Introduction

     Why did Europeans and Africans come to the colonies?  Kentucky Core Content states that students will explain reasons immigrants came to America long ago and compare why immigrants come to America today.  In order for this comparison to be made, students need a deeper understanding of why Europeans and Africans came to the colonies in the beginning.  Most students and teachers tend to think simplistically that the only reason for coming to the colonies was for “freedom.”  However, after delving deeper into this topic, we have learned that there are a variety of reasons that Europeans came to the colonies.  Freedom was not the biggest motivator for coming to the colonies.  Food for thought:  Is anyone ever really free?  


We chose to categorize the reasons into three main groups:  force, economic opportunity, and fleeing negative situations.  By analyzing the primary source clues that are provided in this lesson, the students will develop an understanding of reasons why Europeans and Africans came to the colonies.  


This lesson should take between 3-4 days depending upon the amount of time per class period.  The first day will be focused on hooking the students and getting them interested in discovering the mystery behind the reasons why Europeans and Africans came to the colonies.  You will also spend the first day using CODE (Thoughtful Education strategies) to teach the vocabulary.  The second through fourth days will be used to allow the students time to examine, analyze, and sort their clues.  By doing this, they will be able to classify the clues into three main reasons why Europeans and Africans came to the colonies.  The final day will be spent creating a visual representation of their learning and answering self-reflecting questions.  If time allows, the students will present their visual to the class.  

GRREC’s Teaching American History Grant

History as Mystery Lesson Plan
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Team Name: ________Powhatan’s Posse______________________

Teachers’ Names:  Rachelle Grey and Shelly Simpson

	1.  History Mystery Question

	Why did Europeans and Africans come to the colonies?




	2.  Targeted Standards:  (KY Core Content, Program of Studies, Academic Expectations)

	SS-05-5.2.2

Students will explain reasons (e.g., freedoms, opportunities, fleeing negative situations) immigrants came to America long ago (Colonization and Settlement, Industrialization and Immigration, Twentieth Century to Present) and compare with why immigrants come to America today.

DOK 2

SS-5-HP-U-2
Students will understand that the history of the United States can be analyzed by examining significant eras (Colonization and Settlement, Revolution and a New Nation, Expansion and Conflict, Industrialization and Immigration and the Twentieth Century) to develop a chronological understanding and recognize cause and effect relationships and multiple causation, tying past to present.

SS-5-HP-S-2
Students will use information from print and non-print sources (e.g., documents, informational passages/texts, interviews, digital and environmental):

a) examine factual and fictional accounts of significant historical events and people in United States history explore change over time (e.g., transportation, communication, education, technology, lifestyles and conditions) in the United States




	3.  Critical Vocabulary     (What vocabulary will they need to know?  How will you teach it?)


	· primary source

· secondary source

· immigration

· settlement

· colonization

· entrepreneur

· opportunity

· freedoms

· fleeing negative situations  

· religious persecution 

· economics

· force

· migration

· slavery

· trade

· economy

· cartouche

CODE strategies from Thoughtful Education  

(http://www.warren.k12.ky.us/~lfrint/LFrint/Thoughtful_Education.html  )

· definition/icon/meaning in own words (vocabulary notebook)

· sorting/categorizing 

· Key Concept Map 

· Three Way Tie

Vocabulary has to be understood in order to make the inference at the end.




	4. The Lesson Hook   (Encountering the Problem) 

	The Game of Opportunity

1. In brown bags (enough for each student to have one), place items such as pieces of candy, lint from a dryer, pencil, and other random items that may or may not spark student interest.  **In a couple of the bags, put a card stating that the child MUST go exchange bags.  Another good idea is to put a dollar bill in a few of the bags on the table across the room to spark real interest in exchanging the bags.

2. Have an equal number of brown bags (mystery bags) with various items sitting on a table on the other side of the room.

3. Tell the students they are going to play “The Game of Opportunity.”  They will have the opportunity to keep what they have in their bag, or they may trade it for one of the mystery bags on the table across the room.  Once the decision is made, they are stuck with what they have.

4. Have him/her inspect the item in the bag. 

5. Have one child at a time publicly make his/her decision known, and the contents of the bag the child is keeping must be shown to the entire class.  

6. Ask questions such as, “What made you decide to trade?”  “What made you change your mind?”  

7. After the game, connect to the decisions that many Europeans faced when deciding whether or not to take a chance and come to the colonies.

8. Record student responses on the board to show them how their experiences are the same.

SECOND HOOK:

Play Moviemaker project….Something to think about.

After watching the movie, tell the students they will be looking at clues from both primary and secondary sources.  (Review primary and secondary sources).  Explain to students that they have a mystery to solve about why people would endure such harsh conditions and come to the colonies,  They will be forming a conclusion as a team, then they must be ready to present to the class.  They must also be ready to defend their hypothesis with supporting details.



	5.  Examining and Interpreting the Clues  (Include all clues or sources that students will use to answer the mystery. Include directions for students, amount of time required, resources needed, specific instructions for implementing the lesson, etc.) 

	Clues for lesson:
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#1

Picture of land, natural resources.  Kids need to notice how abundant (and big!) the land and the resources look.  This is to represent “opportunity.”
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#2  

Picture of a slave ship.  This is intended to represent “force.”
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#3

This is a picture of a preacher being attacked.  This represents “fleeing negative situation.”  
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#4

Shackles used in slavery in early America.  This represents “force.”
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#5

This picture shows an advertisement for slaves.  This represents “force.”
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#6

This picture is a good example of religious persecution.  This represents “fleeing negative situation.”  

Execution of Mennonites 
This engraving depicts the execution of David van der Leyen and Levina Ghyselins, described variously as Dutch Anabaptists or Mennonites, by Catholic authorities in Ghent in 1554. Strangled and burned, van der Leyen was finally dispatched with an iron fork. Bracht's Martyr's Mirror is considered by modern Mennonites as second only in importance to the Bible in perpetuating their faith.
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#7

This is an excerpt from “The Tempest.”  This is example of writing that persuaded people to come to the colonies.  This represents “opportunity.”
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#8

This is a map of the slave trade which represents coming to the colonies by force.  
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#9

This is a copy of an indentured servant contract.  This is intended to represent “opportunity,” but many children may argue that indentured servants came by “force.”  Should make for good classroom debate.
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#10

This picture represents “fleeing negative situation.”  

A Jesuit Disemboweled 
Jesuits like John Ogilvie (Ogilby) (1580-1615) were under constant surveillance and threat from the Protestant governments of England and Scotland. Ogilvie was sentenced to death by a Glasgow court and hanged and mutilated on March 10, 1615.

11.  This picture represents “fleeing negative situation.”  


Persecution of Huguenots by Catholics
The slaughter of Huguenots (French Protestants) by Catholics at Sens, Burgundy in 1562 occurred at the beginning of more than thirty years of religious strife between French Protestants and Catholics. These wars produced numerous atrocities. The worst was the notorious St. Bartholomew's Day Massacre in Paris, August 24, 1572. Thousands of Huguenots were butchered by Roman Catholic mobs. Although an accommodation between the two sides was sealed in 1598 by the Edict of Nantes, religious privileges of Huguenots eroded during the seventeenth century and were extinguished in 1685 by the revocation of the Edict. Perhaps as many as 400,000 French Protestants emigrated to various parts of the world, including the British North American colonies.

[image: image11.jpg]



#12

This map cartouche represents “opportunity.”  

Directions  for lesson:

1. Set up 12 stations, and place one clue per station.  Please allow one computer free to use as a station.  

2. Divide students into groups of 2-3 students (depending on class size).  Children must complete their own clue sheet.

3. Pass out the graphic organizer and sort sheet (attached) and have students follow along as you read the directions found at the top of the page.

4. Click through the PowerPoint and briefly describe each clue.

Allow students at least 10 minutes at each station to complete the graphic organizer.




	6. Establishing the Hypothesis (Include the instructions for students as well as a graphic organizer for them to use for collecting data.)

	Students will analyze their information on their clue sheets.  Have them sort the clues into three categories.  Once they have sorted all 12 clues into three categories, have them name that category.  Encourage students to think of vocabulary terms while they brainstorm for the big idea of each category.  Have them support their rationale for the category name chosen using data from clue sheet.




	7.  Explaining the Hypothesis  (What product will students use to explain their hypothesis?  Include the rubrics for assessment of products and student self-reflection.)


	Each group will create a visual (i.e. illustrations) of their sorting sheet and present it to the class following the criteria listed on the scoring rubric.

Go over rubric and what is expected of the students.

After lesson, ask the following self-reflection questions to be answered individually on a separate sheet of paper:

1. What are some things you learned about colonization and settlement that you didn’t already know?

2. How is “The Game of Opportunity” like colonization and settlement?

3. How well did your group work together?

4. Did you do your best work?

5. I used to think____________, but now I know _______________.  




	8.  Resources Used in the Lesson  (Include a thorough bibliography of books, articles, websites, etc.)



	WEBSITES:

http://www.warren.k12.ky.us/~lfrint/LFrint/Thoughtful_Education.html  (CODE activities)

MATERIALS NEEDED:

· chart paper

· markers

· clue sheet

· sort sheet

· rubric

· 12 clues located at different centers

· PowerPoint presentation

RESOURCE SITES

       Clue #1

“New World Images from the 1500’s” 

http://www.vaca.com/de-bry-plates/
Clue #12

"Virginia Marylandia et Carolina..."

<http://newbern.cpclib.org/digital/TP19597.html>   

Clue #9

“Virtual Jamestown Indenture Contract of William Buckland”

<http://www.virtualjamestown.org/map1c.html 

Clues #6, #3, 11, & #10

“Religion and the Founding of the American Republic”

http://www.loc.gov/exhibits/religion/rel01.html
Clue #2

“Slavery”

http://commons.wikimedia.org/wiki/Slavery
Clue #7

“The Tempest”

http://www.it.usyd.edu.au/~matty/Shakespeare/texts/comedies/tempest_1.html - xref001
Clue #5

“Florida History Online”

     http://www.unf.edu/floridahistoryonline/Plantations/plantations/Indigo_Cultivation_and_Processing.htm
     Clue #8

     “Slave Trade and African Ancestry”

    http://wysinger.homestead.com/mapofafricadiaspora2.html
     Clue #4

     “Slavery and Freedom”

     http://www.hstg.org/online/html/1673.html
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Sit still, and hear the last of our sea-sorrow. �		Here in this island we arrived; and here �		Have I, thy schoolmaster, made thee more profit �		Than other princesses can that have more time �		For vainer hours and tutors not so careful. 


		MIRANDA 	Heavens thank you for't! And now, I pray you, sir, �		For still 'tis beating in my mind, your reason �		For raising this sea-storm? 


PROSPERO Know thus far forth. �	By accident most strange, bountiful Fortune, �	Now my dear lady, hath mine enemies �	Brought to this shore; and by my prescience �	I find my zenith doth depend upon �	A most auspicious star, whose influence �	If now I court not but omit, my fortunes �	Will ever after droop. Here cease more questions: �	Thou art inclined to sleep; 'tis a good dulness, �	And give it way: I know thou canst not choose. 
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