SCHEDULES

Do-Watch-Listen-Say: Social and Communication Intervention for
Children With Autism, Kathlieeri Ann Quilt, {Paul H Brockes Pub, 2000},
Teaching Children with Autism: Strategies to Enhance
Communication and Socialization, Kathlzen Ann Quil, ed. (Delmar, 1995).
Visual $trategies for Improving Comwmmication: Practical Supports
for School and Home, Linda A, Hodgdon. {Qurke, 1985).

Different Roads to Leaming (Time-Timess, PECS Products, Videos and
Software}, 1-800-853-1057, hitp:{www.diflearn.com

Boardmaker is a graphics database containing over 3,000 Picture
Communication Symbols. To order contact t Mayer-Johnson, Inc., 800-588-4548,
www.mayer-johnson.com

Visual Schedule Systems, hiip:ffwww.sethc org/nrojectsfvss/default. hml.
Onfing information about how to develop and use visual scheduies. Downloadable
pdf files are also avaiable at this siie.

See R, Say it, Write it, htip:/www.seeitsayitwritel.com. To provide educators
{K-12) wilh simple innovalive methods for creating adaplive maerials (using famil-
iar computer software, scanners, and digital cameras} which will enhance the writ-
ing skills for &li studenis including diverse leamers.

do2learn, www.dotolearn.com,. Products and software to develop schedules and

visual supports with free examples of activities.
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Educating Students With Autism

100

Céncrefé Plus Picture Schedule

L

Carol ‘Dan Deb

Seaf-Helgs Skflls Calendar

&

S
Sodial Skills Scoryime

=

Daily Schedule: THURSDAY

Line Drawing Schedule

@ 8:00 | Calendar ;

@ 8:30 | Social Skills %5
@_ 9:007 Story Time

@ 9:30 Outdoor Piay ”@"
@ 10:00 | Snack | {j

@ 10:30 | Reading é

@ 11:00 | Lahéugge @%

" Written Schedule

Figure 5.2. Sample individua

| schedules (concrete, pictures, line drawings, written).
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108 HIGH-FUNCTIONING AUTISM/ASPERGER SYNDROME IN SCHOOLS

Time | Class Location

| 7:20-7:40 | Homeroom Room 101
7:40-7.44 Haii time - | Hallway, walk to class
7:44-8:40 | Algebra Room 108
.8:40~8:44 Hall time Hallway, walk to class
8:44-9:40 English Room 118
9:40-9:44 Hall time Hallway, walk to class
9:44-10:44 | Reading Room 103
10:44-11:40 | Lunch Cafeteria
11:40-11:44 | Hail time Hallway, walk to class
11:44-12:4Q | Physical Education | Gym
12:40-12:44 | Hall time | Hallway, walk fo class

i 12:44-2:05 | Resource Room Room 211

2:05-2:09 Hall time Hallway, walk to class
2:09-2:20 | Homeroom Room 101
2:20 Dismissal Go to bus #45

FIGURE 6.2. Sample daily schedule (middle/high school).



Work I need to finish before lunch:

rMcaaming Worl: [ Math )
3, %
B %5
\ —d

g

Work I need to finish after lunch:

[ Social Studies | [ Computer Lab) [ Science ) [ Group Work |

e 2y

-
0
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HIGH-FUNCTIONING AUTISM/ASPERGER SYNDROME IN SCHOOLS

Hang Up Your Backpack -
. N

FIGURE 6.4.. Sample morning routine checklist,

Choose a book from the shalf,
Take the book to your seat.
Open the book.

Read the book until 10:30.

Doy

FIGURE 6.5. Sample independent reading activity checklist.




Work Systems
or Task Directions



Pack and Stack Monday through Thursday

7\

1.  Write in planner Follow modelon

i

2 B

2. Put Planner in desk

3. Get Backpack and lunch box

i

4. Stack Chair

5.

O

white

board _



Reading

Task 1 : '
Get the Task 1 folder out of file box

Open Spotlight on Literacy book topage60.
Read page 60.
Return book to folder.
Put folder in the file box.
Computer for 5 minutes.

OV A N

Task 2
Get the Task 2 folder out of the file.

Complete worksheet 1.
Return worksheet to folder.
Put folder in the file box.
Computer for 5 minutes.

+

BN

- Task 3
Get the Task 3 foider out of the ﬁle

1

‘2. Write name.
3.  Retum name page to folder
4
5

. Put folder in the file box.
Computer for 5 minutes.

k 4
Get the Task 4 folder out of the file.

Complete worksheet 2 side 1 and side 2.

Return worksheet 2 to folder.
Put folder in the file box.
Computer for.5 minutes.

DB R
7

After 'yc'xu have finished your reading tasks you may read silently.
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whale ~carracing |

r Y
United States

Steps in Writing an Essay

O 1. Choose a topic |
(O 2. Find infomation

O 3. Organize the information

O 4. Write |

O 5. Proofread

() 6. Peerreview

O 7. Ré-write

O 8. Publish

soldier
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| Néme: - Date:

To finish-my work in
I need to: - |

Check the numbers as | complete each step.

O] S

-
LZJ — )
— Y ( )
L31 4 y
4] | J
A , _
5) . J-

Raise my hand to tell my teacher when |
have finished all the steps.




teat:er

raise my hand

wait

1

('
\_ —/

\_ J

[ Rules for Asking Questions )

When my teacher says,
"Does anyone have a question?”

Think in my head......
Does my question match the topic?

If it does......then | can
ask my question.

| can raise my hand.

Wait for the teacher to call my name.




what {o do when lost

ook for adult

Iflgetliostin a store I need to ) ]

Office of Special Education Programs and Services, Fairfax County Pubiic Schools, VA 1997
Made with Boardmaker™ and the Piciure Communization Symbols © 1981, 1995



Playing a
Board Game

at color game pied

@1 I choose a game piece

We decide who goes first

I take turns

I share with my friends

I cémpliment my friends

I help clean up




memory

EMORY

| M

Keep them. ]

[Go again. ]

‘cards

& the same,

my tum

Put the cards down on the table]

Turn over 1 card. ]
[ Turn over 1 more card. ]
[ ¥ differont,

Ad

[

turn

{®)

s

P
L Y 4

[Turn them over.J

Someone
else’s turn.

J

[ p—"

Oifice of Special Education Programs and Services, Faifax County Public Schools, VA 1997
#ade with Boardmaker™ gnd the Piclure Communicalion Symbols @ 1981, 1985



Social Stories or Social Narratives



Working in Groups

Sometimes in class we need to work in groups.

This means that two or more people need to work together to
complete an assignment.

This can be very hard because:

D

Everyone has a different job to do.

o I don’t always know what everyone’s job is.

a Everyone talks at the same time.

o Other kids don’t always want to follow my ideas.

These are some rules for working in groups:

. Make sure I know the names of my group members.
Everyone should name his/her job and tell what it means.
Take turns talking.

Listen to others” ideas without interrupting.

Ask questions if T don’t understand.

Follow the idea that most of the group members like — most
of the time that won’t be my idea but that’s okay.

O RN

If there is a problem in the group one person should get the teacher
to let her know.



Raising my hand.
When I wén_t to answer a question, I can raise my hand.

I have to wait for the teacher to call my name before I can answer a
question.

If I need to ask a question I can raise my hand.

I have to wait for the teacher to call my name before I can ask a
question.

When I raise my hand and don’t call out, this makes my teacher
very happy. She will be very proud of me.



| can falk tomy friends at lunch oronthe playground.

| can talk about what we are doing in schaol, places | like to ao or what | am geing o
do on the weekend.

My friends do not like it when I talk about AGC all the time.
They do not know about AGC. They do not want to know about AGC.

sy

| need to taik about  things my friends want to talk about like

recess, games, sports, or TV shows.

If my friend asks me a question, | need to answer the question. This will make my

friend happy.

When 1 talk to my friends, | need to take  turns. Afterltalk, | need to listen
to what my friend says without interrupting. This makes my friend happy.

Friends want to taik to me when | talkk  about things they fike.




Power Cards

1. Games should be
fun for everyore.

2. If you win a game,
you can: sirile, give
a high five, or say,
“veal”

3. If you lose a game you can: take a deep breatn,
say, “good job” to the winner, or 2ay, “maybe next
time.”

Gagnon. (2001}, Pow

. . er Cards: Using Speci

o : g Special Inferests t ) i

i uth with As;_)erger.‘:‘yndrome and Autism. Shawne M(? MOD"”“’ "
sperger Publishing Company. Brson 1B Aden




Power Cards

‘%I“Vlinie Mouse & the Pink Shoes

G s e SR

L Say “l want pirk shoes” to vour teacher
2. Have a quiet mouth (no giggling).

5. Look at your shoes or your Minnie Card to
remermber the rule,




Behavior Supports



Kelly Shepherd, M.Ed.
Field Training Coordinator,
Kentucky Autism Training Center

major challenge when working with
individuals with autism is giving

¢ % directions that are clear to the
individual. (Quill, 1995). Individuals with autism
often have difficulty understanding direction or
rules as given o peers. Visual supports are a
common toof used to assist individuals with
autism with this understanding. Visual supports
include scheduies, scripts, calendars, choice
boards and First-Then hoards. These supports
can be created using pictures (Boardmaker or
photographs), print, or a combination,
depending upon the level of the child.

Many individuals with autism are motivated
differently and often have difficulties "waiting'
for the reinforcer. Professicnais and parents
alike must come up with creative ways to
motivate the individual to complete a task.
First-then boards are one such way.

These boards are designed to make a
nonpreferred task seem more pleasing and to
help the student understand that a "fun" task
ar reinforcer is coming after the work is
completed. To use a Firsi-then board, the
following steps should be taken.

SCHOQL

magazine

ISING A FIRST-THEN BOARD

& Lising a reinforcer assessment, assess what
will motivate the individual

® Make & picture (photo or Boardmakar) of
the preferred item

2 Make a picture of the nonpreferred task

@ Piace these pictures together on a hoard
with one side labeled First the other side
labeled Then

® Show the board to the individual prior to
beginning the nonpreferred task

¢ Using the board, say, First
Then

¢ Once the nonpreferrsd activity is
completed, the student is immediately given
the preferred item/activity.

@ The initial use of the First-Then Board
should involve an activity that is relatively
brief in time in order for the child to see and
understand the rule of first doing some
wark, then getting something fun.

As a part of a school based consuitation at
James I. Alton Middle School in Hardin County,
the team incorporated first-then boards at both
school and home. Team members included:
Stephanie Thomas, parent, Debbie Vogel,
teacher, Teresa Wilson, SLP, Penny Amerine,
Instructional Assistant and Kelly Shepperd,
field training coordinator, KATC.

1L\ Wa V2
Lo ol

Below: (left to right) Penny Aminine,
Debby Vogel, Jay Thomas and Teresa Wilson

Jay Thomas, a middle school student in a
self-contained classroom seemed unmotivated
to complete his class work. He was not
disruptive; however, he would not complete
class work without multiple prompts. The
classroom stalf needed a way to get him o
complete work such as hands on math with
less prompts.

The team implemented a First-Then Board. As
a part of the training agenda for the school
based consultation, Jay's team completed a
reimorcer assessment. By doing this, the team
determined that particular NASCAR items,
sports magazines, computer games and
certain videos would motivate Jay. Each of
these items have been used as a part of a first-
then beard with Jay. For the purpose of this
article we will discuss the sports magazine as
an example.

HOME

foad dishwasher




Jay was highly motivated by looking at
sports magazines $0 & picture representing
a magazine was placed under then, A
picture representing schoolwork was used
under first. Using the First-then board
prompted Jay to complete his work with
minimal prompts. The staif showed him the
board saying, "First work, then magazire.'

Initialty, Jay was given one nonpreferred
activity (such as a calendar activity or
functional math) to complete and then he
was alflowed look af a magazine for a set
amount of fime. Over days, Jay was able io
compiete nonpreferred tasks more
independently and the First-Then board
was expanded so that he was expected to
complete muitiple tasks prior to earning the
magazine.

This process is used not only at school, but
at home as well. His mother, Stephanie, is
an active participant in the school based
consultation process. She utilizes the first-
then process at home and in the
community. For community outings, such as |
shopping at the local grocery o discouni 1=
store. His mother knows that hs likes to visit
the magazine and toy rack at the grocery.
in order to finish her shopping, Stephanie
uses first-then. Jay is told, "First groceries,
then magazines". The same principle is
applied when at the discount store,
however, there, he enjoys looking at
NASCAR merchandise. Jay is told, 'First
shop for mom, then NASCAR." According
t0 Stephanie, shopping trips with the First-
then method are a lct sasfer than without.
She also uses this method when prompting
Jay to clean up his room, "First clean, then
video". Short errands around fown may also
prove o he a time when First-then is used.
Jay may be prompted to participate in a
short trip by using, “First bank, then
Nana's." This procedure has proven to be a
positive fool in Jay's life at home, schoo!
and the community.

Quill, Kathieen Ann, ed. Teaching Children with Autism: Strategies fo
Enhance Communication and Sociatization. (New York: Delmar, 1995)
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Billy’'s Reward Choices

Hand-held
Electronic games

Play with Legos

Playing 'V.Cards

heraptty |

Sens-d‘fy Box

rayns

Bionicles figures




Billy’s Favorite Rewards

Playground

Computer

Play Ball

Playing Cards

Sensory Box Items




What are
- | you feeling?

lonely Ieave me ah‘me
| ) i i
f N
TN
| feel
[ ]
\___ -~/
4 ™
because...
\_ Y,
.




We All Have Feelings

Grouchy: - Depressed lLazy

Sad Jealous Rejected
Happy Left out Enthusiastic
M™Mad Foolish Exhausted
Angry Uneasy Content
Nervous Surprised  Resentful
Frustrated Smart Jovyful
Upset Proud Irritated
Lonely Brave Pressured
Worried Naughty Helpless
Scared Silly Homesick
Furious Crazy Curious
Excited Cool Confused
Embarrassed Hurt Envious
Ashamed Kind Confident
Guikty Disgusted  Heart-broken
Disappointed Sorry . Discouraged
Frightened Anxious Apologetic
BPored Grateful Stubborn
Loving Shocked Determined
Shy Relieved Arnnoyed



The Incredible 5-Point Scale

Screaming / emergency only

Recess / outside voice

Classroom voice / talking

Soft voice / whispér

No talking at all




Appendix

| could lose control

Can really upset me

Makes me nervous

Bugs me

Never bothers me

65



The Incredible 5-Point Scale

RS

Name: Ben's Perspective My Big Sister’s Anger Scale

Rating Looks/sounds like  Feels like Safe people can
help/l can try to
\

Bitch ing
Yel!ing : _
Scremir\ﬁ Sick: +o stomach
Thyowi

?oufre 3rour\deci‘.“

Ben says he

doesnt kinow

about “4” Lor
his sister

Ben says he
doesrit know
about “3Y for
his bi3 sister

Upset with Ben says he
ancther wishes his
sister
would leave.,

Not '!'a.lkir\f)

Ben says he

doe st know

about Y4” for
his sister




Appendix

Name: My ' Scale

Rating Looks like | Feels like - lcan tryto

71



Appendix

IC

Top

Not OK

OK

69



Angie Lilly, OT/RL
Occupational Therapist
Hardin County Schools

Intro

We take in and interpret sensory input frem the environment
every second of our day, to include lighting, sounds, and smells.
Input we receive from the environment can serve o impact our
behavior in terms of eliciting responses such as being calm,
alert, cautious, and ready to work. In addition, our brains and
bodies respond to input in a way that helps us be ready for the
demands of a particular task. Individuals diagnosed on the
autism spectrum frequently interpret sensory input differently
and have sensory preferences. It is important to recognize that
each individual has their own preferences and although there is
a general set of "best practices, it is imperative to tailor sensory
programming towards the individual. | have enjoyed working
with many teams of individuals who use determination and plan-
ning to excel at meeting the communication, social, behaviar,
and sensory needs of individuals with autism spectrum disor-
ders. This article will focus on two teams who have worked
hard to use sensory supports througheut the school day to sup-
port individuals with autism.

Background

One very loveable 9-year-old student, Brad Smallwood, attends
Howavalley Elementary School in Hardin County. Brad was
diagnosed with autism at age 2 and received early intervention.
His family, T.R. and Sheila Smallwood, are dedicated to pursuing
knowledge and intervention that will aid Brad. This combined
with being surrounded by a supportive class setting has helped
him to excel and be able to maintain programming in the regular
education (2nd grade)} setting with collaborative and resource
special education support. Brad's teachers, Kathy Cofer (regular
education), Lori Blair (special education}, and Vickie Morris
{paraprectessional) do a terrific job of communicating with each
other about modifications o help Brad succeed.  In addition,
the Kentucky Autism Training Center has been instrumental in
supporting and suggesting strategies for Brad.

Brad takes a short sensory break in a ball pit.

Brad has multiple senscry needs. He seeks oui movement and
touch input. He craves hugs and deep pressure. Some loud
noises and environments do bother him such as the cafeteria.
He loves low frequency noise such as vacuums and lawn mow-
ers and he likes to rattle paper. Sitting during circle time and for
seated work tends to be difficult for him. Brad can perform the
academic work with modifications but when work is hard he
tends to seek out sensory input and will demonstrate heavy
breathing.

In the past, Brad has needed a variety of sensory supports in
order {0 be able to successfully participate and perform tasks
that are required, for his educational needs. These supports
were tangible objects such as Sit-n-Move cushions, bal! pits,
trampoline, balt chair, oral moter supports, and fidgets. These
supports were built into the routine and listed on his scheduls as
a "break’. As Brad has matured and his needs have become
better known 1o all that work with him, we are now better able to
incorporate Brad’s sensory needs within the routine of the day.
Exampies include;

Brad works at his seat using a vesf, headphones, and a
forearm weight.

» Sitting next to a peer at circle that holds his hand or rubs his
head.

* Sitting on a mavement cushion for hard work.

* Listening to a tape with headphanes of paper ratiling - so as
not to disrupt the class.

* Taking mini breaks to get tickled in the room using the
"First/Then* concept. ("First you write a sentence; then you get a
tickle.")

Brad also has sensory supports in relation to writing to provide
him with exira input for heavier pencil pressure; this includes a
forearm weight for writing.



Asg Brad's expressive communication skills have improved, he
has learned tc make requests to meet his sensory needs such
as tickle, walk, listen to music, etc. In addition, as Brad has
gotten into the routine and understoed the behavioral expsecta-
tions, his need for sensory supporis has lessened and these
supports have been effective for use as motivators. For
instance, since Brad loves low noises, if he is working on & hard
task, instructions may be given in a deep slow voice, which
Brad responds to as a motivator. Lori Blair, special education
teacher, expressed "Sensory supports have helped Brad partici-
pate and be included in the regular education setting with much
more success. When Brad’s sensory needs are met, he
is much more able to attend, communicate, and par-
ticipate in class."

Nathan Bennett, 9 years old, is always on the go; he has a great
sense of humor and keeps his dedicated special education
teachers Sue Knapp and Rebecca Meredith on their toes.
Nathan attends Lakewcod Elementary in Hardin County
Schools. Nathan has made great strides towards being includ-
ed and participating in & special education classrgom and with
same age peers during the day. Nathan has a strong support
system outside the school system with his mother Stacey, taking
the lead. A strong
combination of hehav-
ioral supports (to
include reward sys-
tem, social stories,
and teaching expect-
ed behavior) com-
bined with sensory
techniques {io include
visual supports, quiet
area, using weight for
calming, and oral
motor chews) have led
to Nathan maintaining
better centroi of his
behavior.

Nathan sits at his seaf using
weighted neck wrap and a straw
for oral inptit.

Prior to implemerntation
of these techniques,
Nathan would frequently tantrum and threaten his cwn safety
and others. Through minimizing the environmental stimulus and
teaching appropriate behaviors, Nathan is much more success-
iul &t being independent. Nathan's sensory issues include
becoming over excited very easily which then can lead to
behavior outbursts. By keeping the environment and routine as
predictable as possible, Nathan’s teachers were allowing his
sensory sysiem to stay more regulated for working. Nathan aiso
seeks out oral motor input; straws were used to allow Nathan
this input. Initially, Mathan’s teachers had o slow him down
since he couldn’t maintain his own calm. This was done by
building quiet time on a beanbag with & weighied blanket regu-
larly into his schedule. In addition, $o Nathan would not view
ihe time as a punishment, he was given a cheice of activities
that would help him remain caim,

Rebecca Meredith, special education teacher, said she has dis-
covered that ‘some kids need more sensory supports then oth-
ers. They should have what they need, but it is important to
fade these needs into natural activities. Some ways that we did
this for Nathan included giving him hugs, using earplugs in loud
environments, straws for chewing, and keeping the situation as
boring as possible to maximize his success. Using sensory
supports for Nathzn often made a difference between a good or
bad day. It helped him to control himself versus someone con-
trolling him and helped to teach him more self-awareness."

Key Points:

1. Collaboration: An occupational therapist may be an
important resource for helping to understand the individual’'s
sensory needs and how fo incorporate these into the classroom.
It is important that communication occurs aciively between
feachers, therapists, and parents about changes, what is work-
ing, and what is not working. | have found it most effective io
deliver services using a collaborative model and not make OT
the only sensory time.

2. Scheduling: It is important to look at times of the day that
the individual may need an ingrease in sensory supporls.
Embedding these supports throughout the day is referred o as
a "sensory diet". It is key to include these activities into the rou-
tine or on the visual scheduie, when possible, to attempt to
avoid behavior issues such as reinforcing negative behaviors.
This could easily occur if every time the individual tantrums they
get to go o a sensory area with all their favorite things.
Therefore, doing interval based or first/ then based implementa-
tion helps avoid some of these situations.

3. Individualizing/ Access: Every individual is unique.
What may be alerting to some individuals may be overwheiming
or cause a meltdown in others. It is impertant to observe what
an individual is seeking in the environment and then what
response that sensory input causes. 1n general, | like to pro-
vide the minimum of what is needed and try to incerporate it
into the naturally occurring day. For instance, an individual may
respond well to occasional hugs without needing a weighted
vest while some individuais do need the more intense input.
Ease of use in the environment and accessibility are important
considerations in planning and maximizing use of sensory sup-
ports throughout the day.

4. Combination of Techniques: Nathan and Brad both
had a variety of intervention techniques that led to improve-
menis. These included social storfes, modeling and teaching
appropriate behaviors and skills, along with visual supports.
Embedding the sensory supports info the other techniques
being used is imporiant for success. For instance, Nathan has
a social story about his quiet area.

5. Ongoing monitoring: Continugus monitoring should
occur to be aware of the need for increasing or fading sensory
supports. Important times to monitor this are when routines or
setting changes occur. Sitting down as a team to discuss the
day is crucial in making necessary adaptations.

Conclusion:

Senscry supports can be ong technigue to help open a door for



motivation, behavior regulation, and improved focus for learning.
These fechnigues can be minimal but when implemented and
embedded into the school routine can make the difference
between " a good day and a bad day". Key points in integrating
sensory supports into the school day include: collaboration,
monitoring, individualizing, and making them easily accessible.
By acknowledging an individual with autism’s sensory prefer-
ences a bridge is being built towards understanding their world
and experiences.

Sensory Quick Reference:

* Sensory Integration:
is using our senses (hear-
ing, sight, smell, taste,
touch, Proprioception, and
vestibular) to allow the
brain to organize this infor-
mation and respond
appropriately.

* Sensory Supporl: An
object, interaction, or envi-
ronmental change that
SUPpOrtS a person’s senso-

refers to our brain chang-
ing our responses based
Nathan sits on the bean bag with a on our need to get or
weighted blanket and hat. escape from certain sensory
input for various purposes
such as safety, alerting, calming, and meeting activity demands.
» Tactile: the sense of tauch. For example, the feeling of
clothes on your skin.
» Vestibular: . the sense of movement including balance,
gravity, and changes in position. For example, swinging pro-
vides a lot of vestibular input.
* Proprioception: information frem the muscles and joints
about quantity and guality of movement and body positions.
Such as how hard or soft we move, what direction we move, and
how we hold our bedy in space. Important for precision such as
how much pencil pressure to use when writing.
* Fidgets: items that student can hold when they are being
fidgety or touching things around them. Can be items such as
koosh balls, stress balls, fabric, etc.

Books:

* Anderson and Emmons. Unlocking the Mysteries of
Sensory Dysfunction. Fuiure Horizons: 2004,

& Myles, Cook, Miller, Rinner, and Robbins. Asperger
Syndrome and Sensory Issues: Practical Solutions
for Making Sense of the World. AAPC: 2000.

¢ Anderson, Johanna. Sensory Motor Issues in Autism.
Therapy Skill Builders: 1998,

* Kranowitz, Carol. The Out of Sync Individual has Fun:
Activities for Kids with Sensory integration Dysfunction.
Perigee: 2003.

* Williams and Shellenber, How Does Your Engine Run?:
The Alert Program for Self Regulation. TherapyWorks:
1992,

e Kranowitz and Szklut. Answers to Questions Teachers Ask
about Sensory Integration. Sensory Resources: 2000.

* Kashman and Mora. An OT and SLP Team Approach:
Sensory and Communication Strategies that Work.
Sensory Resources: 2002.

* Haldy and Haak. Making It Easy: Sensorimotor Activities
at Home and Schoel. Therapy Skill Builders: 1995.

* Trott, Laurel, and Windeck. SenseAbilities: Understanding
Sensory integration. Therapy Skill Builders: 1993.

Websites:

* Center for the Study of Autism: large site including several
useful articles on sensory integration. www.autism.org

e Article on Center for the Study of Autism site which provides
an overview of sensory integration:  hifo:/www.autism.org/si.him!
es An article written by Temple Grandin on her sensory experi-
ences as an individual with autism. htip:/www.autism.org/tem-
plefvisual html

* The SPD Network: Information and resources regarding sen-
sory processing disorder. hito//www.sinetwork.orgl

* ComeUnity: Helpful website on individual’s disabilities and
special needs, with a section on sensory integration.
hitp:/fwww.comeunity.com/disabiiity/sensory_integrationfindex.ht
mi

e SIERF: Sensory Integration and Research Foundation.
hitp://www.sierf.org/default.aspx

e Sensory Smarts:  hitp/www.sensorysmarts.com/index.himl

Catalogs:

¢ Abilitaticns: 1-800-850-8602
hittps:/iwww.abifitations.comy/index jsp

* integrations: 1-800-622-0638
hitp:/fwww.integrationscatalog.com/index. jsp
* Pocket Full of Therapy:1-800-PFOT-124
hitp:/fwww.pfof.com/

* Sensory Comfort; 1-888-436-2622
hitp:/fwww.sensorycornfort.com/

* Therapro: 1-800-257-5376

hittp:/fwww. theraproducts.com/

e Sensory Resources: 1-888-357-5867
WWW.Sensoryresources.com

» Southpaw Enterprises: 1-800-228-1698
www.southpawenterprises.com

» Therapy Shoppe: 1-800-261-5590
www.therapyshoppe.com
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improving Academic Skills

MAKE A CHECK (v} IF PRESENT/
ELEMENTS OF GOOD WRITING COMPLETE

Topic sentence provided.

Supporting information provided.

All sentences relgte to topic. _

All sentences make sense.

Sentences sequenced appropriately.

Canclusion provided.

Punctuation checked and is correct.

Spelling checked and is correct.

FIGURE 5.9. Sample checklist for writing activities.

Found in
fresh an
_Lays eggs salt water

Found in
Atlantic and
Pacific oceans

Can swim
upstream

™ , < 2ALMO! e

Akind of et

fish M Farm raised

or wild

i ;
*ﬁfﬂ
Eaten 5y o " The meat
bears is often
pink or
orange

FIGURE 5.2. Sample topic wheel (graphic organizer) used as a prercecing strategy.

[1 Place one number abave the other number so that
the tens-place digits and ones-place digits line up.

£l Add the ones-place digits.

0O Carry the tens-place digit to the top of the tens
column.

O Add the numbers in the tens-place column (don't
forget the carry over),

[J  Place your answer below the ling and to the left of
the ones-place column.

FIGURE 6.3. Sample independent seatwork checklist.
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Question Script

The following script explains what each question does. This script should be read with the child before
working on WH questions. When the child runs into difficulty with the question, the therapist can say,
"Remember, WHO is a person” or "WHERE is a place™.

Al About Questions

A thing answers a WHAT question.
A person answers a WHO questions.
A place answers a WHERE question.

Time answers WHEN questions

An action word or verb answers a DID WHAT question.

rearntnd Fmmery Tameds Ado T oonemeners  Freaman and Tiralea 1697



Biology Video: "Subtle as a Serpent”

1. The !ongegf recorded snake was feet long.

2. Snakes evolved from , 130 million years ago.

3. What do Monitor Lizards have that snakes don't?

4, The is an example of the "Burrowing
Theory” of evolution.

5. Snakes have up to ribs.

6. Powerful give snakes their mode of
transportation.

7. MPH is the speed record for snakes.

8. Snakes are able to swallow meals that are bigger than

their

9, Are snakes vegetarians?

10.5nakes use two types of attacking-

11. Fangs can be found in the and of
their mouths.
12_Snakes swallow prey first.
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Materials: Paper, pencil, and word Jist.

Directions: Complate each step below. Put completed paper in the blue vocabulary box.

STEP | ACTION T CHECK MY WORK
L. Take out a plece of paper. "C;'s{’
. =
S
4L
A
2. Write your name in the upper right-hand cormner. ' *é'];
:I[l.
N
|
3. Murriber the linas on your paper from 1 1o 5, leaving two lines 3

=Y

betwaen sach number.

\&:l ‘

4, Write each vocabulary ward next o ezch number. %
5. Write one sentence ustng the first word. i
{ ‘
6. Reread sentence silently to yourseif, Does it make sense? %
| - il
an
7. Repeat steps 5 and 6.with remaining words.
8. Put completed work in BLUE vocabulary box.

FIGURE 5.1. Vocabulary sentences task.
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3TRA: Resources Comprehension
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GET THE GIST

OBJECTIVE:

The students will identify the main idea of a paragraph.
MATERIALS:

* Paragraphs

* Simple text with muliiple paragraphs

+ Basal reader, novel, trade book and/or content area textbook

TEACHING PRACTICE THAT PROMOTES READING:
This lesson may take approximately two to three 30-minute sessions. This strategy works with
both narrative and expository text. Assign students partners. Select material that is at
independent level for the more advanced partner and at instructionai level for the second partner.
Give each student a copy of the reading selection. Get the Gist uses a scaffold to help students
determine the most important information in a paragraph. The students’ job is to try to form a
main idea statement in 10 words or less. This is not a formula but rather a scaffold for the
struggling reader. -
1. A main idea statement is made up of two parts:

¢ The most important who or what in the paragraph (the main person, place, or thing).

s The most important information about the who or what.

2. The first reader reads and identifies the main idea for each paragraph on a page.

3. After each paragraph, students identify the main idea by identifying who or what the paragraph
is mostly about. No matter how many words describe the who or what, the who or what counts as
one word.

4. Next, students identify the most important thing about that who or what. Students try to get this
information in nine words or less.

5. Finally, these two pieces of information are put together in a statement using 10 words or [ess.
This statement is the main idea. If the main idea statement is more than 10 words, the students
try to shrink down the information. if a statement cannot be shrunk down to 10 words or less, the
students move on to the next paragraph.

6. The second reader reads the next page, identifying the main idea for each paragraph on the
page by following the same steps.

ADAPTATIONS:
If a paragraph wraps to the next page, the reader finishes the paragraph before trading roles.

226 ©2003 UT System/TEA
Comprehension 3TRA: Resources

The student who is not reading foliows along, helping with missed words and with the main idea
statement.

Pictures can be used as a scaffold for struggling readers before moving into paragraphs.

For English language learners, the teaching sequence may be as follows:

* Pictures

*» Paragraphs

*» Simple text with multiple text

» Basal reader, novel, trade book and/or content area book



Adapted from:

Klingner, J. K., & Vaughn, 5. (1998). Using collaborative strategic reading. Teaching Exceptional
Children, 30(6), 32-37;

Mathes, P. G., Fuchs, D., & Fuchs, L. 8. (1995). Accommodating diversity through Peabody
Classwide Peer Tutoring. Intervention in School and Clinic, 31(1), 46-50;

National Reading Panet.(2000). Report of the National Reading Panel: Teaching children to read:
An evidence-based assessment of the scientific research literature on reading and its implications
for reading instruction: Reports of the subgroups (NIH Publication No. 00-4754). Washington, DC:
National Institute of Child Health and Human Development;

Vaughn, 8., & Klingner, .J. K. (1999). Teaching reading comprehension through collaborative
strategic reading. Intervention in School and Clinic, 34(5), 284-92.



Who or What

(the main person, place of thing}

Most Important
Thing
(about the Who or What)

Main Idea
(10 words or less)




WHAT'S THE MAIN IDEA?Y

EADING COMPREHENSION AND WRET&&G_S ; {

Purpose

£ 8kille —— S —— e inine 1 T

T ¢ e fisiibone organizer helps students recognize that nonficuon anicles
and expository Weiting <ontain ¢ main ideg and supporting demils, As they
isolaie specific information 1o ecord on the organiver, swdents make
decivions regarding #ts relevasee. dwreby incrgusing their understanding,
that pot all texy & of equal impormnce, Students who are writing £5says of
articles ¢an use the graphic during prewriting to ensure that their work
+ Utentifv supporting conains 5 main idea and 1o help them develop & stricture for their piece.

detaile

Studenis will:

| <4 determine the main
‘ idea of an article

+ recogrize sxtrancous How to Use the Orgfanizer

idematlon & Afrer reading zn artcle, have stodents determine the nmin ides and vwriie
it on the spioc of the fish. Then encourage them to write the detatls thay

S

support the maim e ingdde the divisions amde by the ofher bones.
Studenis who wish to use the graphic organizer 1 plan thedr gwn writing
cant begin with the main idea of record fors firss, which may lead them
e development of 2 main idea

Exemples

Primary Grades ' irtermediate Grades

After reading an articde from their weekly news A sronll group of fourth graders used What's the Maio

magazing, second graders helped their teacher com- idea? 1o organize an article they were composing for

plete the What's the Main Idea? organizer on an the school nowspaper,

overbead transparency.

Bepty [0

What's the Main ¥
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Tk SR S, -

The Big Book of Reproducibie Graphic Organizers
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Planning Web




WRITE THINGS DownN: CREATE A CLUSTER CHART

Fill in the cluster chart below to keep track of character traits or main ideas. In the center
circle, write the name of the character or topic. In the circles branching out from the
center, write details about the character or topic.

Name of
character or topic:

100  APPENDIX B ' PROFESSIONAL DEVELOPMENT ©EMC



Story Summary

Who did these things:

In this place:

Name:

Date:




Heavy-duty fires to carry heavy loads

Moves along steel tracks

Large bed or trailer to carry loads of
goods or materials

Connected series of cars that can carry
loads or peopie

Powered by a diesel engine

Powered by a diesel engine or by steam

Watercraft designéd to fioat on water

Fixed wings that keep it in the sky

Open or closed compartment o carry
ioads or people

Closed compartrent that carries loads
or people

FEATERQ-#?--

Powered by hand, wind, or enging

Powered by a jet engine

FIGURE 5.6. Graphic organizer example: Features of modes of transportation,
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Plot Diagram

Climax:

Introdunetion ) Rescontion

httpftesoher scholastic com



FIND A PURPOSE FOR READING: KEEP TRACK OF THE AUTHOR'S KEY IDEAS

Show the key ideas in a selection by filling in the chart below as you read. When you

finish reading, draw conclusions about the main idea.

Key ldea:

Supporting Points:

Key dea:

Supporting Points:

“Key Idea:

Supporting Points:

Key Idea:

Supporting Points:

Key Idea:

Supporting Points:

Key Idea:

Supporting Points:

Key Idea:

Supporting Points: .

Key Idea:

Supporting Points:

Key Idea:

Supporting Points:

The Main ldea:

112 APPENDIX B
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VIsUALIZE: CREATE A STORY STRIP

Draw pictures that répresent key events in a selection. Then write a caption under each
box that explains each event. Draw the events in the order in which they occurred.

Y

Y
Y

104 APPENDIX B ) PROFESSIONAL DEVELOPMENT OEMC



MAKE PREDICTIONS: PREDICTION CHART

Name . Class - Date
o PREDICTION CHART
‘GUESSES ~ REASONS ' EVIDENCE

©EMC PROFESSIONAL DEVELOPMENT APPENDIX B 103



MAKE PREDICTIONS: PREDICT OUTCOMES

An active reader uses clues found in a literary work in order to predict the outcome of
the piece. As you read any long selection---a short story, a long narrative poem, or an
act of a play, for example-—make predictions about what will happen in the rest of the
selection. Then list two facts or clues that led you to make each prediction. Finally, finish
reading the selection and answer the question at the bottom of the page.

1.  Before-Reading Predicfion:'

Facts leading to your prediction or inference:

2. During-Reading Prediction:

Facts leading to your prediction or inference:

3.  During-Reading Prediction:

Facts leading to your prediction or inference:

4. - After-Reading Analysis:

Were your predictions accurate? Explain in a brief paragraph.

102 APPENDIX B PROFESSIONAL DEVELOPMENT ©@EMC



Caunse - Effect

atp/fteschar scholastic.com



CAUSE EFFECT

Suzy woke up late. — The school bus left without Suzy.
The' school bu‘s left without Suzy. — Suzy beganto cry.
Suzy began to cry. —
. e d
-

EIGURE 5.7. Graphic organizer example: Cause and effect.

BEGINNING OF STORY

-

-

MIDDLE GF STORY

END OF STORY

FIGURE 5.8. Graphic organizer example: Basic narrative story structure.
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FIND A PURPOSE FOR READING: CREATE A PRO AND CON CHART

As you read a persuasive or argumentative selection, take notes on both sides of each
argument, or reason. ' '

ARGUMENTS IN FAVOR (PRO) ARGUMENTS AGAINST (CON)
Argument 1: ‘ Argument 1:

Support: S ‘ ' Support: :
Argument 2: . Argument 2:

. Support: . Support:

- Argument 3: . Argument 3:

Support: Support:

Argument 4: Argument 4:

Support: Support:

Evaluate the authot’s argument.

110 APPENDIX B PROFESSIONAL DEVELOPMENT QEMC
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Name

Deate

€ ~-Make it CONCRETE

¥ —Prseat it VISUALLY

8 - Give it STRUCTURE

5K AS BIRECTED

Dispense as Written _ X

Voluntary Formulary Permitied _ X

Refill often
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